
cute, and Icavo the rest to the administrator of the least equal to thosE of the "Scottish School-book
law. Association," go<t up by a committeo of parish

The Trustees having failed to comliply with the sclool teachers, or to somte of our enterprisiig pub.
requîirenents of the Act and the regulations passed lishers, for text-books like Constable 8 or I the
under its autthority, the Inspector hlad no option Aincrican Standard School Series," rather than re.
but to ivithhold t c municipal grant, ani, on ain sort to patcling ?
appeal, lie waîs sustaited in so Iloing. The TrIi- 'Mr. A. Stevenson, Markhai, Ont., also contri.teps then called a publie meetimg, which ratified butes the followiiig:-
their action. and so the iatter rests. li lis ste- The great desilderatuin in the >resent system ofcessive iieioraiIda on tle, question, the Miunister edu1icatuion for children seeis to bc the acquisition
of l.EduIcatioi points out clcarly that hlias no i of the d f woîrds regardless of their meanings.
option i the natter any more than the Tnistees, INow I holild this systemi te bu eitircly wroig. Ofant that the duities of both arc clearly deliiied by what benlefit to a child are a host of words ienthe Act. To quote the w ords of the official reply lie lias lot the sliglitest conception of their signifi.to the Triisteess' at.eiieit, "tlierc iay be grounds cations? This process of ermiining ciddren vithfor altering the law, but while il st.ands, it is, of iwords, not ideas, mîay bc called whbat it will, but itcourse, to bc obeyed. To adopt any other course, 1 18 assuredly niot cducation. Ths is the reasun whyor even to allow each Board of Trustees to Inter- ciîdren manifest so lîttle interest in the muatter atpret the Act i suit itself, would bu to throw the tlcir reaulinîg lessonîs. And no wonder ; it is iearlyvorking of the educationîal systeit intto metrîca- all Greek and iatmi to themn. No word in a lessonble confusion- should be passed over until every child in the

-_class fully compreliends its neaning. To expect
the teacher to ex lam ch word full to them isOont ributed. uiircasonable, antFîncver to use words which the
Pipils do0 lot inderstand wiould put a dtop to all
progress. However, it is not advisable to use new

Reading Text Books. îuords li the reading iatter of the First Reader,or
tii render iy ueaîîîng mnore plain, to use wvordsIti resionse n b t he followtatuag piic Ir n' i thors w li which the child li not already fainnlbar, bothhot" in No eiber duner, tDe faltoyeig ialier in souund and meaiîng. Ini the Second and Thirmas el Lacatributd b Mr. 1). Reauityrc, hiad i Uaders iew words should lbe gradually introdciledmaster, Laîcaster Public ý'Scou1- ii the reading lessons. All of the diflicult words

(1.) lutelligence and expression are essential which occr i each lesson should be arranged be-
qualities of good reading. In order that they miay fore or after that lesson in tli order in which they j
read intelligently, the scope of the lesson should comie, and applicable definitions placed after theni.
bc withmn lis coipreliension. That lie inay read These defiitions should have reference to the
with expression the subject imust be so enutertain- words as used in that lesson only, and should be
ing as te awaken his sympathies. lIn short, the 1 expressed in wordls sitalile to the comprelhension
feclings, iuagmation and eiotions of the child j of the learner. Here let me call attention tO the
wust bc enticed into activity. absurdity, in a practical light, of rnany of the defi-

ro make the scholar proîieeit in the art ought mitions in; the Third leader. While professîg to Vte lc the main object of a school reading-book. To cnlghten the rought nd intricate iaths cf infant
accomplish this purpose, the book nmtist be eduîcation, they serve only to envelop the youthful
suited to the student s capacity and tastes. Ai pilgrim in impenetrable fogs and larkness. The
abundance of interesting and aulismg . rratives, mtliod above recoenineîîded is successfuly adopted
stirring adventures fact a- îable, well gradituated, m lit the acqiisitioni of foreign lan<muages by all na-
and written in a natural, gracefui style, are there- J tions; mT why should it not Êe adopted in the
fore indispensable features of a good school reading- teachinîg whbat is to theni a foreign language ? The B
book, and this should be intermuixel with lessons pupils in the Fourth and Fifth Readers shtould be
calculated to istruct and develop the moral aud t reqpured to use tieir dictionaries, carefully select.
intellectual faculties, and a clhoce selection from ing those detiitions which apply to the words in .
thc facts. the particular coniiectioa in which they are used. tr

Our present authorzed readers are deficient in The methoî recommended in the prefaces cf our tr
the mîost ilportant fcatures. (1.) The iaterial Readers of usig the rcading lessons as exercises
of i hich they are composed is very ill-judged. I for dictation is goiod, and the results which follow ho
They ain at pouring in, information rather than oraI lessons it spellng lo not justify tht expendi- to
making the exercise attracti.t and forming a taste turc of so much valuable time as they entait. The
for good reading. Chidlhood cannot relish techni- readimîg inatter of all the books is excellent, with h
cal scientific extracts. (2.) Oni account of the the exception of some pieces n the First leader, "'
want of suflicient graduation, the pipil is con- and perhaus such tales as "Ied Riding 1ood,"
stautly laboring at the utmîîost stretch of his ability. "Silverlocs" and "Boots and Brothers. ' These
In Iearniiin~ to read, lie icets with the utnost in- contain nelther the smallest particle of sense nor th(
surmouitale dificultips at every step>, and couse- istruction. Fables such as " The Boys and the ti
quientlyhe has neither the power nor the incina- 1 Frogs" are not ieluded in this list, as they ften ei
tion to cultivate a good style, and is fvrced to impress useful truths and moral lessons indelibIy the
think that readuge is nothing else thig a du], nie- uîpon the youttlftl mind. Aiter all, the fault is he
notonous reiearsa of woryis. perhaps as nuch in ourselves as in the Readers. th

Our third, fourth and fifth readers are not very We expect too much fron the children, give them he
unike the far-faned gui that wanted a new stock, too long lessons, and get ruffled if the recitation is firs
lock and barrel. Our first anui second might lie not perfect. Half a page thoroughly understooà and
better graduated. May wc îlot look to the educa- brings lucre good rosutits than tei pages of crude, 3
tionalists of Oitario for the production of books at uindigested miatter.
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