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EDUCATION.

Qualifications for Teaching.

It is often said that two things are requisite for success in
teaching—n proper understanding of the subjects to be taught,
aod aptuess to teach. This is very true ; but cach of these items
needs to be particularly examined to get an adequate idea of their
scope and meav ing.

What is the hnowledge, then, let us first inquire, which is essen-
tial to good teaching ¢

One may know a great deal abouta subject —that is, may know
many fucts and theories,—and yet, when he is brought to a dis.
cussion in simple language of the fundamental principles, he may
show that his kaowledye is, after all, superficial. On the other
hand, one’s knowledge may be limited in material, and yet, so far
as it goes, it may be thorough . he may have clear ideas of fun-
damental fucts and principles.  For example, one may not have
reeeived into his mind one-tenth part of what is contained in a
full text-book on chemistry, and yet he may have incorporated
into his mind vastly more of the science than another who has
attempted to learn the whole of this text-book, and has supposed
that he has done so because he has meiorized it.  So, also, one
may know all the rules of grammar and the applications of them,
and yet may actually know less of the philosophy of lavguage,
and may converse less grammatieally, than another who knows
nothing of the grawnmariau’s rules and technicalities. Indeed,
one may be very learned on a subject, and yet he may know little
of the principles which lie at its foundatior, although, when pro-
p_er]yI developed and illustrated, they are generatly found to be very
simple.

IIZ is this fundamental knowledge that tells on the capability of |
a teacher, in whatever grade of teaching he may be engaged. It
15 also the introduction of such knowledge into the mind of the
pupil that wakes it up into an activity which is never engendered
by the learning of mixtures of dry technicalities and isolated
facts, so common in the prevalent modes of cducation. And this
activity is attended by a consciousness of power which is really
exhilarating to the nitnd of the pupil, and he is so spurred on
that he feels that he is taking long leaps in the pathway of know-
ledge. Such, I rccollect, was the experience of an~ Awerican
scqutor, Bartholomer, on_receiving instruction from the great
Swedish sculptor Shorwaldsen. Aund many have had, to a greater
or less extent, a similar experience, on coming under the teaching
of these who know how to lay in the mind the foundations of know-
ledge. Tt is one of the most vivid of my youthful recollections
that, in preparation for college, I learned more of one such
teacher in a few weeks than I did in two whole years of another,
whose teaching was abundant, but superficial.

Beginning thus with fundamental principles, the teacher can
follow out their application. Of course, this must be done to a
wider extent in the higher grades of instruction than in the lower;
but in both cssentially the same knowledge of principles is re-
quisite for good teaching.

In thus working from the foundations the teacher can sce the
broad scope of a principle or general fact.  In natural science it
should be his aim, especially with the beginner, to illustrate prin-
ciples largely from familiar phenowmena, so as to cultivate the
observing powers. Analogies, also, which are peculiarly attractive
to the young, should be traced out. In this way the intercstwhich
naturally belongs to a subject will be developed, and we shall
lave living teaching, in distinction from the dry, dead teaching
which spends itself in formal propositions and uninteresting tech-
picalities.

Al this implies thinking in the teacher over and beyond what
is found in text-books. Something more than a mere apprehension
of what is taught in them is requisite. There must be a real
iocorporation of truth into the mind. The teacher must not only
‘read and mark’, but also ¢inwardly digest’, and then he will

induce a corresponding digestion and growth in the minds of his
upils.

P In this way the teacher is able to impress his own mind upon
the minds of the scholars,—an ability which is one of tho best
qualifications for teaching. A sort of mental cothusiesm is an
essential element of this, and perhaps we may say that the very
attainment of such knowledgo is proof of the existenco of this
cnthusiasm. And yet some qualities of heart are necessary for
the full effect ; there must be pleasure in communicating truth to
another mind, which implies benevolence.

Aptness to teach, about which so much is said, and often rather
indefinitely, is obviously a compound qualification. What I have
already noticed is necessary to this, But besides, there is needed
a proper understanding of the aptitude and the capabilities of the
minds of pupils. And just here there is very commonly failure in
teachers. They are continually presuming that what is taught is
fully understood, when proper tests would reveal the fact that much
of itis not understood at all, and that some of it is most grossly mis-
apprehended. Especially is this true of the youngest pupils. Indeed,
the higher the grade of pupils, the less effort of mind does it require
to adapt the instruction to them. In visiting a school in one of
our citics where there was a large range of grades—in the upper
rooms the instruction belonging to a high school being pursued,
and in the lower the very beginnings of primary teaching,—I
was struck with the fact that the efficicney and appropriatencss
of the instruction, which were excellent in the upper rooms,
were quite regularly impaired as I went down in the grades, and
in the vory lowest room the instruction was entirely inappropriate.
In this room were gathered gbout fifty children, who were reciting
about certain words written on a blackboard, such as Jad, pen,
men, They all spelled the word together, and then offered what
purported to be a definition.  After spelling the word pen, the
teacher asked : What is pen 2 To this a bright little girl replied
at once : A thing to write with, which I thought to be a good defi-
nition ; but it did not suit the tiacher, and they were all made
to say a writing-instrument,—an answer that better comported
with the formality and technicality which so generally prevail in
the school-room. ~ So the definition for men was human beings.
In alittle question-talk which I had with this school, I said to
then ; ¢ You say that men are buman beings : now I want to know
if you arc human beings ? * The whole fifty said No, with such
fulluess of voice as indicated that they were certain that they
were right. .

The power of adaptation is nceded not only in regard to dif-
ferent grades of mind, but also in reference to individual pecu-
larities. Many a mind of real ability has had its powers repressed
from fuilure in the teacher to detect its characteristic qualities.
It is difficul’, I know, in the established routine of our public
schools, to beco.ue acquainted with the mental character of the
several pupils in lurge classes, in the short periods allotted for
recitations ; but it is not impossible with one who is alive to the
importance of this knowledge in cducing mental power, which
should be the great object of education. And to accomplish this,
occasional sctting-aside of this routine would not be amiss.

It results from what I have said that one quite essential qua-
lification of the teacher is a duc sense of the importance of
makiog the pupil understand what hie learns. A very serious
disqualification in many teachers, of real talent in teaching, is
the notion that it is well to store the memory with much
that can not be understood at present, becanse, retained iu the
memory, it will be understood at a future time. Most (observe
that I do not say all) that is committed to memory should be
understood at the time ; and the teacher who holds the opposite
idea mars decidedly his ability to teach.

Another essential qualification of the teacher is a sense of his
liability to presume too much on the capabiities of his pupils.
Such a sensc will Jead him to apply every now and then proper
tests to their supposed knowledge.

Another qualification still is a sense of his liability to under-
rate the capucitics of his pupils, especially in relation to their



