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fined the scholars ns ignorant as in the beginning ? Do n*t fret.
Tell thetn twenty-fivo times more. May be ho filtieih blow will
drive the nail home.  [f not, 1ry the humdredth.

Do you have so miuny things todo, amd meet with so many
interrupiions, you do n’t know whether you are standing on your
head ar your feet? Do-n’t frel. Stop, amd be sure you are on your
fuet 5 then walk as stewdily as you can,

Are ron in a community where there iz but little interest in
schools? Are your scholars irregular i their attendance, rough in
their extenor, earcless in their habits 2 Don®t fret. You wera sent
there as o missionary, amd you could not huve a finer field to
work in.

Is your sa'ary inconvenicntly small 2 Does your friend in the
nest town get more pay for less work 2 Do n*¢ fret. Do your work
well, and by and by they will want you in the next town.

Finally, all things may be divided into two classes. First, things
that you can help; secomlly, things that you ca’ n’t help. To fiet
about the first would be unmanly ; about the second wontd be niter
folly : therelore, fret vot at all. Bide your time.— filinots Teacher.

ARITHMETIC.
(Continued from our last.)

I have already explained how the fizures 1, and 0, are used o
represent Zen uniles or ten ones: the 0 representing i circle or
rotund of ten. namely the ten fingers ; and 1he 1 placed on s left,
ONE SGCH GIRCLE OR ROUND OF NUMBER:: 2 on the lefi, express
two sueh ronmds 3 3, three, 4, four, &c., such cireles. iet this idea
be well woiked into theie mnuls, with exercises, as follows ¢
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Two rounds of 30 .
One ronnd of [ten oues, or ten) Theee 1111|111 r;’é'l';:"::_":g""r
ten oues, tw:eee connted counted o

counted vver

ree ti 5 pver A
three times ove four 1imes

g el

(LK
50 60 70 80
Fourcircles | Siv rounds of | The ten ones, | Eight circles,
ot ones gone over sail &e.,
ten ones. and over, &c. | seven limes. of ones.

Extend this exercise 1o ten lens; then arrange them promis-
cuously, thus, for questioning:

Hlens 2tens 3tens 6Gtens lten 8tens 7tens
50 20 30 60 10 8 70
finy twemty thity  sixiy ten eighly seventy

9tens 4 tens 101ens

90 40 100

Ninety fonty a hundred

Explain—thus:

One with 0 after it, connts fen ones = |{{{i{1{}}. Twa. with O
afier it, count= fen ones, and len anes = [{i}{[1iH, HilllitY, or
two tens.  Five, and 0 an the right, tells ten five times counted =
PTG e, e hithtit, BN == the same as
10, and 10, aud 10, amd 30, and 10, a ten lor every ﬁnger you have
on ench haml. Go on fiom 10 up to 100, explining in the
simplest methads you can concerve 3 ad 1thea question aund iljus-
trate till their undersianding gets hokd on your illustrations.

Questions.—How eften would you say, one, two, three, fonr, five,
six, seven, eight, uine, ten 3 one, two, three, four, five, six, seven,
eiaht, nine, e, to be shown by 60,0r 6 and O after t? Put 7
before 0. how many times woull I count ocer and over, TEN, t0
make the number of tens 70, tell? How many times, 9and 0, or
90; how many 3and 0, or 302 T'en ones, {en ones, t1n ones, and
ten ones—what figures i my row, would tell the whole ? &e.

N. B.—As 10, 20, 30, &«., are fised denary points in numer~
ating, the serics of tens they represent should be thoronghiy
undurstood, before the intervening places of units bo brought before

them for exercizes. Then, but not 1ill then, let the intervals of
units be fitled up, Thu following will show how this may be done.
‘Table 8.
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10 =10 10 =20]20 10 =30130 10 =40 | 40 10 =50
9 30 9=19[2 9=29130 9=30}40 9 =49
8 10 8=18120 8=23]|30 8=38:{40 8 =48
7T 10 T=17T120 T=27130 7T=37140 7=47
6 10 6=I16,20 6=26130 6=36|40 6 =46
5§ 10 5=15j20 5=29%130 656=35|40 & =45
4 10 4=14120 4=24{30 4=3¢4{40 4 =44
3 10 3=13[20 3=23]30 3=33]40 3 =43
2 10 2=12;20 2=92130 2=32]|40 2 =42
1 10 1=I1{20 1=21130 1=31({40 1 =41
The other series of TENS vp to one hundred, with their digits,
may bz cimilarly armnged for illnstiations il exercises,
Exercise them on this inole till the mind gets hold on the dif-

 ferent seiies of fignies—ARITHMETICALLY ARraNGED,—makmg tho
)chihlrcn repeul—repeal—repeal, euch seriex, awi each step of
3ench seies of fizures, until the memory gets hold on the arith-
metical succession of nbers. The memory and the understand-
ing must be w rhed together. Let the memory get and keep;
and Jet the understanding be exercised on memory’s stores, us
there kaid ap.

Exercise them, thus,—lens on the LEFT, ones on the RIGHT; lens
on the LEFT, ones on the RIGHT. Ten, ten, ten, or 1eus, tens, ters,
in order; after each other; and one. two, three, four, up 10 ten—
always iucreasing by one.  Be sure 10 dwell on these two seneses
—thie series increasing by lens, and the other increasing by a sue-
cession of ones, 1ill well understood, and how the former is suc-
cessively increased by the later, how the First hne of fizures on
the RIGHT iucreased 1o ten, makes the repeated ten, ten, ten, &e.,
in the neat line; and how this increase of unuy gnes ou i con=
tinuity forecer. Ou the series of ones, we snppo~e they have been
well exercised.  But not likely so fully on that of teus; therefore,
arrange the teus, for exercise thus :

1 10 20 30 40 50 60 70
Oue, ten, twenty, thuty, forty, fifiy, sixty, seventy,
80 90 100

eighly.  ninety,  ten tens, or a hundred.

On these steps of increase by tens, train them 1ill indelibly
aroutwled in the miud, in their sErtau successiox.  The {(wo mast
Tmportant things at this s1age of ihe chillien’s arithmetical train-
ing are—a clear accurate knowledge of how numbers in regular
suceession increase by ones amd by tens, (the ones ax it were feed-
ing the tens,) and, therefore, how exactly there must be 2 REVERSED
decrease in both, that is in the ones and n the tens.  One remark
I here beg 1o make: In truming, be certain that the rear or buck-
ward pait of your class is wefl brought up. There is little fear of
the leaders in a class not keeping a head. Xeep your miud, as it
were, concentered on the least apt, ar on those ol the less capa-
city, in the class. Our success depends far more on their advance-
ment, than many teachers believe. lu questioning, the ¢reaten
aumber, for answers, should be given to THEMN. The most progress
und general knowcledge is always fonnd in schools wete this is
specially allended to. ~ Are you in earnest in teaching, and wish 10
be eminently successful 2 Then, take my advice: Never allow
the least apt in your classes to lag unintelhzently behind.

This staze of advance should pretty well prepare them for total-
izing both the series of ones, and the senies of 1ens.  This youn can
do many ways. To keep to one way 1 would never 1ecommennd
, The more variety you give 1o exercises, provided you sufficiently

simplly them x0 as 1o make them be clearly undersiood, auml
before left, well impressed on the mind, the better and quicker
| will you succeed. I propose as a beginning tie following ; hgures
‘arrnnged as in the preceding table—the children being familiar
with this ar1 1ngement and with no other farther than ten,
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