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wiii gainsay tbat the pupil's conceptions muat 1» producta
of bis ovn thinking. A product of the. tochaer'tinkingt
or of sorne one elee's tbinking, cancot become a part of the.
cild's being without Borne mental digestion of hua ovn.
Bvery teacher will admit tbat Very weil, thon; in teatng
the. expression muet b. the. child's ovmn epresentation of
tuis tiiinking. bis represetatlofi in language, ln motion, ln
drawing, in vniting, in arranglng strava or tootipicks, ln
vJhat not-if not hie own, what proof is tuer. that h. bau
been tbinking at a&H, but instead merely memorizingt TTis
iu a vital point lW testingg snd uproots certain evils lurking
in the daily teslm even t ai verge of the. tvernftticn-
tury. Testing tbrougb memnory lnsted of tiirough unden-
standing is an evil very inaidiona, especially lina&l reprelen-
tationa of tbougit in language. To make pointod rny
argument bheI1 ilI ask: la every test of von 'prepared
througi language, siouid tii. teaciien persiatently sud
unfailingly requin. the pupil Wo use his ovn language, or
âbould i. b. ever atibfied with a repetition of the otiier
pefran'slanguge, tiirough vhicii the.pupil vas suppo.edl
Wo gauher the. ideat For exaimple, surely no teacher would
test istory by expectiug or allowliig tiie vords of the tit.
In arlthrnetic, the clear ides, of 1the. ru). or definition should
b. ,volved in the pupil's mind bef bre the. statement of the.
raie or deintion b. memorized, sud even tien I question
the advantage of memonazing smre one plue,& statement of
the. rul. intad of tneating the. statement as the Id..vs
ireaied, nsmely, by evolving. DOMs anythig shiort of tiiat
d.velop Wo the limit of possibility the. puple sp>ove of
expression? And la there not ouiiorvise danger, too, of
alippiig by the proof tha thte idea has been developod t
Or by memoriing mmone . leWs delnaition, bas the.pupil
galned power Wo de&ine suy original ideat A akilfulciie
la testinagvill oe. t t tat the conception of the toplo la du«r
by pianng ithe pupil dowvu W it rentlu.tan sd ho viii not
sw ho ebav.batlm langug of the toet% or amy approaci W
1, ezcept viero it bas been evolved, lwuecam h. cannot
uhereby kaov tuait the conception in clea, neiuher vilb.
by mo doing develop the power of expression.

I do not contend tiat memory do.m ot play a large part
in achool tudy; indeed, an almosi exolumave part1 in certain

exqcims uch as in leaming the. Multiplication table, and
in committlng poetny tW memory. Non tiiat it, with imag-
ination, doei Dot monopolize the. activities la the. prftmar
grades. But I do contend tuai a fatal mistake la made wben
thia meMOn work in auy grade moana vhat la known ae
verbal memory work.

I have uhua roferred ai smre lenguii W tuese ibre. pur-
pose@ tW be keptinl view in testing, viz., Wo saceriain tue
clearness of tue mental grasp, the. clearna of exprsion,
sud the. power gaia.d. [a regard W iii. 1mai, power gaîned,
although it may b. W morne exteni estimated from the.
other ivo, yet the only soid test for it, no far as power Wo
uiink la concerned, ta W ask for Original ihinking, viieuher
in reaaoningt imaglning, etc. lanarliihmetic, for example,
power gain.d wvIlb. shown by increaaodl ability to under-
stand a nov proceas, or by puiting Into a teut a problemn
somewhai difficuli of solution whlch the. pupils have flot
smm-one wbich they cannot solve by merely following a
nul, or a process drilled into memory. No special testa,

p.rhaps, mreneeded tW ascertaina powergSaned to express,
as &Il testesshould &iiow tuat.

But tii. polo sMa to be kept lu vIew la ibis work i om
that the. test do. test. 1 'Dnthat il itbeacéher lissutng,
say tih. preparation of auan agmd lesson, the. oun tblmg
neoeesry tW b. sure of wben doue st laWho prepared Itsad
Whio did not Il There muat b. a disinct lime draubetwe
the. .ieep and the. gots. If tii. testsa aso appll.d that tige
pupila know tuat only a few art e tgd, tl tus indo.
lent or Indifférent not neglot tii. work, hop4mg- toeoe
by the. chance of flot b.lng test.d. Of cours sobl a tblng
as spoutaneous anawerlrng aiiould, b. ruhd ot-that ta, thé.
answerlag a question by tho.. Who osa spoak mont qulckly.
It la oducatiolial deatb W the low-lb. e mpupila Who
should do moit of the. anawering. And in a test, on amytiiln
which &asould know, tW encourage thon readytW Indiot.
It by certain gymuatica, wavlrng their banda. etc, eaCaN
perbape, tW the maximum of phymialexordes'but the
miniau:im of mental; and proclaima ubeful doctrine ibat
the teacher expecte omre ta Il, wheruah. o ld ever
atimult. by showing that h.ox«peot Md requires al 10
know ikThe. o"y afety la W bring thern ail W dm by
t.sting aIL. But It wey- b. som.yomg hae&" la dlaposed
Was"1IlHo wam It i and tlme toteste«" ou ofa large

clama." For anawer Iasay, go Wo your owm invetlg powu',
remembering ailtihe vile that esoii uaprepsnd poujil»mt
identlfied inaso much Ion and weskues. Perbapa 1 u4git
suggest orne comprehenalve plan whici maay teaChm adeci
ively adopt, namely, viien they bave taffght a tact or si,
puinciple lnatant ak thom vho cam Mate or explala
Wo riée, orne or more of whom tii.y test.This qrnly
differentiates tiitMnd the. techer deala viii aMy Who MI
not kaov it as bis judgment dicta..; but this ho UMi do-
me that they geti t in smre vay ; lot tbéé en b. mO loo0o
ecape for tiiem.ÂAd just bam I vooldilaterJet Ibi
caution- do not keep idi, or valtÎqg thon Who bave do«.
the. work ii, bringing up thon Who bave mot. Lettithe
vanguard attend tW sometiiing odm., porbaps mmredlmcult.
exercimesor drill in the. subjeott, vile tii. SUirqger"0
strugling inW lUne. Anotiier snd opposite Ocaut1ion Uld
aléo interjeci - dpa't vaste sobool tur n e lfiuor even
tcachimg a tbing over snd over Wo thon vhom teb stsbv
floorod. imply requin. hotiinWknov Whbu basbe
reaaonably taught. Be inexorable hmr - DMot 00e17 al
inexorable. Vain repetition ila acrime, it atealatirn sd
destroys opportunity. Let ithe achool convictiou Of cornla
Wo time hinail exorcises, esp.clily ln prepaulinlesso06001 0W

into a habit and atay a habit. Bome pupIla r am elees 1Or
inattentive largely because they kaov th"t th@ teaCir 18a
44eay," and viii explain the ting againsMd &ainila
by a little judicious tlrmunsat pupil wornld brace bimmei
and corne tWUrne. What do you tilnk of the. plau Of keep-
ing the. laggardsa ater achool until uiiey kuow WbAt theli'
idteueasor inattention cauaed tieomma? Tbat Plan i
leat bas the virtue of prot.cting tii. lnduemtI. To miy
mimd ti i la W berecognized as a rathth, ubath@ ePropSY Of
san honeat achool cannot b. mucii' tester #MO tlhaiOf th*.
isowet pupila. The biting truth t"uh ilnoomflt5 tean
drsgglng dovo ithe competonta La, 1 know, ««TPrestitO
wound the teacher. But the. cure for thewound la liai tb4

i ?6


