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outweighi considerations of mere
cxpedicncy or apparent self-inter-
est. Nor is it possible to gîve such
moral instruction and training
without involving soinethling of the
religions spirit, if jiot of religions
education."1

With these sentiments, I confess
I ani in substantial agreement. I
believe that mïoral and religions
training is as essential to qualify
for useful citizensip ýas thue ac-
quisition of know'ledige and the de-
velopment of the intellectual facnil-
ties. I would, therefore, approve
of sucli moral and religions train-
in- lu thie public schools as may
be given, without coniing into col-
lision withi the religions convic-
tions of tlic parents whio inake up
the constitueuicv of the sehools.
XVhile thiere is s0 mucli ethical and
religions trutli lield in commnon by
ail Christians, 1 cannot see wivvi
slîould be impossible to unite in a
practical recognition of those coni-
mon religions principles that bear
ýon character andl conduet.

But this general incilication of
religions dutv should lue carried out
more by flic spirit andl condutt of
the teacher, and the wav in wvlich
discipline is adnuiistercd, tluan 1w
formiai (idactic instruction. The
public schools of Ontario and
Manitoba are probably as niear
what public schools oughit to be as
is practicable lu the present condi-
tion of things. Lessons on moral
conduct nîighit be added w'ith ad-
vantage. I dIo niot agree wvith tliose
%vlo think the reading of a portion
of Scriptture and the offering of
prayer arc too smiall a thing to lie
Svorth contending for. There is in
tlîis simple exercise a recognition
of flhc divine authority. w'lichl is
adapted to nuakce an endnring luii-
pression on the minds of chiildren.

Thiougli I hold stron., viewvs as
to tlue importance of religions edui-
cation, I bave no svmpathv wvitl a
good deal tliat is saiçl lu favour of
religions teaching lu the public

schools. It is frequently assunîced,
that if flic children are not taught
thieology in the schiool, they wvill be
Ieft to grow up irreligious and li-
moral. Thîis notion throwvs dis-
cre(lit upoii the workz and influence
o! the Christian Cliurchcs. T lie
public services of flie churches, the
teaclîing in Sinnd(ay-schiools, thé
abundant supply o! religions litera-
turc, and flie influence o! Christian
honme life should not be thrust out
o! siglht as if tlîey were of no ac-.
count, iii order to niagnify tlîc
importance of dloctrinial teac1iuigrl
the sclîool. As a mnatter of fact, if
yoni take the godly men and wvo-
men of anv cliurcli, and inquire by
wvhat human agency they wvere
bronglit to a saving knowledge o!
the truth, you will find that only
an infinitesimally small proportion
of theni would ascribe tlieir reli-
gions character to instruction re-
ceived in school. îNeither is there
anv satisfactory evidence that the
children edncated iii cliurch schools
present a highier type of moral
cluaracter tluan those educated lu
national sclîools. Mauy facts stil)-
port a contrarv conclusion.

The tcaclîing o! clînrcl creeds
in Goverum-ent schools involves
the principle of the union of Churcli
and State-thiat is, of the State
choosing a religion for the people.
and applying public money to pay
for teachîng sucli religion. Thi.ý
is somiething whichi the Protestants
of titis country xvill not approveý
except, as in tuie case o! this Pro-
vince, a formiai agi .;eneiît rend3rrs
it obligatory to make a special con-
cession.

The Ioudest deniand. for religions
teaclîin, in tue schools is generall-Ç
ruiade by those who desire to have
the pectiliar doctrines o! thieir
creed tauight, rather thian sonind
Chiristian mnorals. The demiand is
aliiiost alwavs sectarian rather tlîai
religious. This is seen iu the case
of flue Roman Catliolics. Wliile
thev condcemlu nsectarian public


