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100 long. They become parasites. Busi-
ness men tell us the remedy for this is
more industrial training in the schools.
No doubt this would help; but the busi-
ness world expects too much of the
hoys and girls who have just come out
of school. Some time is necessary for
readjustment and the forming of other
and new habits. The high school grad-
uate is able ‘‘to cateh on’’ as a superin-
tendent told a business man who was
complaining of his lack of knowledge
of the business when first employed.
What would be the effect if our schools
should only train our boys and girls
for specific vocations?

You must remember that the manu-
facturers are interested in the indus-
tries, labor unions in their own inter-
ests, and the educators, because of
voeational interests, see that through
these avenues we can create interest,
the only thing which will give the
sehool efficiency. The educator views
the subject from its psychological
standpoint. For the schools to meet
the demands made upon them, it is
fuite necessary that the school take
into account the many forces at work.

One of these forces is felt in the agi-
tation for certain types of schools Mun-
sterberg says, ‘‘The boys and girls
would then learn in the school all that
is needed for them to enter well-pre-
pared into some special bread-winning
occupation as soon as they leave the
schoolrooms.” He says, ‘‘Certainly
this would overcome some of the pres-
ent dangers of drifting unprepared
mto a chance life-work.”” Everybody
would have learned something well
undex: the supervision of teachers. But
the disadvantages of such an innovation
would be greater than its usefulness.
However much the community demands
well-trained specialists, the greatest
need for every civilized society is the
solid, ecommon basis of broad general
education. The school loses its noblest
mission if it does not bring to the state
men and women educated for the com-
mon work which binds them together—
the work of citizens, of fellow men who
share their language and their ideas.

their views of national life, and their
interests in all that makes life worth
living.

Munsterberg also says that the spe-
cialistic studies must under no cireum-
stances encroach on the general studies
which are fit for everyone who wants
to share the life of civilization. Every-
one ought to have some acquaintance
with the history of his country in
order to understand our time and its
needs; everyone ought to know some
geography, some natural science, and
some mathematics in order to under-
stand our relation to the physical world
that surrounds us, and everyone ought
to be acquainted with the masterpieces
of literature.

It would not only be a loss for the
community if the child were to enter
the special line of work without suffi-
cient common education, but a loss for
the individual.

There is no doubt that one should
have the right of selection of studies
as soon as real vocational life begins:
but at first boys and girls must learn
to overcome the difficulties of work
whieh is not to their liking. Society
and the business world demand that
the sehools measure up to this task and

_see that they learn to do unpleasant

things, if need be. Just at this poinf
the teachers and those in authority too
often shirk. In order to hold a job
there is often a boosting of grades,
tender care, and nursing in order to
keep things running smoothly at school
and thus prevent notice. Many boys
and girls fail in life beecause of this
coddling on the part of both parent and
teacher. The school should keep in
mind that on every hand there is a eall
for those who have learned to master
tliemselves.

The modern trend of education is to
make the school contribute to the in-
dustrial, commerecial, agricultural, phy-
sical, mental and moral needs of both
individual and community. For in-
stance, we now believe and demand
that our schoo! playground be super-
vised by an expert who teaches our
children how to play, that they may



