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il.
What arc the natives called ? 1ow do they look ï How are

they dressed ? 'Tell about their houîses. If an Epîqiniau should
invite us to dine, what would vo have to eat ? Does a rich Esqui-
uau own bonds, mills, land ? Whîat. thon Walkin- on the

alore, what plants or trees would 'wo sco ? (Chance to compare
polar and tropical plants, and speak of effect of latitude ou vegeta-
tion.) We might find ai eider duck's nest, or soc a polar bear, or
a seal. Tcll ail about these. (Chapters fron Iooper.)

IlL.
How shall wo travel to Lichtenfels i Why is (lie town import-

tant ? What ila wil ve sec floating here ? Travelling still farther
north, wiat circle siould we cross ? Vhat is the nost northern
town ? Describe a nissionary village. If we camie back by water,
tlhrouglh what bay, past vhat bay and îsland, througlh what strait,
would wo journcy ?

IV.
Draw a map of Groenland, putting in thie towns, capes, surround.

ing waters, etc., of vhich iwe have spoken.
V.

Review thoroughly.
At the end of the week the clasi concluded that they didn't

disliko geography as nuch as they had thought. And it vas
proved by the sparkling eyes, the rapt attention, alnd the eager-
ness to recite displayed in the class, for ' liate counsels net in
such a quality." Yo miîay be sure we liad ne more " map ques.
tioi.s." After our Gocenland trip we travelled across the continent
via Central Pacilic railroad to California, visited the big trees,
Yosemite valley, and the Yellonstone region, by means of a set of
illustrated guide-books. Thon we went to Mexico, and finally te
Europe.

But enough las, perhaps, been said to illustrate mny belief that
even in district schools, anld with the scantiest materials, soine-
thing, yes, inuch,-can be done te clothe the dry bones of geo.
graphical data with life and interest. The best part of the results
thus obt.tined,-the tenacity with vhich children retain in tleir
memnory subjects which interest thein,-secns really reniarkable
till one rellects that to b truly interested is the very secret of re-
neibering.-. E. Journal of Eduîca tien.

PRIMARY DRAWING-HINTS AND DEFINITIONS.

(Frion Profesor Walter Smith's Teacher's Manua.)

A VERTICAL LINE.

Aorertical line.-A vertical Une izs a straight Une wvhich extends -up
and down, ami does nOt incline in an'î direction.

All vertical lines have the sane direction, as do ail horizontal
lines. But this must be understood as only practically true,-true
when the lines are dranvn on the blackboard or on paper, and net
truc absolutely.

A vertical line, as truly indicated by a cord with a weight sus-
pended fron the lower end, while the upper is held in the hand,
always points directly te the centre of the carth. No two abso-
lutely vertical lines can, therefore, have exactly the sanie direction.
There must b a minute difference, lowever near te each other
they nay b drawn. Thie farther apart they are dîtown, the greater
must be the difference in direction. Suppose a vertical lino,
drawn at one place, te bo continued to the earth's centre; thon
suppose a siilar lino te c rawn at another place, one-quarter of
the way round the earth fron the first place: these two lines
would meet each otlier at the centre of the earti, just as two pins
stuck into an orange in the sane manner would meet at the centre

of the orange. Illustrate, and ttus give a lesson in geography, as
well as in drawing.

A line in the drawing-book is said to b vertical, wlien it lias the
saine direction as the right hand edge of the book, let the position
of the book bn what it muay.

vERTIVAL .INES.

Directions. At the top of the give , space in the drawing.book,
imake six very smnall dots, eqmudistint,
te indicate the upper ends of the ro-
quired vertical lines. Drawv downwards,
beginning with the line farthest to the
left. In order te draw the lines easily,
tlhrow the elbtow our fromt the side, and
turi the iand soinewlat. The larger
pupils can draw the lines with the haiînd
inoveient, but botter vitlh use of the
forearni.

Having drawn the lines, <livide five
of then as indicated,-the second lino
fron the left into lalves, the unext into

thirds, the next into fourths, the noxt into fifths, and the last into
sixths. The dvision of a line into thirds is more diflicult than the
division into lialves or fourths. To divido a lino into four equal
parts, first divide it into two equal parts, and thon each of them inito
two equal parts. To divide a lino into six equal parts, first divide it
into two equal parts, and thin eaci of tlhese into three equal
parts.

Procecd in like inanner when a larger nuinber of equal parts is
required. If it is a composito nunber, as, nino, twelve, fifteen,
begin vith the largest divisions that the case will admit, as, h:alves,
thirds, fifths, and thon subdivide these until the required number
of equal parts lias b.od obtainied. Tius, for twolve equal parts,
first divide the lino juto halves, and then each half into halves,
giving fourths, and, lastly, each fourth into thirds, giving twelfths.
If the number of parts required is prime, as, flive, seven, eleven,
this process caniiot b followed : cu imust then begin at cine end of
the lino. Frequently ask your pupils how they would (livide a lino
into a certain nmiuiber of equal parts; as, tenl, Iifteen, eighteen,
twenty-four. This will be a good exercise in arithmetic, as well as
iii drawing. (TO be Continued.)

SCHOOL GOVERNMENT.-(Continued).

FROM "nBALnwIN'S ART OP SCHooL1 o;ovEltNM)ENT."

WILL-PowER Is TnE FOURTI EF.EMENT OF GOvEltNIîN POwER.-

Will power is the imighitiest of ail forces.
Law is but the expression of will. li al] ages it has been the

iron wili that lias mistercd the world. To succoed well in any-
thing, thore miiuîst bo iron in the soul-relution, force, manhood.
WILL Imay bo termned decisin of character-persistency of purpose-
Tihe law of the schoeol-its rile of action-should be stamnped on
the personality of ail connected with it. Law pervades the uni-
verse. Thie child should be mado te know law-to love law-to
sustain law.

1. School Management must be Uniforn an<l Certain.-Syaten
mnust be L.trictly enforced. A vacillating, teiporizing policy is as
fatal te good scholarship as it is te good government. A good easy
teaclier is generally good for nothing. The deterniined teacher
will hold the reins firmîly, and will train to orderly habits and efli-
cient work.

2. The Teacher needs a Pow>erfulWill. This trait characterizes
the great mon anld woeîncmî of ail ages. To resist importuntities, to
counteract fickleness, anld to train te forn and follow plans, re-
quires the utnost firinmess. To develop decision of character, to
infuse iron into clildl-nature, and to fit youth for achievenient, is
possib'e only to the teacher with great will-power.

3, The Firm hand i best jor the Pupil. The toacher kindly but
firmly lolds the pupil te systematie work. The soldier obeys with


