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1I.

What ave the natives called ? How do they look? How ave
they dressed ? "lell about their houses, Tf an Esguimau should
invito us to dine, what would wo have to eat 7 Does n rich Fsqui-
mau own bonds, mills, land? What, then? Walking on the
shore, what plants or trees would Jwe sce? (Chance to comparo
polar and tropical plants, aud speak of eftfuct of latitude on vegeta-

tion.) We might find an eider duck’s nest, or see a polar bear, or
aseal. Tecll all about these. (Chapters from flvoper.)

HI.

How shall wo travel to Lichtenfels? Why is the town import-
tant 7 What dlag will we sce floating here ? Travelling still farther
north, what circle should we cross? What is the most northern
town? Describe a missionary village. If we came back by water,
through what bay, past what bay and 1sland, through what strait,
would we journey ?

IV,

Draw amap of Greenland, putting in the towns, capes, surround-

ing waters, etc., of which we have spoken.
V.

Review thoroughly.

At the end of the week the class concluded that they didn’t
dislike geography as much as they had thought. Aud it was
proved by tho sparkling eyes, the rapt attention, and the eager-
ness to recite displayed in the class, for ‘‘ hate counsels not in
such a quality.” You may be sure we had no more ¢ map ques.
tiors.” After our Greenland trip we travelled across tho continent
tia Central Pacitic railroad to California, visited the big trees,
Yosemite valley, and the Yellowstone region, by means of a set of
illustrated guide-books. Then we went to Mexico, and finally to
Europe.

But enough has, perhaps, been said to illustrate my belief that
even in district schools, and with the scantiest materials, some-
thing, yes, much,—can be done to clothe the dry bones of geo-
graphical data with life and interest. The best part of the results
thus obtained,—the tenacity with which children retain in their
memory subjects which interest them,—seems really remarkable
till one reflects that to be truly interested is the very secret of re-
membering, —N. E. Journal of Education,

PRIMARY DRAWING—HINTS AND DEFINITIONS.

(From Professor Walter Smitl’s Teacher’s Manual.)

A VERTICAL LINE.

AsVertical line.—.A vestical line is a straiyht line which extends up
and down, and does not incline in any divection.

All vertical lines have the same direction, as do all horizontal
lines. But this must be understood as only practically true,—true
when the lines are drawn on the blackboard or on paper, and not
true absolutely.

A vertical line, as truly indicated by a cord with a weight sus.
pended from the lower end, while the upper is held in the hand,
always points directly to the centre of the earth. No two abso-
Intely vertical lines can, therefore, have exactly the same direction.
There must be a minute difference, however near to each other
they may be drawn. The farther apart they are drawn, the greater
must be the difference in divection. Suppose a vertical line,
drawn at one place, to be countinued to the earth’s centre; then
suppose a similar line to be drawn at another place, one.quarter of
the way round the earth from the first place: these two lines
would meet each other at the centre of the earth, just as two pins
stuck into an orange in the same mauner would meet at the centre

of the orange, Ilustrato, and thus give a lesson in geography, as
well s in deawing,

A lino ir: the drawing-book is said to be vertical, whon it has the
samo direction ns tho right hand edge of the boolk, let the position
of the book LA what it may.

Y VERTICAT, LINES,

Dircctions. -At the top of the give « space in tho drawing-book,
mnke six very small dots, equdistant,
to indicato the upper vuds of the re-
quired vortical lines. Draw downwards,
beginning with the line farthest to the
left. In order to draw the lines easily,
throw the olbuw our from the side, and
turn the hand somewhat. The larger
pupils can draw the lines with the hand
wovement, but better with use of tho
forearm. .

Huving drawn the lines, divido five
of them as indicated,—the second }mo
from the left into hulves, the next into
thirds, the next into fourths, the next into fifths, and the last into
sixths, The dvision of a line into thirds is moroe diflicult than the
diviston into halves ov fourths. To divide a lino into four equal
parts, first divide it into two equal parts, and then each of them into
twoequal parts, Lo divide a line into six equal parts, first divide it
into two equal parts, and then each of these into three equal
parts.

Proceed in like manner when a larger number of equal parts is
required. If it 180 composite number, as, nine, twelve, fifteen,
begin with the lurgest divisions that the case will admit, as, halves,
thirds, fifths, and then subdivide these until the required number
of equal parts has beed ubtained. Thus, for twelve equal parts,
first divide the line into halves, and then each half into halves,
giving fourths, and, lastly, each fourth into thirds, giving twelfths.
If the nuvmber of parts requirved is prime, as, five, seven, eluvven,
this process cannot be followed :  vu must then begin at one end of
the line. Frequently ask your pupils how they would divide a line
into a certain number of equal parts; as, ten, fifteen, cighteen,
twenty-four.  This will be a good exercise in avithmetic, as well as
in drawing. (To be Continued.)

SCHOOL GOVERNMENT. —(Continued).

FROM *‘ BALDWIN’S ART OF SCHOOL GOVERNMENT.”

WiLL-PowER 15 THE FourTH E1EMENT OF GOVERNING PowER,—
Will power is the mightiest of all forces.

Law is but the expression of will. Tn all ages it has been the
iron will that has mastered the world, To succeed well in any-
thing, there must bo iron in the soul—resolution, foree, manhood.
WiLs, may bo termed deeisiun of character—persistency of purpose-
The law of the school—ts rule of action—should be stamped on
the personality of all connected with it. Law pervades the uni-
verse. ‘The child should be made to know law—to love law—to
sustain law.

1. School Management must be Uniform and Certain.—System
must be ctrictly enforced. A vacillating, temporizing policy is as
fatal to goud scholarship as it is to good government. A good casy
teacher is generally good for nothing., The determined teacher
will hold tho reins firmly, and will train to orderly habils and effi-
cient work.

2. The Teacher needs a Powerful 1Will. This trait characterizes
the great men and women of all ages. To resist importounities, to
counteract fickleness, and to train to form and follow plans, re.
quires the utmost firmness.  To develop decision of character, to
infuse iron into child-nature, and to fit youth for achievement, is
possib'e only to the teacher with great will-power.

3, The Firm hand 13 best for the Pupil. The teacher kindly but
firmly holds the pupil to systematic work. The soldier obeys with




