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the means they have. Se, many fail as men and wonen becauso
they lack systom and judgment. They seeml te have no idea of exe-
cuting anything without a wasto of timeostrongth,and naterial. Now
1 hold that it e, and that it should bu felt to be,a toachor's proviege
to assist in remndying this lack--a privilego for which we will be hoeld
accountablo. We,too, are gainingby the exorcise of care in thisrespect,
for in doing so we are gaining power over, and respect and love fron
both parents and childron, without which our labur ta in vain. Those
of us who hav e askedtho children to brngmaterials for learningtosew
will readdly see the need of roforn in soene homes.

Wo often inako a serious mistake of finding fault with more
accidents. A slate falls, and vo show very glamnly bv our looks,
and too often in words not uver kind, that we are annoyed. The
offender knows that lie had no intention of annoying, and a sharp
reproof or a demerit mark at sucht tines ias the effect of discour.
aging good effort, and actually breeding repeated carelessness-
"AWe must Icarn tu control ourselves, if we would successfully con-
trol otiers."

In securing attention and interest, I find it essential te present
the different subjects in a variety of ways. Going over the sanie
course session after session, especially li the lower grades, is rather
uninteresting to us, but the children, we must remember, are the
ones to bo benefiteü, and the work is new te then. We must keep
interest warm by the desire te help the inquiring faces before us.

If I sec them becoming restless, I stop work for a minute and
lead them in rapidly performing sente light exorcises, or let then
sing senoe lively song, as " Threo Blind Mice," or tell then a story
te make theni laugh. Sometimes I get one of them to tell a story.
I cannot explain why, but it is a fact that our pupils get the idea
that they confer a real favor on us if they learn their lessons well.
[t is our place te show them their mistake. I tell thom it is not
going to mako me any botter, or wiser, or richer if they loarn a
great deal.

At the beginning of the session I give very short easy lessons,
and get the pupils into the habit of coming with thom well propared.
They get good marks, and soon feel so well satisfied that an im-
perfect lesson mark hurts thom mure than our " educational oint.
ment," the new strap. Thon we have an honor roll made up overy
Friday afternoon from names having no discredit marks. I work
as lard as they do to get their naines on Mhat roll. It saves a great
deal of trouble.

I stirmulate themr te effort by the reward in the effort itself;
Teach them te aim highi and press steadily forward, assuring them
that no matter what sphere in life they fill, they may have the res-
pect and confidence of all who know them. Whatever they under-
take te do they must be sure to do well. Nover shirk responsibility
or despise small things.

I encourage them to express thoir views as to what practical
use thoy expect te make of al they Icarn. For instance-What is
the use of learning to add ? Why do you study geography ? Will
it do you any good te excel in reading and spelling, or to b able
to write well? From thoir own answers I make the strongest
roasons for punctuality and regularity, fer diligence and attention
as the only means of progress. I try to make thon understand
that they are the big wheels, and their youthful opportu.nities al
the other wheels which are necessary to run the machinery for
building grand places for thenselves as the men and women who
are te fill all the spheres in life now occupied by their parents and
teachers.

Some one says, " The highest aim of the primary teacher, and of
all teachers, is the educ-ation of the child, the harmonous develop-
ment of its nature." "Not the sau of the thmgs learned, but
the mental facility matfeated by the scholars in thouglt, speech

and writing, la the true criterion of the scholar'B atanding." ' The
scholar's final aim is not what ho can do, but what he hall grow to
bo." " Morality has for its foundation firm habit, religious warmth
of heart, and cloar thought." Without the sympathy uf thue clss,
no teachor can successfully secure thoir best efforts.

I bolieve the strongest power wo can have lies in the individual
sympathy and interest we manifest in our pupils. Lot thom aee
that we, who are not related to them, who may not oven meet
thoi in after yoars, 'feel a dop interest in thoir progross, in the
characters they are forming, the habits thoy are acquiring, and we
have an u.atold influence over thon, an influence which they will
feel and bo actuated by perhaps long after our voices are silent in
death.

Wo are, often unconsciously, models for our pupils. If you
do not beliove it, just lot them play achool some noon hour when
you are in charge, and if you do not sec yourself in miniature, I
an nitaken. I have tried it, and have been cured of serious mis-
takes which I was not conscious of making.

Would we stimulate them to a love for knowledge ? Ve must
love it ourselve

Would we have an enthusiastic classi Set the example by boing
enthusiasti .

Would we have a gentle, loving class; showing love for each
other, love for the work, and love for us? Again we must be the
pattern.

Would we recommend diligence in the work, perseverance under
difliculties and disappointment, and patience and self-control in al
circuimstances 1

Thon we must show the advantages of poasessing these qualities
by practising thom daily ; and those very qualities developed in
the children become strong aida in the management of our classes.

I would b sorry te give the impression thatthere is no difficulty
in carrying out these principles of action. • Often discouraged and
humilated on account of seeming failures, disappbintments and
vexations, I can but resolve te " try again," taking courage from
the Divine command and promise •"Cait thy bread upon the
waters, for thou shalt find it nfternany days."-Read before Toronto
.Teachers' Association.

TEACHIbNG SPELLING.

BY A. A. 3MILLER.

1. Arouse the pupil's pride. Lot him once feel that bad spelling
is a disgrace, and half the battle is won. Children should b taught
to avoid a wrongly spelled word as they would a contagious dis-
Case. At the same time they should look on correct spelling as a
matter of course, and as not, in itself, meritorious. A great cause
of poor spelling is the very prevalent notion that it does not mat-
ter how a word is spelled se that its identity b net lest. When
pupils learn that intelligent roaders measure the culture of the
writer of.a letter by his spelling, the first great obstacle to teaching
speling is removed.

2. Spelling should be taught in classes as a separate study. It
will do te depend upon other recitations in this particular, whe x it
will do te jeach reading in connection with the grammar ciass
solely, or when the atudy of geography cen be properly confined
to the use muade of it in teaching history. Not only should spell-
ing be taught as a separate study, but lessons should be assigned
in advance of the recitation, that opportunity te study them may
be had. Primary pupils cannot «tudy in a botter way than to
'write the word of the lesson on their alates, and the words of the
reading lesson should constitute the speling lesson. When the
lesson has been repeatedly copied from the book, let it bo written
from dictation and afterwards spelled orally. Care is to be take-n
that as few words as possible be misspelled, for errors are very like
te be repeated. Let words in common use be f£rt taught ; words
to which pupils can attach soe meaning, giving new words m
their fund of information increases. Merely techical Words ma
botter be %voided until there is a need for thei. Besides these


