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Special Papers.

GEOGRAPHY.*
BY R. R. ROSS, BLAKE, ONT.

ie GEOGRAPHY is one of the most Important sub-
-1) Cts on the programme of studies, and I think one
a the most easily taught. It is a subject which
N Mits of great variety in the modes of teaching it,
end I suppose no two teachers teach the subject in
Xactly the same way, yet the success of one mode
;_nay be as great as that of another. We were
aught at the Model and Normal schools how to
€ach Geography, but when I went into a school of
My own I found that, although I had got many good
vlnts at these institutions, yet their method, while
€ry good in theory, was unpracticable in a school
aving classes from the tablets up, and one teacher
O attend to all these. In this way I was forced to
i:rm my own inethods to a great extent and in do-
¢ g so 1 experimented until I found what I suppose
0 be the best method. By the best method I mean
€ one that will produce the best results in the
tEast possible time with the least waste of energy on
€ part of the teacher. Believing that all of you
Who have had some experience in teaching, did as
had to do (that is, experimented until you found
me best method), and believing also that your
tthods may produce as good results as mine, I do
ogt Propose to lay down a number of cast iron rules,
1o say to you, this is #4¢ method, the oz/y method

¥ which good results may be obtained. I merely
9pose to tell you, 1st. What 1 consider necessary
c:) e proper teaching of Geography; 2nd. What
it. Msider should be taught, and 3rd. How I teach

goThe first essentials in teaching Geography are
puoq wall maps, a globe, and in the hands of every
Secpﬂ a geography containing good maps. The
s ond essential is a thorough knowledge of the
an Ject by the teacher, also special preparation of
a Y Particular part under consideration. The third,
ablberal use of the blackboard. These I consider
th_Solutely necessary, while there may still be other
ings that assist.
SidI shall now try to give a few reasons why I con-
m €r some of these things necessary. As to good
reap§ being a necessity no argument on my part is
a qllllred. I am certain you all admit that. As to
Sc§ obe 1 am not so certain. I know that some
it 100ls are still without it, and in some that have
» 1t is seldom used. This last statement I make on
800d authority, as I have been told by teachers who
.esVe globes that they lie in the box from one year’s
as to the other, or stand in some part of the school
2 thing of beauty but of no other earthly use. The
Obe is indispensable to the proper teaching of the
Suf-lfpe and motions of the earth, the divisions of its
n ace, etc. If there is any teacher here who has
ha]i'and does not use it, or who has not been in the
1t of using it, permit me to advise you to begin
once. I have not a globe myself and know
'-lngn experience the disadvantage I am laboring
Wit;ir in the teaching of these things without it.
geo regard to the necessity of each pupil having a
yOugraphy, some of you will say, ‘It 1s needless for
wal] to say anything about that, as in the case of
a ne aps, we all admit that good geographies are
nnecessny.” To the oldér teachers I know it is
by Scessary for me to say anything about the matter,
Prof would advise the younger members of the
o €ssion to beware of making pupils commit to
Citi:lory the names and positions of capes, bays,
°fths" etc., without seeing that in the preparation
for telr lessons they have found these on the map
to . Cmselves. It is possible for a class to commit
Plac :mory the names and posit.ions pf a great many
angyy, SO that they can readily give names and
day ﬁr all your questions touching these points to-
iVi’n Ut in a week’s time review that lesson without
that g the class previous warning and you will find
ago What you supposed they knew so well a week
hosto 1 Nine cases out of ten they now know little or
start;:g about. I made this mistake myself in
to oug’ and that is why I speak of it so particularly
€0 Ng teachers. See that every pupil has a good
8raphy and that it is used aright.
o S’{‘E?-Xt nhecessary was a thotough knowledge of
With Ject by the teacher and special preparation.
- ¥egard to this I need only'say, that no teacher
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can teach what he or she does not know, and
the teacher that is forced to teach this subject, and
I might say almost any subject, with a text book in
his or her hand, is fettered, and can not throw the
same amount of life and energy into the work that
one can who does not need to use a text-book. Be-
sides, pupils are not slow to take notice and draw
their own conclusions, and by constantly using a
text-book the teacher is in danger of losing the con-
fidence of the pupils. When this takes place the
teacher’s usefulness in that school is gone. Even
when a teacher has a thorough knowledge of the
subject, special preparation is still necessary to
determine the best way of presenting it, what parts
will be best to teach first, etc. )

I also put under the head of necessaries a liberal
use of the blackboard. Why I consider this neces-
sary you will understand when I come to deal with
methods. My second proposal was to tell what 1
consider should or should not be taught to third and
fourth classes. As to the amount of ground that we
should go over with these classes 1 shall say no-
thing, as I understand the programme of studies for
those promotion examinations is in preparation, and
I trust that the proper amount will be marked out
by it. What [ want to speak of now is, what of each
part shall we teach? What I mean by each part
will be understood when I say that in teaching the
geography of a country or continent, no teacher
tries to teach everything at once, but will perhaps
make the 77vers the subject of one lesson, cifies that
of another, days that of another, and so on. These
I call parts. Now how much of each part shall we
teach? I consider it unnecessary to burden the
pupils’ minds with.a lot of useless minor details,
such as the names of all the stations on a certain line
of railway, when the majority of these places are
noted for nothing more than that they have a post
office and a station. So in regard to rivers, none
should be taught but the largest and most impor-
tant ones. So with capes. I don’t think it neces-
sary to teach or to ask a child to remember the
name of every point of land that stretches a little
farther out into the water than the rest of the shore
in that vicinity. What should be taught are the
principal ones of each part, that is, the chief or
largest rivers, the most prominent capes, as Fare-
well, Horn, Good Hope, etc., and so on with all the
other parts. So much for the mere physical fea-
tures of a country. But to teach the physical fea-
tures of a country, though very important, should
not be the sole aim and end of a teacher. Of as
much importance, in my estimation, are the climate,
products, exports, imports, manufactures,
These, of course, with a third class, should not be
taken up so minutely as with a fourth class.

With regard to the teaching of the railway system
of Ontario, I think the main lines might be taught,
but to teach or ask chiidren to learn the names of
all the different branches, though they be only ten
miles long and a hundred miles from home, is a
mere waste of time and energy, and can_be of no
earthly use to the pupils. It is questionable whether
we should even try to teach the different railways
connecting the largest cities. It is unnecessary for
me to say that the motions of the earth, its shape,
and lines on its surface, etc., should be taught, but
just to what class or classes these should be taught
we shall leave it to the promotion examination pro-
gramme to say.

Having briefly outlined what I think should and
should not be taught, I come to my next and last
point, viz.: How I teach the subject. And I shall
here repeat that I do not propose to lay down a
number of rules and ask you all to teach the sub-
ject as 1 do. But I merely intend to tell you as
quickly as I can how I teach some of the parts
which 1 think should be taught, and if I can help
any one here who may have difficulty in teaching it,
1 shall be glad. Or if when 1 am done any one
here can put me on the track of a better method,
then I shall be very happy to give up the old for the
new. The first thing necessary in teaching the
‘physical features of a country or continent is to get
the outline and the map in general so familiar to
the pupils that they may have a map of it in their
minds, so that when the name of that country or
continent is mentioned they may see with their
mind’s eye a map of it as plainly as if there were an
actual map hanging on the wall in front of them.
And the only way to do this is by map drawing.
By using good wall maps, that is, teaching from
good maps without much map drawing, fairly good

etc..

results may be obtained, but without frequent map
drawing the impression is not so lasting, for the
pupils are forced in map drawing to observe closely,
and the closer the observation the more lasting the
impression. This is one of the benefits of drawing.
A person may examine, as he thinks, an object
closely, and go away from it with the idea that he
has seen all about it, but ask that person to sketch
the same object and he will likely find that there
were many things about it of which he knows no-
thing. So with map drawing. It forces the pupils
to notice many things that they would not have
noticed had they not drawn it. And in this way
the outline, positions, etc., become fixed almost
indelibly in their minds. There are a number of
ways in which map drawing may be taken, and by
varying the methods the work is pleasing to the
pupils. Suppose I am beginning to teach, say
North America, I would teach from a map, Ist.
the boundaries, then the countries and capitals,
carefully showing them with the pointer the extent
of each country. Then it makes very little difference
in what order the other parts are taken. That, we
will suppose will be lesson enough for one day.
Next day, before proceeding further, have a short,
lively oral drill or review of yesterday’s work, This
will take up but a few minutes’ time. I would teach
nothing more then until I had put an outline map of
North America on the board, and either had the
pupils place the names of the different bodies of
water that form its boundaries in their proper places,
or had done so myself by their directions. So with
the divisions or coumtries. Now, suppose I began
to teach this on Monday, I would on Thursday
have taught, say boundaries, countries, capitals and
rivers. ‘Then on Friday, as a review, I would have
them draw a map of North America, marking on it
all they have learned during the week, not hinder-
ing them from using their maps as a guide if they
wish. But I find that after a map has been drawn
a few times by the pupils, the majority do not think
of using their geographies in making the outline.
I would continlite this until all the different parts
are taught. Then I ask them to draw it and place
on it whatever I ask them to ; placing on the board
the names of whatever 1 wish to appear on the map.
This time I would not allow any of them to use
their geographies. Another very good plan, and
one that does not take up so much time and may
be used with good third and fourth classes to ad-
vantage, is for each to take his or her geography
and—suppose I want to teach the rivers of, say
Russia—ask them to look at the rivers of that coun-
try and either ask some of them to name a river, or
name one myself, and ask them to find it on the
map. Be certain before leaving it that every one
has found it and traced it to its mouth. After all
the rivers of Russia have been gone over in this way
allow them time to write the names of therivers, the
direction in which they flow, where they empty, etc.,
in their scribblers. This will have the effect of fix-
ing the proper spelling of names in their mem-
ories, And so on with all the other parts. With
advanced classes I do not consider that map draw-
Ing is necessary oftener than once a week, or once
in two weeks, for we must teach other things as well
as geography, and map drawing takes time. But
with third classes going over the work for the first
time, I consider the oftener you have them draw
maps the better. I think if this method is followed,
varying the exercise as much as possible, good
results will be obtained. Map drawing may be
varied greatly by having one pupil draw the map
on the board and have the others criticize it in a
friendly way; then have another mark, say the
rivers, and another place the name of one on the
map in its proper place, anothet place the name of
another on the map in the same way, and so on, the
whole class can take part in the exercise and it will
be tound very interesting to them. The map can
be drawn on such a part of the board that it may be
left there as long as you choose, and thus be ready
for each day’s exercise. This is, of course, intended
more for a drill or review than for a teaching exer-
cise. Assign to-day a certain part for to-morrow.
Suppose it is the map of North America, and sup-
pose we have the outline map drawn and the bound-
aries and countries marked to-day, then tell them
what particular part or parts you require them to
deal with to-morrow. You will see how earnestly
every pupil in the class is studying that particular
part or parts during the time allowed them at seats
(Concluded on page 127.)



