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.\gin, there may bc another rea-
son for thuts ncglet<ing hIe less ad-
VAnCed pupils. ly e t lh time a yoing
m.in has onplctcd the prescribed
ouirse of high .choo stiudies and
aii.nations, he lias aquire a tastc

fo r the higher subjects and a more
elevatcd hne of thought. I Ie enters
On his teaching career with thorght
.nl fecling as far removcd from those
Of the child he i% em ployed to teach as
arc the branches of the (ofty oak
fromi the tiny shoot just sjprnging into
cxistence at its rot. And, hv this
icans, we can determine the character

of the tcacher. Il has bccn said, and
juîstiy too, that the teacher's is a noble
callmng, second only to that of the
ministry, but it depends on its follow-
crs whcther they thus pronote it.
lofty aim. or use il for their personal
.ggrandizcment. If the teacher think
only of his own selfish ends, and
follows whithcr his desires and sym-
pathics would lcad him, he of course
gics most prominence to those sub-
jccts and classes, that accord best
with his taste and expcrience.
Whereas, if he give to the junior
pupils, the attention that their wants
re<pure, he must be of that self-sacri-
ticng type which our profession de-
mand;.

It is a mistaken idea that any one
can teach children. If we examine
our graded schools, we find invariably
that tc.ichers of advanced pupils re-
ceive much higher salaries than those
of younger o:es. And thoseteachers,
as a rulc, are better qualhfied and are
hetteren:itled to receive highersalaries.
Ibit should this be so ? Is it a more
diticult natter to teach theseadvanced
pupils, than those to whom the world
(f knowledge is just beginning to re-
eal its mysterious depths? The un-

tramned, inexperienced teacher knows
but comparatively littie of the nature
of chuidren, and is, therefore, but :Il
qualified to teach them. The instruc-
tor of chilcren must understand the

order n which the different intcllectual
powers coime into full at.ivity that
ir't the perceptive powers are awakcn
cd, then memorv, thcn reason -and.
in order to 'e sîccess, he muust at
aIl times e < onform to this order in his
instruction. lic musit not a;ppr.1 to
a mental power which is not %et ful1y
awakenci, for, in su< h a case, the
mnd wuil lbe misurcd, and failurc will
ensue. Then, one mcthodl I wIl not
suit ail chidren. The teacher must
use different modes of itcatmernt for
the varicd tastcs and dispositions
whirh the rhildren will exthilit.

I)uring the pupils early years, the
aim of the teac<her should be simply
to awaken a desire for knowlcdgc, and
show them how to acquire *t, not t
cram tlem with farts, as is ton often
the case, treating the mind as a re-
me"ibering, and not as a thinking
substance. It is not the number of
facts rcad or expouinded, or even re-
mcmbered, but the power toapprchend
these facts and their various relations,
which constitutes the ideal of truc
teaching. Wc should aim to secure
to our pupils as much mental training
as possible, so that having aroused
their activity of thought, having led
tihem to the source of knowledge, thev
maydrink therefrom, and that they may
feel that to ther own exertions, wlil
be mainly lue their incrcasing know-
ledge. And those pupils who on
account of poverty, orother misfortune,
are obliged to leave school at an carly
age will have received a stimulus
sufficient to excite them to further
study, to self-improvement and to love
knowledge for is own sake.

The teacher of the newly awakened
mind of childhood is he who stand-
ing at the fountain-head of a mighty
river, holds in bis hands the power
to effectually dam its progress, to
divert it from .ts natural channel, or
to guide it in its just and proper course,
while he who is appointed to the post
of so-called superior instructor, is like


