FElementary Tratming in Our Schools

Ariin, there may be another rea-
«on for thue neglecting the less ad-
vanced pupils,
man has completed the presenbed
course of high school studics and
cram.nations, he has acquired a taste
tor the higher <ubjects and a more
clevated hine of thought.
on his teaching career with thought
and fechng as far removed from those
of the eild he 15 employed to teach as
are the branches of the jofty oak
from the tiny shoot just sprnging into
cxistence at its root.  And, by this
means, we can determine the character
of the teacher. It has been said, and
justiy too, that the teacher's 18 a noble
calling, second only to that of the
miaistry, but it depends on its follow-
ers whether they thus promote its
lofty aim, or use it for thetr personal
aggrandizement.  If the teacher think
only of his own scifish ¢nds, and
follows whither his desires and sym-
pathies would lead him, he of course
gives most prominence to those sub-
jects and classes, that accord best
with  his tastc and experience.

Whereas, if he give to the junior |

pupt's, the attention that their wants
require, he must be of that self-sacri-
fieing type which our profession dc-
mands.

It ic a mistaken idea that any onc
can teach children. If we examine
our graded schools, we find invariably
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order in whichthe differentintellectual
powers come nto full activity  that
first the pereeptive powers are awaken
ed, then memory, then reason —and,
in order to ' ve suceess, he must at
all times conform to this order in s
instruction. e must not appeal to
a mental power which is not yvet fully
awakenced, for, in such a case, the
mind will be injured, and faillure will
cnsue.  Then, onc mcthod will not
suit all children.  The tcacher must
use different modes of treatinent for
the varied tastes and dispositions
which the children will exhibat,
During the pupils’ early years, the
aim of the teacher showd be simply
to awaken a desire for knowledge, and
show them how to acquire it, not to
cram them with facts, as 18 too often
the case, treating the mind as a re-
membering, and not as a thinking
substance. It is not the number of
facts rcad or expounded, or cven re-
membered, but the power toapprchend

" these facts and their various relations,

that tcachers of advanced pupils re-

ceive much higher salaries than those
of younyer ones.

And thosetcachers,

as a rule, are better qualified and are -

betterentitled toreceive highersalaries.
But should this be so? s it a more
difficult matter to teach thescadvanced
jrupils, than those to whom the world
of knowledge is just beginning to re-
veal its mysterious depths?  The un-
trained, inexperienced teacher knows

lut comparatively little of the nature |
of children, and 1s, therefore, but ill -
qualified to teach them, The instruc- .

tor of chilcren must understand the

i

which consttutes the ideal of true
teaching. We should aim to secure
to our pupils as much mental training
as possible, so that having aroused
their activity of thought, having led
tiem to the source of knowledge, they
maydrink therefrom, and thatthey may
feel that to their own exertions, will
be mainly due their increasing know-
ledge. And those pupils who on
accountof poverty, orother misfortune,
are obliged to leave school at an early
age will have received a stimulus
sufficient to excite them to further
study, to self-improvement and to love
knowledge for iis own sake.

The teacher of the newly awakened
mind of childhood is he who stand-
ing at the fountain-head of a mighty

_river, holds in his hands the power

to effectually dam its progress, to
divert 1t from .ts natural channel, or
to guide it in its just and proper course,
while ke who is appointed to the post
of so-called superior instructor, is like



