Moral and Literary Training sm Public Schools.

55

MORAIL AND LITERARY TRAINING IN PUBLIC SCEOOLS,

RY JOHN R, PEASLER, LL.D.

SHALIL not discuss the methods
by which English literature is
now taught in our high schools and
colleges, as the litcrary work which |
shall advocate in this paper wili not
interfere in the least with that which
these institutions arc endeavouring to
accomplish, but will be additional and
supplementary to their noble work.
That my position may nct he misun-
derstood, I desire to say in the outset
that I am decidedly in favour of re-
taining the present systematic study of
English literature as a distinct branch
in these institutions ; instead of sub-
stituting anything for this work, as
some erroncously suppose, I would
give much more of it. In my opinion,

I among thosc who would cut down
the course or sturiy in arithmetic to a

. few subjects, to those only that are

generally considceed absolutely ne-

. cessary for all to know, to that only

! which is called * practical.”

however, our high-school ccurse of !

study in English literature siould be-
gin with the authors of to-day (Ameri-
can) and go back to Chaucer, instead of
beginning with Chaucer and coming
down to the present time.

[ desire, before entering fully upon
my subject, to call the attention of
educators to some of the mistakes that
must be corrected before the public
schools of our country can reach the
highest standard of excellence in liter-
ary and moral training. One of these
is the disproportionate amount of
time given to the subject of arithmetic.
Arithmetic has been and ever must be
one of the fundamental branches of
our common-school curriculum, and I
yield to no man in my estimate of the
importance of the subject, both in re-
gard to what is usually considered as
its practical bearing upon the business
affairs of life, and its excellence as a
means of mental discipline. Nor am

Practi-

-al! there is a higher practical than
the mere use that some of us make of
it in adding up our grocers’ bills, or
perchance in calculating discount and
interest.  The mental discipling, the
strengthening of the mind, the intel-
lectual power that the scholar obtains
by the study of this subject, is the rea/
practical, the higher practical. It will
rever do to confine our courses of
study in mathematics to that only
which popular opinion conside: - prac-
tical. I object, therefore, nor hat
there is too much ground covered in
the arithmetic, or that it is (0o well
taught, but that there is tvo much
time given to it.*

* This has grows out of the mistaken notion of
parents and teachers that the more time there is given
to a siudy. the more the pupils will necessarily learu
of that wudy. Paradoxicalasit may seem, the child-
ren of our distrmct scheols would learn jus as
much arithmetic as th:y sow do if less than one
half of the present average amount of time wers
giventoit. A lude child cas lesrn something of a
number of suhjects, and not much of any one. It
can learn as much asithmetic on an aver—ge, inone
bour & day as inten; for in the hour its mind wmall
take all it can assimil and ary Pt to teach
it more than this becomes s cramming, a stultfying

, and defeats its own end.

Teacherssho ald therefore bear in m'nd, in making
out their time-tables of study and recitations, that
ounly a limited amouns of time per day can be preft
cbly.s;;“to any one subject ia the lower grades of
the

It will be remembered that in London a few years
n"o hs'f-time schools were established for the youth
wh) were cownpelled t y necessity to work in factories,
atc. ‘The school inspectors ht, of courss, the
pupils who attended thess schools could accompliah
y one half as much as those who attended the full
time. Imagine their su and astomishment to
(s hall e parals ot cuty Mepe ap il the scbars
-time ot only up with ¢
but them in their mad’

les. Let wemy



