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SHAI.J. not discusqs the methods
by which English literature is

now taught in our high schools and
colleges, as the litcary work which I
shall advocate in this piper will not
interfere in the least with that which
these institutions arc endeavouring to
accomplish, but will be additional and
supplementary to their noble work.
That my position may not '>e misun-
derstood, I desire to say in the outset
that I am decidedly in favour of rc-
taining the present systematic study of
English literature as a distinc branch
in these institutions ; instead of sub-
stituting anything for this work, as
some erroneously suppose, I would
give much more ofit. In my opinion,
however, our high-school course of
study in English literature should be.
gin with the authors of to-day (Ameri-
can) and go back to Chaucer, instead of
beginning with Chaucer and coming
down to the present time.

I desire, before entering fully upon
my iubject, to cali the attention of
educators to some of the mistakes that
must be corrected before the public
schools of our country can reach the
highest standard of excellence in liter-
ary and moral training. One of these
is the disproportionate arnount of
time given to the subject of arithmetic.
Arithmetic has been and ever must be
one of the fundamental branches of
our common-school curriculum, and I
yield to no man in my estimate of the
importance of the subject, both in re-
gard to what is usually considered as
its practical bearing upon the business
affairs of life, and its excellence as a
means of mental discipline. Nor am

I among thosc who wouhl cut down
the course of stuary in arithmetic to a
few subjccts, t. those only that arc
generally considcad absolutely ne-
cessary for aill to know, to that only
which is called " practical." Practi-
al 1 there is a higher practical than

the mere use that some of us make of
it in adding up our grocers' bills, or
perchance in calculating discount and
intcrest. The mental disciplhne, the
strengthening of the mind, the intel-
lectual power that the scholar obtainr
by the study of this subject, is the real
practical, the higher pradical. It will
rne-er do to confine our courses of
study in mathematics to that only
which popular opinion conside' - prac-
tical. I object, therefore, no, :Nat
there is too much ground covered in
the arithmetic, or that it is Loo weil
taught, but that there is tou much
time given to it.*

This has graw out of the misiaken notion of
parents and teachers abat the more time there i fivea
to a study. the more the pupils wili necesaily learta
of that tudy. Paradoxical aistu ayusem the chidt.
es of our distct schads would lesar just as

much arithmetic as tht y owc do if less than one
hailf of the present average amouat of time were
given to it. A lattie child cas Iear something of a
aumber of subjects, and aot much of any one. It
can lesar as much arithmatic on an averse, in one
hur a day as in ten ; for inthe haur =t-sund Wall
take aU it can assimilate, and ay attempt to teach
it mare than this bhoam- a cramming. a tultifying
procon, and defeats its own end.

Teachers ahoz id therefore hemr in m'nd, in making
out their time-tables of atudy and recitations, that
only s limited.amount of tise per day can be >rÇS

gaM to any ona subject se the lower grades of
the tchad.

It wili be remembered that in Lndon a few years
sao h'f-tint schools were estabisuhed for the youth

who vere coaapelled t y necemmity to work in factories,
etc. 'fhe school inspectors thought, of Coures. th

p la who attended these schools could accomiahi
one hal ais much as those who attended the full

tim. Imagine their surprise and taahmmt to
fiad, aftar carefui Ad thorough inve .iaius, that
t h&bs-tine pais ne mi7 kept ap intth asese
but mrIpBhI.d them in thar audem. Let m y


