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any ono who beliuves in the omnipotent power of moral suasion
in sohool government, bo placed in some of the public sohools of
this oity, and his principles would not long stand tho test of
cxperience.
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All teachers, as far as I have heard, very much regrotted to
hear somo high in our State councils reoently suy that, in their
opinion, the time had come for the abolition of corporal punish-
ment in our sshools, and that its use was injuriovs to both
teachor and pupil. This is * ono of those scoming truths that
tho cunning times put on to entrap tho wisest,” born of the
foolings rather than the judgment; of the wish, not the expor-
ionce. Oh! if they could abolish the necessity for its us., they
would have the heartfelt thanks of all the teachers of the country.
Could we kacel to any but the Almighty, we would thank them
on our knees, with tho profoundest gratitude, if they would
abolish the necessity for its use; but they cannot. To abolish

unishment, however, while the neoessity for it exists, would be

iko abolishing the firc department during an incipicnt confla-
gration.

Is its use injurious to the teacher ? If it be, then some of us
who have taught so long, and been obliged occasionally to resort
to it, must be by this time considerably demoralized. Hundreds
of teachers, if they belioved that punishment jnflisted by them
on rebellious pupils was demoralizing to their own natures,
would immediately resign. It has always scemed to me that a
disagreeable duty, conscientiously discharged, was elovating in
its tendencies upon the moral nature. Tecachers can never get
riches or fame from their vocation; but they can get wisdom,
patience, self-denial, charity, and many of the Christian virtues,
that no other profession will so largely give. Physical pain,
inflioted by a kind-hearted teaches, is always a self-sacrificing
act. Actions performed for the good of others are always envo-
bling in their tendencies. Experience and observation have also
shown that punishment, administered wisely and in the right
spirit, is not injurious, but, on the contrary, beneficial, in its
effects upon the character of children. Care must be taken not
to confound the abuse of a thing with its proper use.

Our legislators, I apprehend, will not do so unwise an act as
to abolish the use of force in our schools. Let them, if they
can, institute the right kind of a home government in every
f(;ami]g' in the State, and the evil coraplained of will die a natural

eath.

Our representatives pass laws and appoint officers to force
children to attsnd school. Will they pass a law that no force
shall be used to retain them there? Wo take oulprits to the
lock-up, and criminals to the State Prison ; if we pass laws that
no force shall be used to retain them there, those that escape
;vm soon be the only ones to applaud the wisdom of such legis-
ation.

Can our legislators consistently abolish compulsorgobedience
in schools, sitting as they do under the very sba&ow of our
State escutcheon, upon vhich is engraved the device of the
raised arm and drawn sword, the scroll containing the inscription,
“ Ense petit placidam sub libertate quietem 2" Ay i the enlight-
ened State of Massachusetts seeks for quiet peace under liberty
with the sword.

¢ The sword, exireme of dread !
Yet, when upon the freeman’s thigh ’tis bound,
While for his altar and his hearth,
While for the land that gave him birth,
The war drnm rolls, the trumpets sound,
How sacred is it then!”

Yes: the clement of force in ihe government of natjon, state,
or school—if guided by a clear 1ntellect and sound moral and
religious principle—is always sacred.

Every State in the Union recognizes this axiom. So does

_the United States of America. The national gibbet in times
of peace olaims its victims, irrespective of sex. The gallows in

our own State i8 yot a recognized power.  Would it not be well
for government officials to ask thomselves this question. Should
wo advoocate a stricter home and sshool discipline, might not

theso terrible oxtrome penaities bo disponsed with in state and
nation ?

When we ara asked by thoso high in authority to giveup the use
of physical force in_the govommont of our sohools, we feel like
saying in reply, United States of Amorics, disband your armies,
demolish your forts, sink your monitors! State of Massachu-
sotts, destroy your coat of arms, abolish your prisons and con-
stabulary foreo ! City of Boston, pulldown your jailsand dismiss
your police ; when you, Nation, State, and City, can govern full-
grown,reasoning men, without foree, then shall we,school-teachers
of America, promise to govern wayward, impulsive, unreasoning
children, without foree.
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1t is difficult to enumorate all the methods by which a school
should be disciplived. Methods must vary in different schools,
and in different teachers. Ask a man how he would play a game
of chess, or a general how he would fight 2 bnttYe! No two
battles are fought exactly alike; no two games of chess arc
identical. Your methods must vary with the varying clements,
and the ever varying movements of your opponen's. Discipline
oxists in the man. He must be equal to all emergencics. He
must have brains to comprehend all issues, and energics to mect
them. School discipline, as well as war, is 2 science. Civilians
did not succeed wpon the battle-ficld as generals, neither could

many who criticise teachers so severely, succeed in the school-
room.

A teacher can seize upon the most trivial incident to 2id him
in discipline. A ray of sunlight, darting across the room, can
be direoted by the skilful teacher, so that it shall throw its
cheering rays into the children’s hearts. Teachers may refer
to cloudy weather outside, to induce scholars to have pleasant
weather within doors. Ever varying methods must be used
to touch their hearts and stimulate their mental activities. Gov-
ernment must be fresh, spontaneous, out-gushing; always,
however, under the control of a sound judgmeut ; it must fit the
man, the pupils, the hour, the occasion, all the existing circum-
stances. No rules or methods, studied and memorized, will ever
make a good disciplinarian. Each teacher must study for himself
the daily problems ihat arise. He will find—at least, in some
schools—that the formula, Moral suasion equals success, will not
solve all the disciplinary problems that arise. He will learn

that he must have as many equations as there are unknown
quantities.

While I believe in compulsory obedience, let me say, that we
should never forget that physical chastisement is only a tempor-
ary expedient; it should never be regarded as an end. It is
only a means to an end. The child is never really reformed by
physical punishment, per se. It only puts him in such a con-
dition that intellectual and moral forces can be made operative.
This condition can never be secured in some vatures, until they
hav * been physically subdued. To subdue rebels, on the battle-
ficld, is one thing; to rceonstruct them, quite another: but the
one must precede the other. So with some rebellious spirits in
the school-room,—they must be subdued by force, ere they can
be reconstructed. Some pupils consider their teachers’ forbear-
ance towards them as an evidence of their timidity. Hundreds
of such children attend our schools to-day ; and their number is
rapidly increasing, under the stimulus of unwise parental influ-
ences and the seemingly growing distrust of the publicin their
teachers.

Why cannot parents and the community understand that, if
they weaken the power of the teacher, and fill their children’s
minds with a disrespect for him and his authority, they thercby
create the necessity for more punishment and severer discipline ?
If parents would save their children, they must sustain their
teachers. When a great work is to be done, men must have

power; they must be sustained by public sentiment. In the



