
TEXT LOaKS. -- 36~.

mation of Scales" corne none too soon in
Sangster's. 'l'le tirne spent in dealing
with those scales whose radices differ from
ours will assuredly flot be lost, as wheni pu-
pls return to the common or decimial
notation, they wili. be foünd a great ,deai-
more precise and acdurate in their comiputa-
tions. - A great deal more prominience is
given to L S. and D.. Why the pupils at-I
tending our Public Schools should be coin-

I)eiied to spend a great portion of their
time in deaiing wvith. a syst cm of mrnoey
which is seidorn or neyer heard of outside
of th Sehool. room, and whichi it has i>een
prop osed to abolishi altogether, both in
Great Britain and in this country, it is diffi-
cuit to imagine. In the elementary work
now authorized, although the author'in his
preface states that "especial care has been
taken to ad .apt the book in every respect
to the «wants of the junior pupils in the
schoois,' I we find that the questions for ex-
ercise in the different rules are flot so
simple and interesting to young rninds as
they might be rendered. Think of putting

a. question like the foliowing in simple sub-
traction : A basket contained oranges,
nuts and eggs, in ail 1769 ; there w%%ere
1r696 o .ranges and nuts and eggs. How
many morle.nuts were there than oranges?

and e*xpç,-cting, pupiis in the first and second

classes to. master it. The reason why 1
sel ect thi s quest ion is l)ecause 1 once had

a-rd cla-s teac:her bring it to mie for solu-
tiori, she being unable to do it by simple

subtrwction. nd *the book abounds with
Suc'h quClesti LOIb( -uestions iulted o

pqzzÎle and pe*rpiex oIlder heads. In rnany

cases, too 0, ther-e i -s a , st udid hi cvitv and

obsc(urity., înstead of rendering the opera-
tions, o1 arithmetic simple and perýpicuous.
Aithough-the pupil mnay hiappen, to performi

mecancai> heoperatin intended, he

frequently knois. nothing at ail of the prin-
cipie aind object of.his calculationis. It is

truc the teacher is expected to explain and
sUipIleniflt the 'Fcxt Bo)k, but in a
crowvded and l)rhmiscuouis school, with new
subjects and what flot to teach, he cannot
afford time to gi%,c the necessary explana.
tio'n to each individtai. And why should
it be necessary ? Wby shouid not our
T1ext Books on Arithmetic be 50 explicit as
to render the object and mieaning of every
quiestion clear and well defined, even to the
,othful understanding?> Why shouid not

questions, circiimstances and objects be
selected as arithm-eticai exercises wvhich are
famiiliar to the youing, and calcuiated to
aw-aken their cuiriosity and attention ?
Echo answers why? TIalk of perspicuity !
Our Arithmetics are a mere congiomera-
tion of questions, explanations, rules and
reasons of ruies, huddled together at ran-
domn, in direct contrariety to the i)rincipie
that "exercises and lessons be so construc-
ted and arranged as to stamp a ready im-
press. and produce a weli defined idea upon
the minds of the youth." It is much to, be
regretted that the pupil, when calied upon
to engage in the business -of real life, has
aimost the whoie of his arithm *etical pro-
cesses to study over again, and to reinves-
tigate the founidation and principies *of his
operations ini their application to the trans-
actions in which he rnay be engaged. Why?
Becautse his Text Books were comipiled in
such an abstract manner as to defeat their
own object. He was unabie to perceive
the drift of. his owýn operations, or th .e
foundation of rides bv which his after cal-
culations were to be I)erior1ii-d, and con-
sequently xvas like one waiking in the dark,
and the teacher having such an immense
amount of Christian 'Morais, Civil Govern-
ment, Chemistry. Botany and Physiologcy to
elucidate, wvas compelled to leave him
wvaiking in the darkness.

(To be continued.)
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