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1. The principles of education are flot to be devised
ab extra ; they are to be sought for in humnan nature.

IL. This nature is an organic nature-a plexus of bodily
intellectual, and moral capabilities, ready for develop-
ment, and struggling to developpe themselves.

111. The education co-aducted by the formal educator
lias both a negative and a positive side. The negative
and a positive side. The negative function of the educa.
[or consists in removing impediments, so as to afford free
scope for the leamuier's self-developmient: lis positive
runction is to stimulate the learner to the exercise of his
powers, to furnish materials and occasions for the exer.
cise?, and to stiperintend and miaintain the action ôf tho
in achinery.

IV. Self . developnieîiit begins with Uic impressions,
î'eceived by the nîind from external ol).jectg. The impres-
sions (called sensations), when te mind becomes cons-
vious of them, group themselves into perceptions. These
are registered in the mmnd as conceptions or ideas, and
constitute that elemnentary kutowledge wvhich is the basis
of ail kn.)wledge.

V. Spontaneîty and self-actîvity are the iîecessary con-
ditions under whicli the mmnd educates itself, and gains
power and independence.

VI. Practical aptness, or faculty, depends more on
habits gained by the assiduous oft-repeated exercise of
the learner's active powers, than on knowledge alone.

Knowing and doing (wissen -und hônnen) must, however,
piroceed together. The chief aim of ail education (indlu-
ding instnîîctiont is [lie development of the learner's
Powers.

VII. AIL education (including instruction) mlust be
gruddon LIe learnor's own observation (Ânschauung)

at first hand-on. lus own personal experience This is
tHe true basis of aIl lis knowledge. The opposite procee-
ding leads to empty, hollow, delusive word-knowledgc.
First the reality, then LIe symbol: first the thing, thon
the word ; not vice vers(i.

\II. Whiat the leanner lias gained by hlis own observa-
tion (knschauung), and, as a part of ]lis personal expe-
iience, is incorporated wvith lhis mind, hoe knowifs, and can
describe or explain in lis own words. lis competency
Io do this is the measure of Lhe accuracy of his observa

ion, and consequently' of his knowledge.
IX. Personal experience necessitates the advancement

of the leariuer's mmnd frorn [lie near and actuial, witlî
whlîi lie is ini contact, and wliicl lie can deal wiLl
himself, to Lhe more remote; tiierefôre fromi te concrete
to the abstract, from. particulars to generals, from. the
known to the unknown. This is [lie nîethod of elemen.
tary education ; the opposite proceeding-tlîe îs'ual
proceeding of our traditional teaching-leads te mind
froni the abstract to LIe concrete, front generals to parti-
culars, from. the unknown to te known. Titis latter is
Scientîfic method-a method suited only to the advanced
tearnetv, who, it assumes, is already rained by' the
Elemnentary method.

These principles, tîtougli neyer thus forînulated by
Pestalozzi are logically deduced from. lis theory. Wit
sone qualifications,1 they form, the basis of the Lectures
wvhich I have been delivening here to large classes, for
LIe last twvo years, on Lhe Science and Art of Education,
and wiIl be expotinded and ikustrated in [lue Course
%vhich is now beginning. (London Educalional Tânes.)

Cputure of Teachers Outslde of their Professional
Work.

PROF. AUSTIN GEORGE.

jyrom ai paper r'ead béforù ths, Michigan St aietêah~ Association.]

Teaching is as much of a business as any other occu-
pation, and much more of a science than most. A careful
attention to the principles whi nderlie it, anîd a stud'y
of the laws of mental growtlî of which il furnishes so
many and varied illustrations, are certainly ennobling
and expansive, and are in themnselves a true cultture. But
here are two evils belonging to the profession, and they
belong te the highest as wvelI as thle lowest positions.
What is the remedy ? NVill the cure be fourni in the
business itself or otîtside of it ? 1 think otitside. 1 hiold
thiat a teacher may legitimately follows his business. The
teacher should (1o the ivork of the sc-hool.room, as the
merchant does his work, and as conscientiously andfaith-
ftully, and as cheerfully iii one grade as another. Do it
as a bu1siness, ani not rely upon the school for culture;
butL a long -%ith the school-work keep up some systemnatic,

OU:ieeffort. Tie merchant or bankerw~ho devotes his
entire energies, time, and thought, to the details of his
business, sinks the mani in the business, and se wilI the
teacher.

The need of culture outside of the profession may be
further shown by continuing, the comparison and consi-
dering the consequences of narrowness. The merchant
mav be as narrow and contracted as possible, and the in-
fluence of his narrowness, confined to a small circle,
affects chielly himself, and the harm, to a great extent, is
negative. But a teacher who is a small patternt of man-
hood exerts an influence on youth at its most impressible
time, and the damnage is positive. That the communîty at
large do not always sec tis when they hire teachers of
lowv culture at low wages does not affect the truth, nor
slîould it lessen tle desire of teacliers te advance their
culture.

Agaiin, the teachler, witlî outsidc culture, wlho knows
more than is coutained lu books, and more than exami-
nations reqîtire, is by tlîis mnudli a better tcacheî'. CÙltuire
is ncvcr lost ; it fertilizes te teaching pow'er ; it adds to
mere instruction a wveaIth of illustration that illuminates
obsounities and clears Up difficulties ; i t tells oni the cha-
î'actcr of pupils, a iu the long rtn, defeud uponi it, will
tell 0o1 the worldly prospects of thc teac i er.

The nieed of the culture of teachers outside of their pro-
fessional work is two fold. First, tîte schools need it, that
pupils may have the benefit of soul.full instruction,' and
uiot the mere hiumdrumn Ôf the text books. Second, the
teachers need it, that tlîey ina y stand before schools and
communities, îlot as mere pedtagoques and pedants, but
witlî the trained intellects and rounded characters of cul
tivated men and wvomeii.

The two great hindrances to oîîtside culture are lack
of time and lack of inclination. «IL seemns to me that our
graded system, if properly unders tood and worked by the
teaclier, gives the needed Lime. 1 am. aware of the de-'
mands made uen teachers for reports and preparatioli
for classes, an d, on the part of our lady teachers, for the
nîaking and repairing of the modemn wardrobe ; 1et
making all aliowances, I know there is time for outside
culture. 1v lias been well said that"I an earnest purpoSe
finds time or makes time. It seizes 0o1 spare momefl t5

and turns larger fragments of leisure to golden accotn t.'
Disinclination, may spring frôm, two causes. The iffi-

portance and desirability of tîtis culture may not fr
appreciated, or the nervous system of the teaclier rua)
be so pmostrated by [le work of the school as to redudCe
the vital energies ta sudc low ebh that ambfition for jîfl*
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