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whole numbers. As soon as they know
two and three they can be taught halves
and thirds. There is no reason why the
teaching of fractions should be post-
poned as long as is assmmed in some
of our text-books on arithmetic. Near-
ly all the difticulties that teachers meet
with in teaching fractions do not pro-
perly pertain to ‘fractions as such, but
grow out of the language of fractions.
and ave greatly enhaneed by the fact
that teachers often attempt to begin the
teaching of fractions by teaching the
language 11 which they ave expressed
before they teach the fractions them-
selves.

In nearly all the schools objeets are
used to illustrate the idea of a fraction,
and the meaning of the ferms numera-
tor and denominator, but not to teach
the proeesses of addition, subtraction,
multiplieation, division, and reduetion.
The consequence is that the processcs
are performed, for the most part.
mechanieally. «“gecording 1o rle.”” The
popular notion that fractions are more
diffieult to understand  than whole
numbers, and that children must study
whole numbers for a year or two before
their minds are cufficiently mature o
understand fractions—a notion that
has erept into many of our text-books
on arithmeticfshows to how great an
extent, by common confession, 1t is
practical]y admitted that the language
of ‘fractions, and the rules based on it,
gtand in the wWay of the children’s

thinking.

5. Learn to spell words by sound
or phonetically.

6. Become
with the diacrit
that you

tionary
nsing. .
7. Form the habit of consulting the
dictionary 10 all cases of doubt.
manual

g, Carefully gtudy some
1 the gubjeet.

lly observe the pronun-

1pot
9. Habitua

ciation of others.



