
IV PUKI'ACE.

aii.l Fourth Roarlors. Part, V. iimy T..- stM.li...| „v ,is,.,| f„r rufor-
ohcu, hut most, <,f tho infonnatiou slioiiW ho |,oshl's.s.mI hy th(.«c
louviiig tho Puhliu Nchdoi.

In "loarninj,' si)clling-' pupils ih, not nlwnys kn.)W how to
pmceod. They shoiihl ho 8h<.«n, In so far ns spollii.jr U a n.nt-
tiTof memory of written form, pnpilM shoul.l ho taught how to
jM-rreive in onit-r to retnemhcr. A pupil gains vi-ry littlo hy
n-peatiiig over and over again tho namos of tlio letters of
words; nor will ho jnako great advance if ho follow the ahsurd
and censurable procedure of writing out the words fifty or on<'
hundred times. Spelling is a matter of memory, of phonic syn-
thesis, and of reason. Docaiise of this, there must ho much ol^ser-
vation of written forms (hiking, copying, imaging), exercises in
phonic eomhiniition, an<l a living knowledge of a few guiding
rules. The words in Part IV. of this hook do not in<-lu<le those
that can ho spidled hy simple phonic synthesis; as. taiii.k, iiousk.

A teacher cannot depend fur f/ood reiiiUs m/x»i the ajH:/linf/ h.-,Hon
alone

; he mud exerche injjervision in every exercine of the aehool.
And what j,y trueofxpellinij i^ true of punctuation, pronunciation,
jKtraf/rajJiint/, iienmannhip, etc.

It is holioved that the use of this hook in tho school-room will
demonstrate the great advantage . f systematic instruction over
incidental teaching in such matters as are herein considered.


