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TWO NEGLECTED POINTS IN THE TEACHING OF ENGLISH

inll))(?;:;e-rt()f expyession is to some extent
even it’iso a sfmll greater e'xt(}nt, how-
boy’ o ?c(iun'ed by association. I.f a
“Di)ken f:n(d hear 01’11y good English
gk o (h'i mee‘g nothing b'ut good Eng-
fhe o t? .rea.dmg, practice would be
sooqon® ! hing that he would need to

e a satisfactory command of the

1
. language. - But unfortunately our boys

Sﬁp_}:%ar('i and .1‘(33.(1 a great amount of
cot :ch? and indirect language. To off-
Dl‘aetics and to supply the necessary
™ Je 18 ‘ghe task of the school.
nizedu: things are genfﬁrally recog-
(maint 0 secure the desired end: ac-
Know] alilce with the best literature,
Englis(;: ge of what‘ constitutes good
Appii o and extensive practice in the
o ation of this knowledge.
s no: ?urpose of this paper, however,
the tes 0h diseuss the _broad question of
call attc Ing of EngllshZ but merely to
our pu e'llltlon to two points in training
Slighteril s that seem in danger of being
I t}i or overlooked altogether.
ing as e first place, the value of read-
is ot an aid in securing a good style
should ]:0 generglly recognized as it
aloud iy e. Reading, especially reading
Meanis such a way as to bring out the
in the n% a(Iild force of the sentence, fixes
there is nd the force of expression, and
part of %}Ill unconseious tendency on the
express 1] e reader, when he comes to
duce the }%ught for himself, to repro-
the model. rm or at least the style of
riel}l ‘::lrefful series of observations car-
me to t or a nurpber of years has led
and poo: conclusion that poor spelling
Iy due t expression are very frequent-
Will be 1‘9 poor reading. Bad spellers
ad read(‘)und almost invariably to be
word gs ers. Thelr_ eyes take in the
eeptionf og .whole, without a clear per-
vesult ; 1ts component parts, and the
$ not only inability correctly to

reproduce the word later, but, at the
time, frequent hesitation over a word
or the mistaking of it for another simi-
lar in form.

Tn the same way there is a general
tendency to read a sentence as a whole,
with only so much attention as may be
necessary for a fair jump at its mean-
ing; the natural and logical result of
such a habit is seen in careless and in-
correct expression.

For the prevalence of this tendeney
our modern methods of elementary edu-
cation must be held largely responsible.
For its correction there is a direct and
practical remedy at hand in allopathic
doses of reading aloud.

For the effect on the pupils’ power
of expression, then, if for no other rea-
son, all the reading that is possible
chould be done in school. In the ear-
lier years there should be daily prac-
tice in reading aloud, and during the
more or less crowded later years the
practice should be as frequent as pos-

sible.

One point remains, in some respects

the most important of all. Much of the
weakness of our pupils in power 0
expression is due to their lack of clear-
ness and exactness of knowledge, and
to the lack of insistence on agcurate and
precise statement in recitation. Clear-
ness of thought must precede clearness
of expression, and teaching that pro-
duces clear and accurate thinking will
tend to produce clear and accurate
speaking and writing. -
The modern theory of education
makes the recitation a teaching exer-
imple hearing of the lesson.
llent, but it is often car-
to sacrifice
ded train-

M
This is exce
ried to sueh an extreme as
almost entirely the much nee

ing in expression. .
It is not enough that the pupil 18

able to know and think; he must be
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