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Puowr of expression is to some ext cnt
ilbr;to a stili greaier extcqit, how-

evýer, if is acquircd by associationi. If a

boy coffld bear oiily good Englisb

'ý1oken and meet nofhing b)lt good Eng-

liSh, inIibis rcading, practice would be

flec one thing that he would need f0

Seulre a satisfactory conmmand of the

language. - But unforfunatcly our 'boys

do hear and read a great amount of

Slip-shod and indirect languiage. To off-

set tbis and f0 supply thc uecessary

pactice is flic task of the sehool.
Three things are generally recog-

]iized fo secure the desired end: ne-

(luaintance with the best literature,
knlowîedge of what constifutes good

Englisb, and extensive pracfice in fhe

application of t bis kulowledge.
The purpose of fbis paper, however,

ns'ot to discuss the broad question of

fbe feaching of English, but merely f0

eall attention fo two points in trainiing
our puipils thaf seem iii danger of being

Slighfed or overlooked nîfogether.

11n the first place, the value of read-

ing as an aid in securîng a good style

'l ot so generally recognized as if

Should be. Reading, especially rending

aloud in such a way as f0 bring ouf the

nmeaning and force of the sentence, fixes

in the mmiid the force of expression, and

there is an unconscious tendency on the

part of the reader, when hie comes f0

express thougbt for himself, f0 repro-

dluce the forin or at lensi the style of
the miodel.

-A careful series of observations car-

ried On for a iiumber of ycars has led

mie fo the conclusion f bat poor spelling

anld poor expression are very frequent-

'y dIle to poor rea(ling. Bad spellers

Wil1 be found alimost invariably to be
bad readers. Thieir eyes take in the

10ord as, a whole, withouf a clear per-

ception Of ifs componlent parts, and the

"esuit is not'only inability corrCcfly f0

reproduce tlie W\OV( later, but, at the

tinie, freqîldut hesitatioil over a word

or the inistaing of it for another simi-

lar ini form.
Tu the saine way there is a general

tendency to read a sentence as a whole,

W'ith onily so inueh attention as may be

Dcessary for a fair juimp ai its mnean-

ing; the natural and logical resuit of

sucb a habit is seen in eareless and iii-

correct expression.
For the prevalelCe of this tendency

our modern methods of elemefltary edu-

cation must be held largely responsible.

For ifs correction there is a direct and

practical remcedy ai hand in allopathie

doses of reading aloud.

For the effecet on the pupilS' power

of expression, then, if for no. other rea-

son, ail the reading that is possible

should be done in school. In the car-

lier years there should be daily prac-

fiee in reading aloud, and during the

more or less crowded lafer years fhe

practiCe should be as frequnent as pos-

sible.
One point remainS, in sonie respects

the inost important of ail. Much of the

weakness of our pupils in power of

expression is due f0 their lack of clear-

ness and exacetness of knowledge, and

f0 the ]ack of insistence on accuraf e and

precise statemient in recitafion, Clear-

ness of thouglit mnusi precede clearness,

of expression, and teaching that pro-

(mnes cicar and accurate fbinking will

tend f0 prodUCe clear and accarate

speaking and writing. o dcto

The modemn theory o dcto

makes the ýrecifation a teaching exer-

cise, not a simple hearing of the lesson.

This is excellent, but if is offen car-

ried fo such an extreme as f0 sacrifice

almost entirely fhe mnucli needed train-

inlg in expression.
if is niot enough that the pupil is

able f0 know and fhink; hie musf be


