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- On treaching the English Language.
Lrcrure I
By rug Rev. EDWIN E. A, ABBOTT, MA,,
Head Master of the City of London School.
A KNowLEDGE of English grammar does not imply a
b:)‘OV»'ledge of English language. There is a good deal to

tio taught in language besides parts of speech and inflec-
p();"%, or even the analysis of sentences. It is quite
si :

o ble that our pupils may be able to distinguish any
grlts of speech and analyse any sentences, and yet be
s?no}‘ant _of the etymological structure and the exact
gmﬁca't]ons of words, of the process by which we arrive
erro © simplost conclusions, or detect the most obvious
the {)5) and of the formation of the metaphors which form
in 112818 of all language. Probably al good teachers are
logs ¢ habit of teaching language and thought more or
thig at the same time. [ should certainly endeavour to do
oot myself. I trust therefore that, if T devote the present
o ‘E‘“'e almost solely to the consideration of the teaching
anot“ghSh. grammar, 1 shall not be thought to ignore

her kind of English teaching, which has, as it seems
disg:le’ especial interest. That kind of teaching I hope to
QOHS.SS It my next Lecture. For the present, let us

'der English grammar, and how to teach it.

Some mysterious cause has hitherto made English
grammar a very unsatisfactory affair. Whether the sub-
ordination of English to Latin and Greek has diminished
the tribute of attention due to the mother tongue; or
whether the pre-occupation of the field by Latin, the pre-
existence of Latin grammars and Latin rules, and the
attempt tostudy English by these Latin rules, are entirely
responsible for our failure, I cannot pretend to say.
Failure there certainly is : and of this I may be allowed
to give a practical proof. I am in the habit of examining
candidates for admission to my school every week. The
average age of tho boys is aboul twelve. I took the
trouble to register, for about a hundred boys, the answers
to this very simple question. “What part of speech is
quickly ?” Of the hundred, rather less than a half could
answer rightly. - Of course it is an obvious explanation to
say that the teachers of these boys were inefficient. But
I happen to know this simple solution would not hold
good in all cases : and I am therefore driven to look for

| another reason. Perhaps the two causes suggested above—

I mean the subordination of English to Latin, and the
application of Latin rules, fit or unfit, to English sen-
tences—may at all events bear a good deal of the blame.
I venture to think, therefore, that at starting we may lay
down one law for our teaching—that it shall be inde-
pendent of Latin.

It is very difficult to assert this independence fully,
because our dependence seems so natural. The domination
which for three hundred years the Latin language has
exercised over the teaching of English has left us so
unconsciously and comf)letely servile ; we have come to
wear our fetters so willingly ; and even where they have
been shaken off, the bonds and badges of our slavery have
left such a cramping influence behind them, that I shall
endeavour to concentrate my remarks on this one point,
the necessity of claiming our freedom. I will ask you to
consider this Lecture as a kind of declaration of inde-
pendence on the part of our mother tongue, a protest
that the English language ought to be recognized as
requiring and enjoying laws of ts own, independent of
any foreign jurisdiction. This independence we assert,
not out of any national sentiment, but because it is natural
and useful. 'We want to teach English efficiently, and we



