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OF EDUCATION.

in his daily life,
standird of our Normal Colleges isso luw in respeet of scholarship,
and I trust that the proposal made ayain and again by some of tHc
wisest ment conneeted with these eolleges, of nuiting in some way o

with more favour than it has hitherto reeeived from Government.
Every increase ofintellectual poweron the part of the teacher, is 2o
much gam to the papil; and tlhc country would be iuﬁnitu]'y bene-
fitted it all teachers were equipped with a university traming and
apprenticeship, before oceupying the post of independent teachers,
1'need not say also, thatsuch cquipment is caleulated in no ondinary
degree to raise the character of the profession.  The Edinburgh
Bar has long held one o the toremost, if not the furemust, place in
the professions; and one of the reasons, perhaps the wmain rexson,
wa, that it exacted from all its ;members the culture of rentlemen.
Whereera high standard of liberal culture is exacted {rom every
member of a profession, that profession will besure to staml hieh in
the opinion of all eultivated men. ®

These two things, then, seem to me best caleulated to rise the
teaching profession,—a thurough knowledge of the Science of Edus
cation, combined with the capability of applying the psycholesical
laws to teaching, and a thorough libéral eulture. ~“Fhicy lie consider-
ably in our own power.  We may do much to give curselves both,
by carncst and faithfil work ; and our strongly expressud opinion,
whenever we have opportanity, may pave the way for creating
greater facilities to the attainment Ofbutlh objects fur vur more for
tunate suceessors.

The other method of clevating the profission is Guvernment Re-
cognition,—recognition by Govermment of teachery, as constituting
a distinct profession. I am favourable to every effort that has been
recently made in regand to this matter. T thing the orlinaturs of
the Scholastic Registration Asutiation deseryd our best tr..mks, and
1 consider thatit s vur duty tostpport the smwovument in every way.
Atthesame time, my convictions lead me tu gu sy further than
any mere registration movement. I tlink the teadhing protession,
it 3 to do its work most effeetively, must nutmerely be recoghized
by Government, but must be organized by it; that the teaching
profession, in fact, in some shape or other, must be the officials of
the Government.  In other words, education can then only he most

effective and most beneficial, when there is a national system of !

education.  And I'mean, by a national svstem, not one which
deals inerely with schools for the lower classes, as 3’ they only con-
stitnted the nation or people, but T mean one which undertakes to
regulate the education of all clases of the commmity. from the
highest to_the lowest, not altogether it may be imvespective of the
wealth and position of the people, but based mainly on the natueal
differences of intellectual powerin yonng people. "My time is too
limited to enter into thesubjeet fully : bug Tshall attempt brietly to

rove that education cannot he satisfactory and complete, and that

1tis impossible to obtain the best men for teachers, nnless by combi-

nation on the part of the nation ; and T assume that the most swees- *

sible form of combination open to the whole nation is presented hy
the existing machinety of yepresentatives and government. i

I maintain first, then, that education cannot be wiven with the
most beneficial effect, unless by sy stematie combination on the part
of the commumity. ‘The demonstration of this pointis once on
which you, of all ‘mei, are best able to judge, and 1 appeal to yon
fearlessly in confirmation of my opinion, for 1 base it on educational
experience. It scems to me that for the highest purposes of erluea-

tiun itis essential, unless in a few exceptional cases, for the nost

part the result of' previvus carclessness, that the education be given

to pupilsin classes. I yon wish to educe certain facultics, and im-

press certain portions of knowledge on the mind tor life, it scemsto

me that thatean be best effected when you have a class ofa certain |

size. It must not be 100 sinall, nor must it be too large, though in

certain eases the largeness of a class is not adisadvantige, provided |

all the papils are wellmatehed,  Tshall take an extrene ease to illns-
trate iy position.  Suppuse an average teacher advertises that he
intends tosct up a school, but, goingon the limited and exclusive
xystem, he will not adinit more than five, each to pay £100. W),

then, five come, bt it so happens that the five are at quite difterent

stages, and have minds of diferent capacity,  Accondingly he has
to arrange his pupils into five classes, one boy in each; and if he
limits himself to five hours' teaching, Jong cnough tor 2 vigorous ex-
ercise of his intellect, cach boy has one hour of the teacher.  Now I
say that this one hour of the boy, or two hour, or whatever he may
gat, will not be so beneficial to him as it would be if he formed 2t
member of a clasy of twenty or thirty pupils nearly equal to hiniin
most respects.  For, first, the boy has no stimulus by measuring
himself against bis cquals. Then the teacher has no opportanity to
vary his teaching by repeating the same subject in ditferent ways
with different boys.  Thirdly, no special caﬂ]is made on the boy's
power of voluntary attention, onc of the best results of a good educa-
tion, and yet necessarily totally neglected where the boy is cither
alone or with comparatively few.  Fourthly, the boy has no chance
of sccing the snme subject in the various lightsin which it will strike
boys of different characters.  He cannot profit cither by the merits
ordefects of others.  And, fithly, he losesall the benefit of one of
the most active agents in educating,—sympathy with others. Iam
dealing here, you will notice, not with the monetary aspect of this
question, nor with the influcnce which companionships at school will
have in after life, but simply with the question as it bears dircetly
on the edueation of the ‘mpil. Ani i harmony with what I have
now Iaid down, T shoold maintam that the Javger a school is, the

It is for this renxon that T regret so much that the ‘

l they go the

reeater ix the chance that the education will be thorough, providud
the teaching power iskept up in proportion to the nuwber of pupils.

1 Fhe lavger the number of upils in a school is, the more exactly can
sest ! y they beassosted into the glasses perfectly snitable to them, and with
university course with a normal college course, will be luoked on |

reater ease can the teaching power be brought to bear on them.

1 Now, in the vast majority ot cases, when education is left to mere

; ehanee, it is impossible to get the right assortment of pupils. ‘Tl

 classes will be too saall er o large, they will be badly assarted, and

ditheulties in cducating thes to the full extent possible will be need-
lessly created.

But, sccondly , Edo not think that educution can beconiplete with-

1 out a pational systes. Ishall explain what Lmean.  Some people

’ hold the Cam doetrine in regand to education.  “Fliey think that the

ravents should see to the education of their children, and that no-
y has an{ furthier concern or interest in sho matter.  Sometimes
ength of modifying their doctrine o little, and think

that perhaps very poor parents shonld be assisted in edueating their
children, and that children who hiave no pavents, or merely nominal

¢ parents, should alo be educated at the public expuonse. 1 go o great
p deal further than this. I maintain that in s comnumity each citizen
{ #s bound toftel an intervst in all his follow-citizens, and that all are
{ associated together in a close comnunion, in consequence of which
real good does not come to one without affecting all.  For instance,

, Ymay not be a proprictor of land, but nevertheless it is a benefit to
{ ué that the land should be cultivated to the utwost, and so Ihave
an puterest abo in thy prosperity of oor manufisetures It 1 have
thus an interest in our materizl prosperity, assuredly I ought to have
agreater interest in uurspiritua{ prosperity.  Now there is continu-
alTy born into the country a vast amount of spiritual foree. Isit
not right that ¢very encouragement should be griven to the thorough
cultsvativn ot this spiritual power 2 Lhis spintual power does not
belong to une dass oxddusivddy. Tt appears among vich and ponr
The primary duty of cultivating this puwer rests on the parents, hut
whea the parcnts are anable, and y et willing, unquestinuably it is at
utiee the duty and privilege of the conuunity to pre<ent the highly
gitted studene with the means of prosecuting his studies. Now this
1z impossible withont something like a national system in one shape
or another. If education is to be left to mere adventure, class
schools rive up on every hund, one set for people shat can afford s
much, anvther set for people that cannot give so much, and so dows
¢ through viwying shades.  “The country ix divided jnto infinitesimul
tactions frum its earliest days, and cluss feels hivitated against class
beemtse there is 1o intercommunion, and o rising ftom a Jower to
. s higher through cducation, whatever be the intellectual power o
the pupil.  Lhe result of such a system must inevitably be a vio-
lent outburst of the lower classes, led by men of great but uneultur-
el intelleetal power. Ilappily this is fur from being the case in

our country. i

Ve lave in our univemities national institutions
which areso framed that they are open to all, even the poorest, pro-
vided they have talent enough for it. But in our city schools we
hiave gon far from the old Scottish opinion and sentiment.  Class
schools of every kind have been set up, one set of onr people has
bren systematically trained to look down on another, and henee un-
national rivalies and contests. Al the one eure for this is, that
onr schools hall be organized on the sane prineiples as oar univer-
sities, that they shall T open to all, and fit for all who are fit for
them

A, thindly, it is impossible that teachers can have their proper
position, or, in other words, that the hest men can be proeured for
the teaching profission, unless sotie nationx) system be adopted.  In
regard to this matter, there prevail in many quarters opinions which
are totally repugnant to common sense. A considerable number
look on erdncation as an artiele of trade, amd they imagine that it
shonld be left to regulate itself by the faws of free trade. It is
amzing that people <honld ever imagine such a thing as this, for
fact and reason alike present the most padpable contradictions to it.
Ifit were anarticle of' trade, how is it that its price varies tosuch ans
extent over this country. that in xome pliees you will get an hour of
Latin for 2« 6d . in others for 7 6d., in others for sums varying
from one ponnd 10 ten pommds, and that fiequently the bour’s Latin
for the ten pountds is the wonst teaching of the whole.  Iere surely
ix a enrions faet for politieal economists, a proof at any rate that the
matter docsnot regulate itself in a very satisfactory manner. Bt
when vou look at the natare of education, then the frec trade theory
appears in tenfold absurdity.  Tist of all, every one kuows that it
is of the greatest conseguence to make an ample supply of education
where there is no demand for it, the want of' a demand being the
surest sign that there is a strong need for jt. Sceondly, the eduea-
tor feels that he is bound by moral obligation to educate, whenever
he has the power, without price. Say, for instance, that a poor
boy of uncommon powers is presented to me.  Now, in regard to
such a boy, 1 wouh{ at once feel it iy duty and my privilege to edu-
cate him to the utmost, it it were within my power to doso, thongh
he should never pay me a farthing.  Thirdly, a teacher hasonly
certain limited amonnt of educative power within him, which he
cannot delegatetoothers.  Ie can teach only a certain number, and
only tor a certain portion of the day effectively.  So that really the
teacher has none of the chances of trade.  1le cannot give his teach-
ing powerto assistants. It is the man himself that cducates.  There
is no such thing, then, as capital in education.  Of course rome may
tell me that men have made first rate commercial speculations in the
teaclking line. But Isimply answer that, so long as the public wish

todeccive themselves, and to act foolishly, men may make a thriving
speculation out of anything, whether it be spirit-rapping, or learning



