5 L s

e

FE————C R Ll

112 T]ﬂ-‘. EDUCATIONAL REVIEW

= e e . e e —————

not watchful he is apt to lose sight of this very import
ant fact, and vainly try to mould and turn them out, so
to speak, alike.  Now, we all know, that what v easy
for one child, is exceptionally hard for another.  For
instance, one child may be bright in anthmetic and a
a pupil at his side find it impossible to make any
advancement ; vet children are often kept back for one
or two subjects for which they have no aptitude and <o
lose the chance of development where they may have
real talent. *“ The school was made for the scholar,
not the scholar for the school,” is a truism.  Whale
there is no system of teaching under the sun perfect,
there is none that has a right to have laws or rules so
unbending as to have no opportunity for the full
development of the individuality of both teacher and
pupil. In the ungraded school both teacher and pupil
have fuller opportunities for this development, because
the pupil is necessarily left much more to the exercise
of his own tastes, and the teacher to her own discretion.
This leads me to the troublesome question of grading
or classifying in ungraded schools. T would not have
you think I undervalue any subject on the course of
instruction. I hope I fully appreciate the value of cach.
But here a difficulty anses in our grading svstem. X
child is not up to the standard in one or more subjects
and perhaps beyond it in others.  Now, what is to be
done?! It would appear he ought not to go on, and
really, he ought not to stay behind. I, for one, fail to
see the benefit of keeping a pupil back because he is
behind in one or even two subjects, for it is simply
impossible for all pupils to be equally advanced in all
subjects.

Take arithmetic, one of the most, if not the most
backward subject in country schools. T have found
while some children with a given amount of explanation
and instruction could recognize the principles involved,
and understand the operations thereon, and do good
work ; others, with double, ves, ten times the amount of
help fail to grasp it at all intelligently.  The fanlt is,
apparently, not in the teacher, nor, trulv. i it in the
child, for 1 believe mental deficiencies are

as much
in}l(“rlt(‘(l an }'])}'Si(‘;[l i“ﬁr“liti“,\'. 'I‘h"l"‘l‘nll'_ W il”i-
stri\'ing to (l(‘\'t‘lup in every ‘l"]uu“!x;o’-nl. | would

advocate special aid where the child has natural ability
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To economize our time we must have as few cliss<is as
possible; and yet to follow no definite rule in vrdine our
school would result in an increased number of o
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and complications generally. And vet where are we t
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draw the line; for draw it we must, and follow the
prescribed system in spirit, if not in letter, we must.
The teachers who preceded me in the schools in which
I have taught, have apparently wrestled with the sanme
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diticulty, for 1 have found children reading in the fifth
book who could

solve h‘,“”»‘.(' hitthe SY'LQ'.' tr s II\\ul\lll-,: !h!‘ ‘u"llnml‘nw

voarcely work long division, much less

rules I am sure I spmrak for at least the !lll'!ll‘ﬁl‘llﬂ'(l
ungraded schoul teacher, when | say we would like all
the :}!‘_:h( and asastance that this institute can 'IM“D‘!
rive, to he ui' us to see the best ‘nmni-ll' classification
under the present svatem

Anthmetic 18 one of the l-lllh‘t'm‘i ﬁu‘»,n“tn o 'm
constdervd i clasafving, and a1t s a -uh)nd which is
lamentably belund in unge adedd sehools (at least I have
There appears to be too much mechanieal
work I ri:.\sw lack of suffivient time has led to this

found 1t so)

result, but 1ts to be regrvttedd. For what value is it
to a child to know that 9 times 6 are 54, if he cannot
apply 1t and tell you what 9lhe of sugar would cost at
6 cents a b It seems very slow work sometimen, this
process of leading a chuld to think and reason for him-
self, and 1 am afraxd with the pressure of work we
hurry, and thus defeat the wished for result, hy doing
too much of the work ourselves | am n{nud also that
even our practical work has not enough variety. We
do not supplement our text book enough with original
devices and questions to des «'lu}- their reasoning ]'ﬂﬂ"l‘ﬂ
to the extent lumwx‘h’iv_ for even so.called l!m‘lil'd ques-
tions oftentimes become merely  mechanical ones from

too intimate acquaintance | llnnk, ;--rlm;-\ if our

primer and jJumor classes received  more  attention

in this regard, there would e less trouble in the

advanced grades. Compemition s another subject to

which T should hke to refer It 1 a subject to which

we can searcely attach too much importance, for, taken
in its full sigmitication, 1t means broad culture. [t is
a very practical subject, for it includes so many depart-
ments of the work, from its mechanical arrangement
and execution to the subject matter under consideration.
Language lessons or oral composition should begin with
the fiest day of <chiool, and should assume written shape
as soon as practicabl This

work should become

more ‘l””‘l.h‘}"‘”":"' ks 'h,. .-l”". “‘l\ﬂ"“"“ i" th“

vrades. To bhe abile ta cxpress one's thoughts clvnrl)‘.
correctly, and in the hea possible taste, either wrlm"y
Or N Writing, s oan art only to be acquired, in most
cases, by constant practice and pemistent effort, both
on the part of the ey and ehild, Tt is strange but
that (ll-.&pih' the fact that the

}'ill‘t'll(* compiam that our work 1s not lll‘m‘li('ul 1'“00}{'],
and, that, while all

none the Jess true,

are agreed, that there is nothing
more useful to the pupal than that he be an xulc'pt as n
letter writer, we find that our pupils fail to bring
composition required as home work, giving as a reason
that their parents do not see the good of it. Who




