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oases as you cito do not bear out your statement that in many| 1. RAT
instances thoy have used concrote numbers for multipliors,as8X10{ 2. R — A — 7
centa must read 8 times 10 conts. 3. R — — A — —— 1
T have heard that the Public School Board of Boston has adopted] 4 I A T

an entirely new school programme.  Please state the changes made.

The programme is * new " to Boston ; but programines based on
similar principles have been adopted before in other cities, in
Europo and America. Henceforth in the primary schools instrue-
tion is to be almost entirely oral.  Pupils will learn from objects
and from tho teacher instend of books. An exercise kuown as
“ Languago” will consist of oral lessuns upun pictures, plants,
snimals and what clse tho teacher may consider uscful in leading
pupils to express what they know in words.  Oral instructiun will
also boe given upon form, color, measures, animals grouped by
habits, vegetables, minerals, hygiene and the human body. The
metric system will be taught fromthe metric apparatus. No spell-
ing books will be used at all, the reading buoks tuking their place.
In tho higher grades the study of grammar, as genorally studibd,
has been abolished with the spelling book. In the stead of parsing
and other technical work, lessons will be given in composition, in
the use of capitals, in letter writing and in the arrangement of
sentences. This is the change most needed in Canada. Itis timeo
at least that we taught grammar with the view of enabling pupils to
¢« gpeak and write tho English language correctly,” which is our
professed object. Much of the time formerly devoted to geograpby
will be given to natural philosophy and physiology.

FEATURES OF APPLETON'S NEW “ READERS.”

General Method. The system adopied may be called eclectic.
1t is a combination of the ** word " and ¢ phonic ' methods, with
2 larger sharo of the latter. The first threo lessons in the primer
are taught by sight only, and consist simply of words and phrascs.
The fourth lesson is divided into two parts, * finding sounds " and
“making & word.” So through the primer siyht and sound go
band in hand in enabling the pupil to learn to read in the shortest
and simplest possible way.

Grouping] Phrases. Every toacher who has taught primary classes
knows the eovils which ariso from allowing children {o “sing”
their words separately. They naturally give as much emphasis
to a, the, of, in, etc., as to larger words, and pause as long after
them. ‘Fhis does more to give ther an unnatural method of read-
ing then any other single cause. It takes years of careful effort
on the part of good teachers in the higher grades to undo the evil
done in this one way by the careless primary teacher. DBut the
most careful teachers of the junior classes using tablets, or hooks
printed in the usual way, have found it to be & most difficult task to
teach their pupils to group words in reading them; to say, “‘on the
rcad,” for instance, as one word instead of three independent
words. Tho authors of these Readers have, in the first part of their
primer, grouped in a simple manner phrases which should be
*“‘run together ” in speaking. Such couibinations of wordsas ‘‘a
hat,” “in her hand,” “my red dress,” are enclosed by lines thus:

jabat|; ]inherhand |; | my red dress|. Would it not be
well for teachers of primary grades to mark their tablets in a simi-
lar manner, with ink and a brosh pencil, or with a crayon pencil ?
If the first twenty tablets were so marked it would bo a great ben-
efit to both teachers and pupils.

Finding Sounds. This oxercise commences the fourth lesson
given to a child. The word *rat” has already been presented to
him, and he enn name it by sight. Ho finds the fourth lesson
printed thus:

The word “rat” is first sounded in tho proper manner. The
teacher then asks his pupils to listen carefully while he sounds
the samo word slowly, as represented by line two. After sounding
(1ot spelling) it slowly two or threo times, the pupils imitate him,
until they all do it correctly. Ho thon sounds the word and sepa-
rates the sounds (not letlers) still more, as in line three. 'The class
follow him. When he has reached hino four the sounds sre so
widely separated as to bo quite independent of each other. The
pupils will thus readily learn that what seemed to them to be one
sound is really made up of three distinct svunds, each sound repre-
sented Ly a cortain mark or letter. They shuuld not yet kwow the
names of those lotters.

Making « Word. This exerciso is exactly the reverse of the last,
and forms part of the same lesson. The word is printed in parts
first, which are gradually svunded more nearly together unti they
are combined in the one sound “rat.” The oxorcise is indicated
thus :
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The sounds in line one should be separated entirely, that is, the
sound of » should cense nltogether before the sownd of ¢ begins,
&c. In the other lines this should not be dono. The sound of ong
letter should be continued until the sound of the noxt commentss.
They should be drawn out and attached to each other, so as to
form a word spokon in a drawling manoer. Then by gradaslly
reducing the space between the sounds the word ** xat” is ot ledgth
formed, when the sounds are brought together go closgly, that the
distance between tlewm canuot be further reduced.

Naming the Letters. The alphabet, as a whole, contes dh tho
last page of the primer, instoad of the first. It has, however, been
presented to the pupil in parts before hie reaches the end of his
first book. Three or four letiers sré presented to him oceasional
ly to bo named, not sounded. These throe or four are, of course,
tho letters that he has proviously been sounding. Thus, the learn-
ing of the alphabet in the old sense is sandwiched in as a “side
issue,” having no direct bearing on teaching reading. The large
and small forms are prescnted for naming at the same tinre.

Language Lessons.  The authors urge upon teachers the import-
ance of giving what may bo termed “oral language lessons,” in
connection with the roading lessons. What = small opportunity
a child asually has of speaking to its teacher in school? Jf a child
converses daily with correct speaking parents at home, it becomas
an accurato speakor, and grammar lessons are, {0 a copsiderable
oxtent, superfluous as far as it is concerned. It is not enough that
it should hear its pazents talk correctly. It maust itself talk with
them, and have its little errors proniptly and kindly corrected.
The teacher ought to take the place of the intelligent apd correct-
speaking parent, in this respect, for every child in his school. Bps
the child should talk freely and frequently with the teacher. Hw
should espress his own thoughts 1n Iis own languago ; and this
will afford his teacher an opportanity of correcting his errors of
language and style. Tor this reason the authors reccmmend that
the children be led to talk sbout the things and scones represented
in the besautiful pictures with which the Readers are illustrated.
Thoy aro not to do this, as some seem to think, merely that the
may bo interested in what they read, but chiefly as 2
“languuge lesson.” The importance of such an exerciso before a
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