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1. What is the difference, if any, betwoen *had propused”’ aud
‘“had purposed,” **to rise on sts rum ™' and ** to rise on its ruins,"
“ malevolonco” and ‘‘malignity.” *cupidity” and ‘‘avarice,”
‘‘envied” and ‘“coveted,” **implacably” and ‘‘relentlessly,’
‘‘ardently ” and ‘‘zealously,” ““abolished” and *‘ destroyed,”
‘“ hatred " and ‘“animosity,” * vindictive” and * spiteful,” ** des-
perate " and * deadly " 1

2. Doscribe Nuuncomar’s character, What is meant by calling
him **a Brahmin of the Brahming "7 Who was the object of ** his
mualovolence " 7 What situation had he ““ardently desired ' ¢

3. What favorite artifice of tho story-writer does Macaulay em-
ploy in the last sentence of the extract 1 Describo the * struggle.”

B.

‘It was said that their chiefs, when united by common peril,
could bring cighty thousand men into the field. Sujah Dowlah
had himself seen them fight, and wisely shrank from a conflict with
them. Theve was in India one army, and only one, against which
even those proud Caucasian tribes could not stand. It had been
abundantly proved that neither tenfold odds, nor the martinl
ardour of .. boldest Asiatic nations, could avail aught against
English science and resolution. Was it possible to induce the
Governor of Bengal to let out to hire the irresistible energics of the
imperial people, the skill against which the ablest chiefs of Hin.
dostan were helpless as infunts, the discipline which had so often
triumphed over the frantic struggles of fanaticism and despair, the
unconquerable British courage which is never 8o sedato and stub-
born as towards the close of a doubtful and murderous day.”

1. What graces of dictior are here exhibited ¢

2. What coustitutes the magnetism of the passage?

3. Give synonymes for **peril,” ‘abundantly,” **martial,”
*‘ardour,” *‘ boldest,” ‘- resvlution,” *induce,” *“frantic,” * fan.
aticism,” ‘‘ courage,” *‘ sedate,” * close,” ** murderous.”

4. *Eighty thousand.” Could Arabic nuwerals bo used? We
find in a subsequent passago the expression, ¢ the nineteenth of
January, 1773.” Why not *‘the 19th of January " ¢

5. Why are the English called ¢ tho imperial peoplo” ?

6. *“The ablest chicfs of Hindostan,” ete, Give a signal ex-
ample.

C

¢ Wo hasten {o tho cad of this nad and disgraceful story. The
war ceased. The finest pupulation in India was subjected toa
greedy, cowardly, cruel tyrunt. Commerce and agriculture lan-
guished, The rich province which had tempted the cupidity of
Sujah Dowlah became the most miserable part even of his miser-
able domnions.  Yet is the injured nation not extinct. At long
intervals gleams of iis ancient spirit have flashed forrh ; and even
at this day, valour, and self-respect, and u chivalrous feehng rare
among Asiatics, and a bitter remembrance of the great crime of
England, distinguish that noble Afghan race.”

1. What characteristics of style are here displayed? Point out
all the rhetorical figures. What is the usuul eticet of « syndeton ?
What of polysyndeton ?

2. Why is the story *¢ disgraceful ” ?

3. * The rich province "—*¢ the injured nation.”

4, “Yet is the injured nation,” ete.
sentence in the present order 7

6. What does Macaulay say of the nation’s “valour”? What
of its ** chivalry " ?

Name.
Why are words of this

D.
¢TIt is acarcely possible to mention this eminent man without
adverting for a molaent to the questivn which his name at once
suggests to every mind, Was he the author of the ** Letters of

Junius”? Our own firm belief is that ho was. Tho evidonco is,
we think, such ns would support a vordict in a civil, nay, in a
criminal proceeding.”

“This eminent'man.” Who? In what connection does Macau-
lay have occasion to mention him ?

2, Sumumarizo tho * ovidence” that the essayist ndduces,

3. What is tho difference between a civil and a criminal proceed-
ing ?

4. “Nay.” How is it that tho substitution of “yea " for * nay’
will not affect the general sense ?

E.

‘¢ Theso strong words can rofer only to the case of **Nuncomar ;
and they must mean that Impey hanged Nuncomur in order to sup-
port Hastings.”

1. What are the *strong words.”
has misinterpreted them ?

2. What attempts have been mado Lo rchabilitate Impoy? (Sce
 The Week ™ of August 13th, 1885, page 579.)

Can you show that Macaulay

OUR COUNTRY SCHOOLS,

Read before tne Darke County Teachers' Association. at Versailles,
Ohio, Nov. 20, 1883, by J. H, W.SCHMIDT. ~Cont'd.

< —

Man’s education would be very one-sided if his moral nature
were left undeveloped, and the school must do its share in this de-
velopmunt. Xt may bo argued that it is not the part of the school
and the teacher in it to giyve iustruction in morals, but that this
devolves upon the church and the home. Very true, it may not
be the teacher's duty to give formal instruction in morals, but it is
his duty, his imperative duty, to speak a word for the Master, to
implant mworal truths whenever an opportunity presents itself. In
the city, this can and should be done. But the teacher cannot
lead the child through nature up to nature’s God as well in the
city as-where he cen illustrate the love and justice of the Creator
by pointing to his works. Grand old Bryant says that * the groves
wore God’s first temple,” and though the devoted follower of the
Princo of Peace can find his Lord and Master in the noise and
bustle of the crowded city, it is only in the quiet country, while
holding communion with nature, that he finds “God is Love”
written upon svery leaf and flower. What grand toxts, then, can
be found here from which to teach childhood some of those moral
truths that are essential to its future well-being, texts of which
overy country teacher should take advantage.

Wy thus see that the country school is not without its advantages
as compared with it: contemporary in the city, But, it has also
not a few disadvantages—disudvantages that aro a hindeance to its
efliciency, and that like the ball and chain upon the limbs of a
prisozer, prevent its keeping step in the march of progress.

Oue of the disadvautages under which the vountry school labors
is that there is, with but very few exceptions, no course of study.
When a teacher steps into & school-room to direct the education of
the pupils, he is at aloss whero to begin, Tn a well graded city
achool, just as soon as an instructor takes charge of a grade, she
knvws just where the pupils stand and 1+ -1ere her work begine. In
the country all this is different. There is nothing to guide the
teacher in his work. He cannot begin where his prodecessor left
off because ho does not know where that is, consequently, much
valuable time is lost in taking the pupil ovor tho same ground
which ho has passed. .

As a natural consequence, where there is no plan of work map-
ped vut, there can be no system in the manner in_which the work
is done and without a syster.atized mauner of doing things but
very little can be done effectunlly. For lack of system muck of the
learning done in our country schools is done in a hap-huzard man-
ner. ‘Fhe riinds of the pupils are used as lumber rooms in which
the acquired knowledge is not put in its proper place, but is a con-
fused, disordered muss of, vno might almost say, rubbish. Ifa
system of nnparting knowledgo were adhered to, there would be
much tess fruitiess teacling than thore is, and our country pupils
would rank higher than they do.



