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SCROOL CRITICTSM.

Criticisms are in place in two important
recitations-reading and writiug; and in the
siate and paper exercises of ail the others.
They are also proper, in a general fashion,
in the incidentais of' the school ; as the
attitude,at Seat and elsewhere; the language,
in recitation and elsewhere ; the deport-
ment, everywhere. These six may be con-
sidered as the elemnents which constitute the
field of school criticism.

In n-,ost instances, the recîtation in read-
ing or writing is much less profitable than it
should be, 3irnply because it is flot a matter'
of attention. The faults to be noticed are
flot very numerous, and the art of reading
or that of writing is in fact a simple thing.
The errors in reading are usually but four
or* five: bad articulation ; faulty rate ; un-
natural key ; unphitosophical emphasis;
ufngraceful attitude -and ali these, except
the flrst and fifth, wvill disappear by means
of a single rernedy. This remedy is the
enlistment of the attention to the nieaning
of the selection rcad. It is marvelous to
see how niany rcading-classes art promoted
beyond their ability to coreiprehiend. Wrhere
is the benefit in telling a child his emphiasis
is bad, when the meaning of the author is
hidden froin iîn? Emphiasis bas been
tortured by elocutionists into a '-iing of art,
wvhen indced iL is as much a thing of nature
as is the breatiivwe draiv. Lt is flot a mat-
ter that requires much cuitivation. Bad
emphasis is a sure indication of bad atten-
tion to the point under consideration ; or,
wvhat is wvorse, it indicates pernicious teach-
ing. So, if the teacher wvotld have bis
work prove effective, let lm sec that bis
reading-classes are corrcctly graded. The
difficulty in this matter has been provided
for already in the text-books. The Readers
usually are well arranged in the published
series-First, Second, Third, etc., followving
in proper order. But teachers, not satisfied
with their happy relief froma this great burden
of responsibility, push Second and Third-
Reader pupils forward to read in the Fourth
and Fifth, and then complain that it does

*no good to point out the faults !The les-
son assigned should be, first, such a selec-

-tion of matter as the class can understand;
secondly, s0 limited in quantity that every

point in it may receive attention. Pup4ilsý
should nover enter the Fourth Reader until
they arc able to comprehiend,grammnatically.
the language of its lessons. The Fifth
Reader is a collection of exercises full of
rhetoric and Jogic ; and the Sixth no coin-
mon school bas occasion to use.

Penmanship is best taught as a ciass
exercise. In fact, iL can not be taugin a
school in any other way. The major part
of the teacher's work consists in criticism;
and. unless he can reach more than one
pupil wiith a valuable observation, his work
is greatly attenuated. By having half the
school at work on a given form. at once,the
teacher may glide softly and swifty over the
room. and in a moment know the prevalent;
error. How easily, then, may he cati the
attention and show the error on the board t
Pupils are glad to correct their errors when
they are nmade to sec them. The errors are
as fewv as those in reading. Attitude, sliad-
in", siant, spacing, accuracy, and smooth-
ness of lines, etc.-these are ail], and yet
not one of them is mastered by a tenth
of those wvho study penm-anship 1A
poor wvriter miay be a good critic,. and may
withi the plentiful hieip furnishied by the pub-.
lishers, succeed in th)e teachinq of this
beautifuil and useful art.

It is also comparatively easy to correct
faulty siate and paper %vork. This wvork
cau all be donc in full sentences, that com-
mence with capitals and close wvith periods;
and the letters, even of the primary pupils.,
rnay be writtea or printed neatly. A class
bring the reading-1iesson up on their slates.
Is it difficuit for the teacher to point out
the crooks in the lines or the inequalities in
the heighit of the letters ? 1 have seen many
siates covered with printed exercises, where-
in the small a -or b or d ivas turned wrong
side foremost or wrong end up. These let-
ters are invariably made of equal height
at flrst, and no teacher should lose the ex-
cellent opportunity to awaken thought.

This department of criticism, is as exten-
sive as the scholastic, curriculum. To
criticise a manuscript ablyis a future accoma-
plishment, to which the slate and paper
exercises of the school should look, And
agaîn, in the highest rhetorical course, the-


