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whera there is not the desire to remnin for a full course at a high
school, it would be more profitable to remain at a good public
achool, and continue and perfect thoso branchies of study that would
bo of real valuo in the various occupations of life.

But you may ask here, is it not (\csimblc for those who purpose
taking » full high school and university course to begin the study
of classics at an earlier age than that at which most would be able
to finish tho work of the fifth class, This is a debatable question,
but we incline to the belief that they should, and wo think that
any difliculty in the way might bo overcome by township boards of
trustces making provision in two ur more schouls m each township
where the clements of classics might be taught. In graded schools
there should be no difticulty.

Let us now look how this carly drain on our pubheschools affects
more particularly the country sectivas,  When tho mwre advanced
pupils leave for the high schuol the senivr elasses ave practically
broken up. Here a hardship very often occurs. A and B, who
are in good circumstances, are at the high school. Cand D, who
could attend in their own section, but cannot atford to pay for
Voard and other expenses incident upon attending a hith school,
aro practically excluded from further school advanttges. If you
gay the gain_in tho one case balances the loss in the other, wo
answer No, for had a good class been maintained in the public
achool the advantages to A and B, for a year at least, would be
equal to what they are in the high school. Then there is another
element we must not overluok here, namely, the loss of home in-
fluence to those who leave the parental ruof too young. We wish
to emphasize the fact that this moral side of the question should
not be lost sight of. It appears to us reasonable that the pubiic
gchool course should last until the pupil of average ability could
safely be trusted away from home. There are parents who send
their unmanageable boys awav o school at a distance for the pur-
pose of getting rid of them for the time being.  This, however, is
not as it should be, neither 13 it an argument agunst the ground
wo have taken.

The usual result of such a case as we have been supposing, when
the higher ctasses it the public schools have been broken uyp, is,
that the trustees in their wisdom begin to consider that a cheaper
teacher will answer their section just aswell.  The cflicient teacher
is then discharged on the score of poverty, and the cheaper one,
and in nearly every case the inferior one, is iustatled in office.
Soon a good muny ratepayers will suddenly discover that the sec-
tions are too large—that the schoothouse is too fur away for such
amall chiliren—that it would be better to have sinaller sections and
the cheaper teachers, forgetting that mn the long run they pay more
for the education of their children—that the quality of the educa-
tion is not so good as in a larger schoo] with a better teacher.
Almost any inspector can tell you that a small school is rarely a
good cne.

Again, this is perhaps not the worst feature of the system. The
more the standmng of the pubhc schools 13 reduced, the greater the
number of good teachers who leave the profession.  So in this way
under this system the profession is constantly hable to lose 1ts best
members. o

Our argument, then, from what has been said, if, that the
Extrance Extuninations, if continued, shonld, in the interese alike
of the pupils and of the teaching profession, be placed at the end
of the tifth class.

THE STUDY OF ENGLISH.

BY WILLIAM HOUSTON, M. A.

Mr. Houston’s address on the ** Study of English ™ was largely
devoted to the illustration and enforcement of tho assertion that
the present methods in schools, colleges, :md. universitiesare highly
defective, as we have been occuped 1n teaching and studying about
English rather than in teaching and studying Eng!ish. Instead of
acquiring an intelligent and useful acquamntance with the structuro
of the language we crum treatises on formal grammar ; istead of
aequiring by dint of wisely-directed practice facility i composition,
we try to become goud writers by mastering treatises on rhetoric ;
and instead of obtaining our ideas of the works of classical authors
from: a perusal of these works themselves we accept the estunutes
given of them by the writers of encyclopiedic histories of English
Literature. ‘The result is a painful deficiency iu ordinary speech
and writing, and many inexcusablo defects even in the works of
authors of high reputation.  After dwelling briefly on the import-

anco of * English” in a system of education Mr. Houston pro-
ceeded to define the term as including (i) the right use of the lan-
guago, spoken as well as writton; (2) capacity to apprecinte
literature rathoer than actual acquaintance with litorary works ;3 (3)
the formal science of langnage as dealt with in grammar, and the
related aciences of logie and rhetovic ; and (4) philology, including
the coustituent elemonts of the language, its history, and its rela-
tions to othor dialects, languages, snd groups of languages. In
connection with the first of theso topics the lecturer advoeated
constant practice, under judicious guidauce, of both composition
and analysis, leaving tho theory to be picked up incidentally, at
loast until after tho entranco to the high school or to the upper
classes of the public school.  Ho advocated also greater attontion
1to orthoepy mstead of devoting so much to orthugraphy, and to
i the bamshment from school and neighborhood of all provaling
rervors of speech.  The study of literaturo he defined as an attewmpt
(1) to comprehend tho author's meaning, (2) to enter into his spint,
and (3) to appreciate his work as an avtist.  This study should be
commenced as soon as the child begins to read, and even before,
the memory bewng stored with beautiful goms of poetry, which has
a strony fascination for even very youny children. Tho proper uso
of literature in our sci.ovls is provented partly by the nature of the
department and university examinations, partly by the use ot
excerpts of texts at the entrance examination. Mr. Houston then
described brietly how such o poem as Lougfellow’s ** Evangelino
Ishould bo taken up in a public school. It should tirst vo read
'through aloud by the class without any attempt at explanation by
tho teachor excopt in answer to questions, and this should be re-
repeated several times in order to enable the pupils to got for them-
selves as much as possible of the benefit to bu obtained by master-
ing it.  The poem should next be read through n order to afford
the teacher an opportunity of ascertaining by judicious question-
ing the exteni o which the puphls have been individually unpressed
with beauties of form, cadence, rhyme, onomato-postic passages
and the moro obvious figures of speech. It should then be read
| for the purpose of calling attention to gratnmatical and philological
t difficulties, to metrical structuro, poetical licence, ete.  The object
1of the matter miy then be takon up, and his tidelity to historical
1truth may be investigated in the light of Varbinuns ¢ Moutealm
1and Wolfe.”  * Evangeline” may then be compared with othor
poems by the same author—with ¢ Miles Staudish ” in point of
torm, with ¢ Hiawatha" in absence of thyme, and with the rhymed
poems of Longfellow, passages and brief poems being memorized.
; Lastly, a brief study may bo made of the author's lite and work.
The tolly of taking up the formal science of grammar and theology
at too early o stago und in the ordinary way were noxt illustrated,
the lecturer paying, in closing, a high tribute to philology as u
subject of education.

Educational ANotes and fecws.

DEPARTMENTAL EXAMINATIONS,

We print the fotlowing conplete list of candidates who passed
the non-professional examinations in July :—

ALEXANDRIA.~Sccond Class, Grade B—K. McLonnan, T. Stur-
rock. Third Class—M. J. Muuroe, A. McDonald.

ALMONTE.—Third Class—M. A. McCoy, M. Raleigh, E. Thom-
pson, J. Ballantyne, S. J. Drummond, W. J. Jawmes, J. W. Kewp,
W. D. McLaren, W. J. Thorn, J. Ellis, A. A. Lang, A. Young,
A. Ruttle. Sccond Class—W. D. Mclntosh, Grade A; A Hay-
den, A; W. J. Belton, Grade B; C. Stowart, B; M. A. Boyle, B.

Anxeirior.—Third Class—K. E. Halpenry, J. Russell, L. C.
Slack, F. A. Mohr, M. A. Lester. Second Class—C. H. Kenny,
Grade A,

ALyMER.—Third Class—DM. Baker, J. A. Ingramn, J. . Martin,
) M. McCord, M. Pound, H. MclIntyre, G. F. Smith, E. Brown, E,
| Wickett. Second Class—J, Baker, Grado A ; F. D. Olass, A ; R.
cHhll, B 5 CLE. Jay, B; E. Killmer, A; W. E. Killmer, B J. B.
Ogthvie, B; D. N, Stickney, B ; J. Trotter, B ; L. Gray, B; N.
Inglis, A ; G. Fowler, B; G. W, Wullace, B; E, Farr, B; L.
Lavingstone, B.

Banrie.—Third Class—A. E. Dyment, A. W. Crow, J. A. Me-
Lean, N, Campbell, J. Q. McKeo, E. Little, H. I. Sneath, G. A.
| Rix, F, C. Whitelock, J. A, Colwell, A. E. Anderson, M. Curtis,




