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Tur day when the routine of the public s¢' 1 was largely
a series of memoriter exercises has, it may bz heped, gone by
for ever. But it is possible that in this, as in other thihgfe, the
reaction may be carrying us too far towards an opposite ex-
treme.  There is a legitimate and most salutary exercise of the
memory to which cvery child should be accustomed. All
should be taught from their earliest cears to learn and repeat
gems of prose and poetry. In this way the, mind and heart
may be-early imbued with noble thoughts, tender and elevated
sentiments, and sterling principles for the goyvernment of con-
duct. Qur hterature happily abounds with aphorisms and
couplets, paragraphs and poems, which are excellently adapted
fur this purpose. Choice poetical selections will be found as a
rule more easily learned and remembered. The Germans lay
much stress on the beneficial effects of teaching poetry to young
children. Its uses are manifold. ¢ The taste for harmony, the
poetical ear,” says Miss Aiken, as quoted by an exchange, “if
ever acquired, is so alinost in infancy. The flow of numbers
casily impresses itself on the memory, and is with difficulty
crased. By the aid of verse, a store of beautiful imagery and
glowing sentiment may be gathered up as the amusement of
childhood, which in riper years may beguile the heavy hours of
languor, solitude and sorrow ; may enforce sentiments of piety,
humility and tenderness; may soothe the soul to calmness,
rouse it to honorable exertions, or fire it with virtuous indigna-
tion.” Some of the American educational pubiishers are send-
ing forth packets of cards, containing gems of thought, senti-
ment and truon, graded to suit the capacities of school children
at every stage of progress. e believe it would be difficult to
overrate the good effects of having the mind in the impression-
able years of cluldhood and youth thus saturated with the best
thoughts of all ages n their noblest forms of expression. The
Bible is, of course, the richest storehouse of such treasures, bur,
as has been said, English literiiure abounds with them. We
shall make it a point to collate memory gems from time to time
for the columns of the Journar, and hope that teachers will
not fail to avail themselves of them. The learning and recita-
tion of such passages will make one good method of varying
the Friday aficrnoon exercises.

THE NEW PUBLIC S(.i00L HISTORY.

BY J. M. HUNTER, M.A , LL.B.

This history possesses what recently authorized histories have
lacked, an attractive external appearance. It is, besides, low in
price, and is printed in clear typo on good paper. The weak point
in its mechanical execution is the eng:avings, The maps are very
fair, but some of the portraits are nideous. Cramwell's famous
“ Paint me as I am” scarcely gives su.licient warraut for the like
ness on page 76.  Poor Charles IL. suffirs still worse (page 83), and
the climax scems to be reached in the likenesses of William and
Mary (page 89). (In this connection, we suggest as a stock oxam-
ination question—Which is William aud whish Iimy¢ Give
roasons for your answer),

Oa turning to the text, we arce at once struck with a new and
valuable feature in a public school history : we mean the *“Hints to
" the Teacher’ and the ¢ References” which are profixed to every
chapter. By this simple expedicnt teachurs are mado to fee! that
their work is not doune when they have heard a recitation, More

than this, scholurs ave shown that when they have learned tho facts
to which this maunuul is necessarily confined, there is somothing
moro beyond!. Tho curse of history toacking has been that the
book in the pupil’'s hauds was the be-ull and the end-sll of the
pupil’s knowledge. If the teacher cared nothing for thosubject (as
must necessarily happen in many cases) the pupil had nothing to
awaken in him a hunger for” further knowledge, and no guide to
pui:nt out where the hunger could bo satisfied.

The style of the book is good. The authors state in a simple,
clear way the main facts. Collier’s work, although liked by the
pupils, had really a bad effeet on thom. His glowing periods
fastened thomselves on thoiv m mary, and were fuithfully repro-
duced at oxaminations, The effeet was, in many cases, ludicrous.
Tho epoch series, on the other haud, is written in almost too childish
a strain,  The authors of this book scem to have struck a fair
medium. ,

In the grouping of tie facts the influence of Green is very wani-
fest. This is not undesirable. Although a greater dcfiniteness in
the matter of time was gained by the old method oi arranging in
reigns, yet that method atforded small scope for pomting out the
real succession of events. Of what use, for instance, is it to
arrange tho facts of the Anglo-Saxon period in reigns? Only one
reign of the perivd deserves prominence—that of Alfred. Most of
the other kings of the Saxon period are merc names. Au author
puts the historical emphasis in tho wrong place when he calls atten-
tion to them.

Upon what should the historical emphasisbe putinthisperiod? Let
this question be considered as illustrative of the success of the
autbors in writing this book. The following points appear to
require to be set in the hest light possible. The Euglish people —
who were they—whence did thev come? The nature of the Eng) sh
vonquest—the formation of the potty monarchies—their consolida-
tion. The i s.itutions brought over by the English—the influence
of the conquest-upon these iustitutions—their development up to
the Norman conquest.  The language and literature during the
pre-Norman period—the introduction of Christianity—thesocial life
of the people.

Woe turn to the book. We do not find all we expect, but we find
most of it. Tt is difficult, certainly, to put the essential features of
this period into simple, clear and interesting language. Bu® what
1s diflicult i3 not impossible. The authors of this book have dune
well, but with time and thought they migat do better. Take one
or two points. One of the things to be carefully guarded against in
teaching this period is the precise and definite idea apt to be con-
veyed by the use of the term Saxon Heptarchy. The common
couception is that of seven kingdoms, cstablished as the result of
the English conquest,—each kingdom having its boundaries well-
defined, and its government definitely established. How farthisis

from the fact, any one acquainted with the poriod knows. It is

hard to put in brief and clear form the indefinitencss that character-
ised the territorial subdivisions of that period, continually changing
as they were, aud still harder to couvey, especially to the young
scholar, a correct idea of tha rudimentary nature of the govermmnent
in its carly stages. Yet to be true history that is what has to be
done.

Wonld i 2,8 Lo weli, also, in writing the story of this period, to
emphasise the slow nature of tho English conquest? By so doing
the physical and other difficulties with which the Anglesaund Saxons
had to contend can be indicate. By a conflizt of a century and &
half against wild nature and wilder men tho foundations of the
English nation were laid.

Is it not desirable, even in an elementary work of this kind, to
indicate the broader movement of which the Saxon conquest is but



