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reedom to indoctrinate

by Elizabeth Hiscott

“The Keegstra case is useful in philo-
sophy of education in providing a touch-
stone by reference to which philosophical
generalizations can be tested...

“There are ideas ... advanced by philo-
sophers ... which come to grief once they
are examined in the light of this sorry epi-
sode in Canadian education.”

These were some of the comments made
by Dalhousie University Professor of E
cation and Philosophy, Willia
well-attended seminar on “T
Case in Canada,” held last
Education Building.

These comments por
sons academics, educatgrs,

lars, lawvers, people irivolved civil

liberties, and others, continue to be im%;u-»
f

ested in the various aspects of the Keegstr.

case, five years after it became a major new}%

story in Canada.

As Hare noted, this affair came to beseeh/

as a paradigm (model) case of indoctrina-
tion (the accept-it-without- quesuon pro-
cess of teaching).

Hare began his presentation wit
ground information on Jim Keegstr.
teacher of social studies and history in Eck:
ville High School, Alberta, who taught his

back-

. . . 4
students that there is an international Jew-

1sh conspiracy to establish a world govern-
ment. Keegstra used documents which no
“reputable hjstorian” would accept as
authentic, ¢tgatt \R‘t to prove his theory,
behevmg K;.u those who did not accept i
must hepart of the consp

¢taught that Zionists had 1
1he Holocaust ... to attract supporters for
lhg‘l/r cause.... He made no attempt to deny

any
knowledge,
being leamed

rather to show that it Was#fid eed rhe correct
view ... a truth which must be communi-
cated to others who have been duped.”

Keegstra, who had been teaching at Eck-
ville since 1968, was dismissed in January,
1983, for “failing to conform to the pres-
cribed curriculum;" a decision upheld by a
Board of Reference ruling in April 1983,
His license to teach in Alberta was revoked
in October 1983 and he was expelled from
the Alberta Teachers' Association,

In July 1985 Keegstra was convicted of
“willfully promorting hatred against the
Jews;” a conviction which was overturned
by the Alberta Court of Appeal, on the
grounds that “the law in question violates
the Canadian Charter of Rights and
Freedoms.”

Hare discussed Keegstra's teaching
which “displayed and fostered anti-semitic
attitudes,” including his encouraging stu-
dents making ‘“‘disparaging remarks"

about Jews, in their essays.
Hare examined assumptions underlyin
the theories expressed by people involy
g
in or relevant to the case, and focused ¢an..

aspects of open mindedness, bias, neunﬁﬁ‘, »Schauer, who questioned

ity, and l()](ldm’t’ as he discussed lhf‘ T

Sor_¢Keegstra’s dismissal fr
rawhich he said led to the doé

“Justice was done

nded “was only uheory and “one not
widely accept

Though €-sal
have bt'en

which*fie-catted gishotest; particularly in
his use of sourmch were supposed to
h stu to examine different points
&\5\1?\“/

Hare noted that “in protecting his own
view from criticism and in forcing a one-
sided account on his students, Keegstra
subverted the critical approach to

teaching.”

Referring to J. Anthony Blair's work
and his distinction between arguments
used to convince and those used to inquire,
Hare pointed out that a teacher who uses
argument to convince ‘‘must also teach the
use of argument as a tool of inquiry” so
students may “‘assess the teacher’s position

critically.”
tance “‘howthe argu=

He noted
ment is conducted to ational princi-
ples. It is because Keegstra’s approach was
a trav of the Socratic ideal of folldWwing
: —ai;uymem where it leads, a ot
because he attempted to convince s /stu-
dents, that he stands condemned,#
said. '
On neutrality, Hare said whagt
the way one's convictions are It
central question being whether difrof
are regarded as revisable in the ligh
evidence or fresh argument. He pointed to
the non-revisability of Keegstra's convic-

pion of open-mindednéss;
supporters suggested.

Hare addressed the question of whether
or not we should, in sincere commitm
to free and open inquiry, tolerate ideas lik
the Jewish conspiracy theory for presenta-
tion in our schools, though it may be offen-
sive or widely regarded as totally
implausible.

He noted that there is a powerful tradi-
tion in philosophy of education which
supports inclusion of controversial mate-
rial, and open discussion of related issues.
Though he doubts the Jewish conspiracy
theory qualifies as a “controversial histori-
cal thesis,”” he still asked if it should be
ignored in teaching. Would mentioning it
give it support? Would excluding it lead
some to suspect it had credibility? Might
ignoring it until a student brought it up,
mean it might never come up? These were
the types of questions Hare raised.

T s agents,
“case was seen by some as mportant

“the traditional
to invoke

egarding
the dilemma ...

sponse (o
e ideal that

= truth would emerge in opery discussion,”

Hare pointed to the doubt caét by Frederick
ﬁhe degree to
which people really are rauo'"r’hl‘l.

As the central aim of educafjon is to
furt velopment of students ds rational
the study of bad ar ents is an
rt of lcamin?‘to argue effec-

tively,” Hange said.
isturbing fact”

Commenying on the
eegstra “‘was widely hailed as a good

at
;?;(%," he?id the assessment was based

™

St Pl A
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e o
. svtew from Jﬁjztzc m and n

forcing a~one-sided account on
his students, he subverted the
critical approach to teaching.”

on the fact Keegstra maintained discipline
in class. The assessment was totally unre-
lated to any consideration of the knowl-
edge, skills, and attitudes being learned by
his students. Hare noted that this case
might lead us to think out more carefully
what a good teacher does.

In a question period Hare was asked why
Keegstra taught history and social studies
when he had concentrated on auto
s#hd industrial arts in his educa-
¥esponded that some people
ters have rhe aba]uy to teach

strong lobby. ]
Hare answered 1
would have been sirgi

*d about in similar
een discussions by &

look critically at text books. This case was
a dramatic and shocking example of preju-
dice at work,

the Keegstra case with the Malcolm Ross
case in New Brunswick. (Ross, also a
teacher, published books espousing beliefs
similar to Keegstra's.) Hare stressed that
these cases raise different issues. ““‘Ross sub-
scribes to all of the beliefs Keegstra pres-
ented, but he doesn’t teach them in the
classroom."

Dr. A. Barton, of the Dalhousie Univer-
sity School of Education, asked, with a
grin, about the appropriateness of “offer-
ing a cup of hemlock.” To which Hare
replied, “I think dismissal was adequate
and right.”

Socrates would likely have agreed with
him.
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