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Perhaps a rider should be placed here to the effect that if
a pupil or two bad been placed in a class (as may sometimes
be necessary on account of age) so hopelessly incompetent
for the work that its attempt can succeed only in breaking
the teacher's heart or robbing the other pupils of precious
time, in that case try to have them removed to classes where
they belong, failing which, let them glean after the reapers
of the harvest. "
And here I would insert a note concerning ~eview tests.
To my mind teachers who do not habitually test their pupils’
knowledge of work they have been over by written examina-
tions, fail in a plain duty. If a teacher does not apply re-
view tests (written when possible), I do not see how he can
tell whether his pupils have retained principles taught. In
fact I venture the statement that he does not know; that he
deceives himself in thinking he does know; and that he will
acknowledge it if he test them. This test, too, will just as
likely be an eye-opener for the pupil as for the teacher, It
is apt to show him that he is not as clear upon ¢he matter as
he thought, and to stimulate him, as well as his teacher, to
increased care and diligence. These review tests will unify
and connect the piecemeal daily tests and tend to give the
pupil a connected and comprehensive view of the subject.
How often these review tests should be applied is a moot
question. Some teachers hold what they call monthly ex-
aminations on all or most of the subjects studied; others
will have, what is better, the test confined to a single sub-
ject, and will hold it at a certain completed stage of the
work ; for enmpio, on areign or a period in English history;
or on the reduction of long measure or of all measures. If
pupils know that a test is coming when they have spent a
reasonable time, say on the geography of New Mﬁck,
they will work with more zest.

And not only is it wise to let pupils know that a test is
certainly coming, but to let them know as soon as possible
when it is coming. It will tend to bring scattered ideas to
a focus by leading them to question themselves as to whether
they really know the subject or not Do not be afraid of
cram—that would imply that your tests were not of the right
sort. If cram means stuffing the memory, it affords no help
in that right sort of a test which asks for the pupil:i own
thinking and expression.
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