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world, with objects sensible to the feeling and to the sight,
Henceforward he shall be made to handle abstract ideas
and a variety of things which speak of nothing to his expe-
rience and judgement.

We begin by teaching him to read, and for a length of
time keep him to the combination of letters and sounds,
which beur no intelligence to him. Later we teach him
how to trace isoluted Ietters and words which no more than
the first can satisfy his desire of knowledge. In the mean
time we teach him the recital of prayers and answers from
a catechism of which he understands but few words. Some-
times a few principles of numeration are added, that-is-to-
say, that we make him commit to memory a series of figures
und perhaps the multiplication table, which he repeats like
a parrot, without knowing anything of its meaning, for he
is not taught the relation of these numbers with the quan-
tities expressed.

These are the occupations invariably given to a child
during the first two years of his sojourn at school.

We ask what is there here likely to give him u taste for
instruction, or to render that sojourn agreable and attractive
to him? We do not sce any thing whatever. For wlhole
months he is made to go over the same task every day. He
gets tired of ever doing the same thing, the monotony of
these exercises besides the weariness that they cengender,
occusion them to fill up an almost immeasurable space
of time, for the reason that being performed with a dis-
tracted and attentive mind but little progress is made,
whereas with proper application they would have been
mastered in a fourth of the same time. To the state of weari-
ness engendered by the absence of all variety is to be added
what may appear the uselessness of the things taught.

After the lessons already described they are under a mis-
taken i.ea, taught abstract multiplication to which is due
their want of understanding their object, then follows a dry
fastidious study of grammar, which, very much to the child’s
own dissatisfaction fills up a great portion of his time as he
vot ¢ven catches the shadow of a reason for it.

Now, a knowledge of these various branches of instruction
is no doubt essential to children but how much more profi-
tably applied would they prove were they addressed to their
understanding, by more winning means. By following
the latter method, they would prove a source of develop-
ment to his bodily health as well as to his mind. Cluldren
do not foresee and calculate upon these results. Even the
aged often overlook these advantages, therefore, why not
children who do not even entertain any thought of the end
and object of their studious labors and the reason is simple,
it is because they are things pertaining to the future and
which therefore do not touch the present.

Let us make abnegation of ourselves and cease to imagine
as we are too often apt to do, that the children are objects
expressly created for the school and for that master, whereas
it 1s we, who are appointed there to serve them.

In this abnegation let us forget onr own habits, tastes and
acquirements to take the child’s side of the question, and
ask ourselves, in what point can children feel a Lking or
free inclination for their lessons?

We teach them reading, but for a very long time the
lesson is to them but the sight of letters and hard syllables;
when able to read wiath fluency and care, time is still con-
tinues a pamnful and laborivus task, for the most part we
teach them how to read without accompanying the lesson
with the slightest explanation. We teach wnting, but they
have nothing to write about, for they have noideas to ex-
press. We teach them gramumar, while they see nothing
but 2 numberless amount of strange terms, the most singu-
Iar and the most useless, for they have no conception of
their application to the uses of the world, where they have
never heard of anything of the kind.

We stop here, as we do not wish to offer a repetition of

what we have already frequently advanced. Nevertheless
we are most desirons to convince our readers how much
this style of teaching is crroneous and how unfit to fix the
interest of'n child. Now since the subjects taught 1 schools
are in themselves little likely to interest the young mind,
dolet us endeavor to render them more agreable by our
mode of teaching. If we have any desite of avoiding the
continually ruuiing foul of a repugnance which constitutes
scl).powerful an obstacle to the mamtenance of good disci-
ine.

P ‘Fo recapitulate, what isthere in the form ofinstruction that
can compensate for the aridity and dryness of the subject.
What are the lessons given that can pussibly amuse a eluld.
We call their attention to ubstract notions, fill their heads
with principles, rules and stute definitions; make them
learn page upon page without fanmliarizing the subject by
any kind of explanation ; with these pages so co' .mitted to
memory we muke them participate in theories far above
their years and which we leave, like every thing clse, in
the dark corner of their memorics, that-is-to-say unex-
plained. We expose over and over agam, rules, without
ever teaching their application, and yet, of what use is the
instruction taught in schools if left unupplied ?

Our lessons which are always dogmatical, are arid and
uninteresting, our style of language, dry as our buoks
and equally barren of all interest. ‘Lo lessons which are
repeated daily and without any variety whatever to enliven
them, we add duties of the same swamp whose monotony
soon fills to satiety.

We ask pardon of School-masters for addressing them in
this manner; we too fully understand all the difficulties
that they have to contend with, and have too sincere a desire
to see them diminished, indeed removed, to be suspected of
any idle severity of language. Sincerity alone is our guide,
while the interest of their scholars, the prosperity of their
schools and their own interest, lead us on and force us to
offer these remarks. We agam repeat it, let masters reflect
seriously and question their own hearts, let them above all
take the child’s place and confess how impossible it is for
these poor beings to have any taste, inclination or attraction
for their tasks, and therefore, whether it is possible for them
to come gladly into class, and remain there with any degreo
of pleasure.

Now if children find nothing pleasant in following the
class, if they feel no taste for the lesson given in it, how
can they be kept there in an orderly, silent and attentive
disposition ? T'o manage this there would be but vne method
which is to keep them in constant dread ot pumshment.
But we have already declared and proved the impotency of
this alternative ; besides, the admission of school-masters
themselves contirms the opinion. They all complain of the
uselessness ofthe disciplinary measures that have hitherto
been used.

But one method is left, that of inspiring our pupils with a
pleasing regurd, and attraction fur school. Let us make the
attempt boldly and resolutely. Let us for the future shed
over our teachings pleasing variety and let them be admi-
nistered with amability of manner, let us redeem the aridity
of the lesson by the pleasantness of form, let us with our
pupils merge the master into the kind parent who seeks to -
smooth the obstructions lying in his path ; let us put gaety
and playfulness even in the disposal of the lessons; let
them be an unmterrupted succession of entertainments and
famniliar conversations rather than a course of lectures where
cach one repeats sentences by rote. Let our instructions
become a sort of pleasant chat during which we shall pro-
voke questions from the children and waken up idess in
their minds, or by frequent calls upon our little auditors
become masters of their varnous modes of thinking and
capacity of opinion ; or taking their answers as a guide to
the proposing of new questions, be enabled to make use of



