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H, M. Inspectors, Teachers, Managers, and many uthors—havo ex-
pressed to mo -their conviction that English children learn their
words as soparate and individual oxistences ; and many of them go
farthor, and afbrm that classification is useless, if not:.impossible.
Thus, for the child, our language sinks nearly to the lavel of
Chinese. Tho essence of European thinking is classification ; but,
o far as the notation of our languago is concerned, we are out of
the Buropoan sphere. And’ it is this tedious and mindless process
that costs the country 80 much: the improvement of our methods
would result in an cnormous cheaponing of the process. Thisisa
consideration which cannot bo too carnestly pressed upon the atten.
tion of the education department, school buards, and scliool mana-
gers. In the schools I havo visited in overy part of the country,
T havo nlways found both teachers and children working with far
too much strain against theso difficultics, beating up against con-
trary' winds, driven hither and thither by the cross currents and
chopping ‘seas of our different notations, and accumulating solid
and trustworthy oxperience—at the expense of the country—in the
slowest and most laborious possible fashion. Just as twenty-five
por cent. of base or depreciated coin thrown into tho circulation 'of
the country would upsét all commerce, and turn bargaining into
barter or merely individual transactions, the twenty-five per cent.
of anomalous notation (and this is a very moderate estimate) turns
almost all the mental offort of the child into a momentary shift—
into a series of hand-to-mouth transactions. In other words, the
child cannot accumulate experiencé with ease or ecoromy; he is

constantly meeting with new complications which his past experi-

ence cannot unravel—in fact, he works as if he had no past, or—
what is worse than no past—a past of ‘broken-habits and loose per-
ceptions, behind him. No wonder, that the lower classes find ‘it
difficult to learn to read; and.that even the middlo classes ind it
diflicult to learn to spell.

There is a passage in *“ Alice through the Looking-glass” which
describes, as if in a parable, the difficulties felt by most children in

hoir attempts to master the reading of our mother-tongue.

““Whenever the horse stopped (which it did very often), he fell off in
front; and whenever it went on again (which it generally did rather
suddenly), he fell off behind. Otherwise he kept on pretty well, ex:
copt that he had a habit 6f now and then falling off sideways; and, as
ho generally did this on the side on which Alico was walking, she soon
found it was the best plaa not to walk quite close to the horse.

“I'm afraid you've not had much practice in riding,” she ve 5 tared
to say as she was helping -him up from his fillh tumble. The kiight
looked very much surprised and a little offendéd at the remark. ““What
makes you say that?” he asked, as he szrambled back into the saddle,
keeping hold of Alice’s huir with one hand, to save hunself from faling
over on the vther side. -

** Becauss people don't fall off- quite so often when they ve had mach
practice.”

*I've had plenty of practice,” the knight sad gravely , " plenty of
practice ! Alice could think of nothing better to say than “Indeed:”
but sho said it as heartily as sho could. They weat on a little way in
silence after this, the kaight, with his oycs shut, muttering to himself
and Alice watching anxiously for the next tumble.

*‘The great art of ridifig.” the knight suddenly began in a’loud voice,
waving his right arin as he spoke, *is to keep”—— Herc the sentence
cnded as suddenly as it had begun, os thé knight fell heavily on"the top
of his hoad cxactly in the pah where Alice was walking. Showas
quito frightoned this time, and:said"in ‘2n anxious tone,-as she picked
him up : ‘T hopo no boues are broken »*

'mcuut,, and this tune bo foll flat un his back, right under the horse's
feet. t

* Plenty of practice !” he went on ropeating all the timo Alico wa
getting him on his feet again. ¢ Plenty of practico!”

¢ It's too ridiculous 1 cried Alice, losing all her patienco this time.
‘“‘You ought to have a woodin horse on wheels, that you ought!”
“‘Does that go smoothly 2” the knight asked in a tone of great interest,
claaping his arms round the horse’s neck as he spoke, just in timo to
save himself from tumbling off again. * Much nore smoothly than a
1ive horse,” Alice said, with a little scream of laughter, in spite of all
she could do to prevent it.  *I'll got une,” the knight said thought.
fully to lumself. *¢One or two—several.”
© *The great art of riding is to keep your balance properly;’ and
tho great art of reading is to know when to give this sound, and
when to give another spund to the same letter, and to keep your
mental balance ar.onyg al  his confusion. Alice ‘found it was the
best plan not to keep quite close'to the horse;’ and children very
soon instinctively learn that it is the best plan not to keep quite
close to the letters, but to be ready to give a new sound to the old
friends at discretion or indiscretion. And thus a want of firmness,
confidence, and mental clearness i gencrated which probably de-
lays the acquisition of other subject ., and which may in fact stick
to the pupil all his life. For the attitude of the mind in learning
to read English is not 2 simple one—1iko the mental attitude of the
German child. It is a threcfold state of mind. The child has to
do not one thing, but three things : -

1. He has to notice when he must not notice (in the case of
silent letters);

2. He has to notice when he must alter his translation of a
symbol—or be false to his past experience;

3. Ho must notice when to give the old translation, or keep
true to his past experience.

It is very difficult to make ono set of movements with the right
hand, and a different set with tho left ; but if we had tokeep upa
third and still difforent set of movements with one of the feet, it
would be a very slow and difficult thing to learn.

The language contains more than 1300 words the notation of

which i3 not.in harmony with the pronunciation ; and these 1300
words are the commonegt—the most in daily use. Of these, 800
are monosyllables—and these, tou, in moust common- uso—words
like too, said, they, brought, unc, and once. The problem.of teach-
ing to read-a true notation, i3, to trair children to co-ordinate with
and fit to the cye-language (the prinied symbol), which they do not
yet know, the ear-lunguage,. which they have known from their
earliest days. But what.if the oye-languagoe refuses to be fitted to
tho ear-language? What if they have long bid cach other good-
bye and taken soparate paths? What if the task becumes for the
Juld a muerely arbitrary and enticely forceful linking of the one to
‘the other?
| The smportant question now arises . Is there an antidote to this
state of thingsf The two discases ur tualformations in the languago
are plain to cvery.one ;. and they are perpetually present to the
clementary-teacher. .What are we to do?
" The analogy-in-human.affairs points to the fact that the presence
of a greav.defect in one. direction, points to the presenco of a great
.power in another direction ; and the question avises: Is:there, for
the.enormous- deficiencies. and absurdities in our notation, some:
countervailiug-advantigo in the Janguage? '

I-beligvo there is.an antidote—a very simple, but a very. gﬁegﬁg@

“*None to speak-of;” :the -kmight: eaid, asaf he dudn’tnind kreaking j OG- ‘Tl_xo»ag}tiglpto. i t°b° found in the language itself. Itis,
two or threc of them. * Thio greas art. of riding, as 1 was: sdying, 13— €3sy, by the invention-of diacritical* marks, to guide the child to
to keep your balauce properly. Like tins, you know —— . He.let go the urdinary pronunciation,, but then these diacritical marks aro

tho bridle, and stretched out both his arms to show Alice.what he

* Suth marks; 1 meag, 88 aro tsed to indicato silent letters, &o., &c.



