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press those ideas. The words must be as simple as poseible, and
suoh as, in their origin and arrangement, aro full of signification,
I think that in the object lessons which are generally dispessed in
our schools, thore is & tendency to encumber the sentences with
stiff and formal terms ; and the lesson is so full of stiff, formal
sentenues, that the little vnes instinotively are led to consider an
objeot lesson & very grave affair. 'Tis true, the idea may be de-
veloped, and, in proper form, the term given, but it often happens
that the term iteelf is the most formidable objectin the whole les-
son, and the liitle ones use it as thoy would handle a large nut with
a shell so hard that they could not get at the kernel i.side. In
evory object lecson, and, indeed, in every lesson, teach the children
to talk. I do notintend to convey the impression that it is wise to
make ohildren chatterboxes; but our work of development is only
half done if we do notenable them {o express, in choice words and
with nice arrangement, any thoughts to which the objects have
given rise.

In this, it may be advisable at times to substitute, in the place
of material objeots, mental objects which have been abstracted
from qualities of materials. Itis suprising to see how quickly
children will learn to make mental piotures which they will be
only too glad to tell to you in their own simple langusge; and if
these are lacking in definiteness and order, it is by the power over
words that the pictures are brightened, vivified, harmonized and
symmetrized. It may be that this instruction does not come
under the head of objeot lessons, but it certainly comes under the
head of objective tenching; and I think any teacher who varies
his stiff little lessons upon objeots, with matter 1aid down on the
right hand and method on the left, with language lessone induced
by mental pictures, will find the interest and plessurs of his
scholars inoredsed, while their development will certainly not we
reterded. I shall not say, when you practise objeol lesrons, do
not use objects; but I think T may say, when you teach ou;uctively,
do not consider an objeot of a particular size, shape, or colar, pos-
sessing peouliar qualities, indispensable to your work. An exami-
nation of faots, or even of fanocies that institute comparisons by
which resemblances, differences and relations are observed, is no
less objective than an exemination of tangible materials.

Perhaps you will bear with me if I again refer to my hobby—
the development of language. There are no object lessons more in.
teresting, and at the same t1me more instructive, than lessons
upon words.

Ocoupations, tastes, halits, indeed the whole history of s nation,
may be found in their 1unguage, while the intelligent use of words
aids the memory, lessens the labor of thinking, and promotes ac-
curacy in reasoning. In a little book I read a fow days sgo I found
this: “The greatest of sciences is that of language; the greatest of
hvuman arts is that of using words. No cunning hand of the
artificer oan contrive a work of mechanism that is for a moment
to be compared with those wonderful masterpieces of ingenuity
which may be wrought by him who oan skilfally mould a beantifal
thought that shall preserve, yet radiats, its beauty. A mosaic of
words msy be made more fair than of inlaid precious stones. The
scholar who comes forth from his study a master of the English
1anguage, is 8 workman who has at his command hardly lees than
a hundred thousand ﬁnaly-tempered instraments with which he
may fashion the most cunning device. This is & trade which all |5
shotld learn, for it is one that every individual is called to prac.
tise. The greatest support of virtue in a community is intelli-
gence; intelligence is the outgrowth of knowlcdge, and the
almoner of all kuowledgs is language. The possession, therefore,
of the resources, and a command over the appliances of language
is of the utmost imaportance to every individual.

“ Words are ourrent coins of the realm, and they who do not have
thom in their treasury, suffi. » more pitiable poverty than others
who bave not & penny of baser specie in their pockets; and the
multitude of those who have an unfailing supply, but of the
wrong stamp, are possessed only of counterfeit cash that will not
pass iu circles of respectubility.”

I should not like to be numbered among those whom Pestalozzi
ans called worshippers of words; nor would I advocate fluency of
speech without thought. We do not pay sufficient attention to the
signification of the commonest words in our language, and by our
neglect, the thoughts to wkich we give uttorance lose half their
beputy.

Whioh rufos wt:ﬁ"ﬁ%&%ﬁ%"ég? » throng
Ot thoughts and forms which else senseless and shapeless were.”

2. We have next to consider the use of books in objective

teaching.

Under the old system, not s0 very many years ago, the school-
master, who was abroad, and who has gone so far that I am happy
to say ho is rapidly disappearing from the profession, was known
as & man with stooping shoulders, a corrugated brow, a rod in his
hand, and a book in his pocket. This book was on occasion
brought forth, and its cuntents drilled into the brains of the pupils,
in tones of thunder, to the accompaniments of tears, groans, sighs,
sobs, with sundry other manifestations of supreme disgust for, and
dissatisfaction with, that teacher, that rod,and that book. In those
days the book was about the only article that was considered of
much use, if we except the trifling accessories of the master, and
the rod, which, according to the strength of muscle possessed by
him, more or less strikingly emphasized the principles contained
therein. Take away the book, and the teacher was as powerless as
Sampson shorn.

Not only was ke the slave of the book, but the book <as the ty-
rant mastor of the little world over whwh he swayed the birch.
All day long was tho smallest child doomed to s'c upon the high
benches, without backs, with feet and legs dangling in mid-sir,
with a book (which did not even possess the merit of being small)
held over the little face, shutting out all earthly things, save-the
great words that conveyed no meaning to the wonderinglittlo mind,
and whioh assumed the queerest shapes to the fsznciful little gazér.

If oceasionally an inquisitive little being was prompted to take 2
limited view of life round the sides or over the top of the book, no
sooner had the curious eyes fixed themselves upon some object that
was a perfect feast to the mind, than down came the rod upon the
helpless fingers ; and the aching and stinging, together with smoth-
ered sobs and piteous face, were all buried in the book. That the
book was heavy, or that the child was tired, never entsred into the
ddnsideration of the teacher. His business was to see that the
child went through the book.

It sometimes happened that a child became interested in the
book, and had & real desire to know what connection the words
had with himself or any other object in hfe (this book was chiefly
made up of isolated words, ranging from oneto an incredibls num-
Ler of syllables), and would summon courage sufficient to cinsult
tiie master as to what a. word meant, when he was made fo realize
the rashness and absurdxty of his questioning by the teacher, in a
tone of severe reproach and robuke, answering: *‘ Tut! What do
you want to know that for? Go to your seat and study your les-
gonl” And to his seat the daring explorer into word-mysteries
returned with a crestfallen attitnde, his humiliation mingled with
& vague thankfulness that he had not been totally annihilated.

At night, the unfortunate student was doomed to carry the book
home, and there existence was rendered a state of misery by the
hearirending struggles, in which all the family joined, fo store



