
School as a Preptaraftion for L, if,.

rakc. 4S an instance of the operation
oif this 1 broad prinriple, those habits of
mind and person denominated go
lplannafl(P f. The expression " good
muanncrs " is a synonyme for modcsty,
couirtesy. seîlfdenial, dlisposition to
lbhge, consideration for the feelings

of o>thlrs. and self-respect. As such,
these forn an element in character,
and have an influence in discipline,
which cannot be overlooked. Much
thai ;s Inh ludîled under the term is
ilechanical ; but whefn habitual, min-
ute attenti< n to ceremony, decorum,
and gentlemanlv conduct act upon
the character, producing imperceptibly
those very (li)Ositions of which they
are expected to be manifestations.

This is a point dese'ng the care-
fui attention of aIl engag-ed educa-
alion. Ih(ibtleU ,ttention to ex-

ternals in behaviour is often joined to
artfulness and shallowness ; and it is
al. truc that children who have been
traned to compusiory habits of respect
hive thrown them off with their school-
life, and become rude and boorish,
often mistaking such conduct for in-
dependence and mantiness. let there
(-an be no question that a scruîpulous
attention t- the various points in good
niunners, though it may proceed from
a mnechanical observance of riles and
not from the heart, tends to produce
the very feeling of which they are
the fittng expression. Thus, a per-
son w,.o performs an act of kindness
from a mere desire to be /h ugi/t

polite, cannot do so without exciting
to seme extent that feeling in his
heart which he affects to ignore or
despise. It will be asked, " How is
it, then, that children who are drilled
into subordination and acts of respect
towards their teachers and one an-
other, become so rude when the re-
straints of school are removed ? " The
answer is, because there is the shadow,
not the substance-the pretence, not
the reality-stopping at masks of te-
spect, sinply because the vital prin-

ciple of treating everv one with whoi
we corne In contact with thle counte
to which lie or she is entitlcd is la< k-
ing. Vherc 'bis is the case, no won-
der there is the reaction complained
of immediately after schoul hours.
The formation of a right principle
will correct aIl this.

Gooid manners must he practised
cvery day in school, and be the ont-
cone of precpit and campl)e. Well-
timed Instruction on such fautlts as
answering class liiestions out of turn,
or without pcrmissiIn, promptiig an
swers, etc., will muake clear to the
children the feelings which ought to
regulate their mutual intercourse. A
few ruks constantlv enftrced on the
mode of passing and receiving articles,
on entering and leaving the room, on
little services to each other, and on
acts of courtesv to visitors. will hclp
to fix the habit. But example is
always better than precept. In fact,
example herù, as in al moral instruc-
tion, wil) give the in/erfrc/a/fn to the
precept. The teacher ought, then, to
be, in the truest sense of the word. a
gen//rmanp. Very important is the
tone of bis intercoturse with his pupil.
Children are keen observers- none
more so-and, depend upon it, if
there is one man whom they watch
and criticize more than another, that
man is the schoolmaster. Should
they, therefore, discover in hini an
open, or, what is worse, a secret
violation of those laws and precepts
whiclh he is constantly in the habit of
teaching them, can it be expected
that they will do otherwise than fall
into the fatal delusion that his so-
called principles are mere opinions-
things apart from life and practice ?
It has been well said that "a mnaster's
school is but a reflex of himself,"-as
the master so the school-and " that
a discerning teacher may see his own
likeness stamped upon it in living
realiy." This is to a very great
extent perfectly true. Let, then,
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