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duties of the school-room on the morrow. No, îothig
absolutely nothing.hig

Will you say to mie, sir, tliat my picture is too highly
Colored, that 'in the main my prernises are wrong. if
you cannot bring this charge home to me, my conclusion
follows as naturally as that two and two make four, viz :
that teachers are to blame themselves, in most, if not in
ail instances, for want of emulation in their classes. They
don't study, nor read works treating on their profession
to give them a laudable ambition or emulation. How,
in the name of common sense is the man who has no0
ambition or emulîttion for his profession, to communicate
or stimulate emulation in his apprentices. I think I
leed liot carry the simile farther.

I shall110W cali your attention to a few "Ilextracts"
ivhich sustain my proposition,-tesfiniony whick, I hold,
challenges contradiction.

Dr. ý,. D. Lord of Colombus, Ohio. In speakting of gene-
rai Libraries for teachers says: Il We and the commu-
flity would look with distrust, if flot with contempt, upon
the man who would commence the practice of the Law
Without having in his possession a single treatise on
Law. Are we not, then, justified in withholdinig respect
from one who attempts to teach without the opportunity
Of dailv referenoe to the excellerA works whlich have
been prepared to teach teacliers ? The teacher should
have a professional Library and should replenish it
rearl asregularly as he does lis wardrobe, and asbeal y as his circumstances will allow." (Quoted by

Wells in a work intituled 41 Graded Schoola 1").
Again Wells in the same work says ."..lThe

character of schools mnust always depend mainly -upon
the character of the teachers, and the improvement of the
schools generaUly bear a direct relation to the efforts
Mnade by the teachers for their own improvment. The
teacher who is satisfied with present -attainment, and
whose ambition in schpol rises no0 higher than mere
selfish repetition of past efforts, wilt be sure to furnish
an example in which both teacher and school are
constantly deteriorating. It is the manifest duty of the
teacher to strive every day to make some pogitive
advance upon the labors of the previous day. To this
end lie must flot oniy be fruitful in expedients and
assiduous in studying the character and dispositions of
his different pupils, but he must also avail himself of the
Wisdom and experience of others* who are engaged in the
samie work. The study of educational works embodying
the resuits of the best efforts of successful educators in
this and other countries is an indispensible auxiliary to
the labors of the teacher who is desirous of advancing to
a high standard in his profession "

Now Mr. President and Gentlemen; I believe I have
flot only proved : but sustained my proposition by
ICollateral evidence selected from Standard Authorities;
I shall noiv corne directly tc<my éubject IlEmulation"
and gîve you the exprece and sentiments of some of
the bstý Educators =iin.and dead on this greatest of
school rooni questions.

Pestalozzi, quoted by Young says :-Il The interest in
tudy is the first thing which a teacher should endeavour

to excite, and keep alive. There are' scarcel ' any circum-
stances in which a want application in children does not
proceed from a want of interest; and then are perhaps
Sorne under which a want of interest does flot originate in
the mode of teaching adopted. 1would go so far as to lay it
4 1vunas a rule, that whenever children are inattentive,and
aPParentiy take no interest in a lesson, the teacher sould
alWays look to himself for the reason. When a quantity
Of dry matter is before a child, when a child is doomed

tolseto lengthy exp1anations or to go throug-hexnflwhich have nothing ini diemselves to relieve,

and attract the mind, this is a tax upon the spirits which
a teacher should make it a point to abstain from impres-
sing. In the same manner, if the child, from the
imperfection of lis reasoning powers, or his non
acquaifitance with facts, is unable to enter into the sense,
or to follow the chain of ideas in a lesson ; when he is
made to hear, or to repeat what to him is but, sound
without sens,-this is perfectly absurd. And when to
ail this the fear of punishment is added, besides the
tedium in itself is punishment -enough, it becomes
absolute cruelty ". -

Young commentinq' on the above tlîus proceeds:
"lThe firat thing to D considered then is-how to create

an interest in study so as to cause the mind to receive
anîd retain the necessary information. Knowledge may
be divided into first, that derived front the involuntary
actions of the senses impressed by some outward object
or event, which by its novelty orinterest makes adistinct
and permanent impression on the mind; and secondiy,
such as is obtained designedly by compeiling the attention
of the perspective and reasoning powers to some sub
jet U ith which we wish to become acquainted.
The first merely wants to be directed to become a

fruitful source of improvement, but no child will adopt
the second without some motive. Two stimulants were
much in fashion in the oid system, fear and ambition;
fear of the rod, and ambition to be considered clever with
a mingling of envy of the more gifted." He sums up
this: "But will flot love do more than fear? Will not
the desire to acquire knowledge for its oxvn sakie, once
awakened, do more than the wish to excel others ? The
answer is not diflicuit, an d the choice once made,' minor
details xiii follow. Love and a desire for knowledge,
should be the ruling motives kept always before the

pup1s Herein lies the true î *cple f ail emulation."
Wiîderspi who may justly be considered the founder

of the I nfiant School Systemi" as at present existing in
Great Britain and Ireland, says: "lThe fundamental
p~rinciple of education should be to let the chuld think for
himself. If lie arrive at erroneous conclusions, assist

him i: attaining the truth; but let himi witlî sucli
assistance arrive at it by his own-exertions." "This," le
maintains..."Il iii give him a vigorous and masculine
character, grasping the knowledge thus acquired xitlî
the power and right of a conquerer thus placing him on
the direct pathi for love of knowIedge ; and consequently
inspiring him with a laudable emulation." The sanie
athority would also have the teacher...I encoutrage the
development of peculiar talents ini each iijdividual-,
watch their progress. and reniove them from class to
class as soon as they are fit. The child who is lot advainced
in proper time xiii retrograde, and lose ail spirits of
emulation."

IDe Fallenberg sliould lhave every iîour occed,$0
that tIe cvii shah l ot find opportunities forudevelop-
ment." . ". lA mind if flot active for good is active for
evil. Industry quickens, cheers, and gladdens every
moment that it occupies, and is the mother of many
virtues when it has growvv into a temper of the
mi, and the iiursing mother of many more. If a
mind be inactive, *it must flot be left to its owii
stagnation : iL sliouid flot be listless even in its

ipleasures. Ail great seminaries of learning are conducted
Lupon the principle of the "lDivision of Labor," wliereiix
*are occupied a number of masters, and consequently a
[variety of occupation. Change of room and occupation
[seems a renewed activety of the nîind ; its elasticity is
restored by the short interval of freedom allowed betweeii
the lessons, and by the entering upon a newv train or

L ideas, for the faculties are flot fatigued by the occupation,
)as by being too long employed upon one subjeet. A
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