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pfeservation of the sils, ànd,, by an
oversight left ,the solutio standing
oùtside in an' open vessçl. 'he solu-
tion cooling, during the mght, the
glue solidified, A rambling dog re-
movedit bodily from the vessel, and,
when the, professor, rçturned to the
spot next morning th4 dog was strug-
gling desperately in the vain effort to
masticate and sv:allow the glue. At
anotlher time he was greatly amused
by observing a. dishopest curiosity

seçker wurreptitiously removing s9me
bones of lower animais, which in his,
ignorance thç the thief t1,ought to.be
thpse of the mound builders them-
selves. Again when staying qver
night at a farmer's place, so great
was the .terror of the good people of
the house, that, with a view of -prp-
venting ghosts from disturbing the
family, Professor, Montgomery was
forced to keep strict guard over the
skulls all the night.- The Studeit..
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T HE prominence assigned in our
contempoeary educational liter-

attire, as well as in our practice, to
the art of methodology, has led to a
revulsioti «hich is both logical in its
charatier and salutary in its effects.
The untempeted zeal of the extreme
methodologists has caused thëni to
assign to their shallow artifices a sort
of magicl efficacy, as though the
highest end of instruction were to be
accomplished by mexe detterity; ptur¢
attainment, cultivated judgîtnehit, deli-
catè sehôlarship, lofty ideàlistn, all
being of secondaýy irnpo-t in tilis dis*
pen.tioif of sciolis'n. In thé dé
velopment' f his philosophic systerh
Baco'n seens to have aiiticipated soine
of the chàràcteristic featurès of' oir
modem educationalemp'ricisni. The
Novu» OPaànqh ,' "hich he'believe
was to revolutionie6'ekisting niethods
of philosophid investigation" Ws 't'ô
achievé sûdcess ùtíb 'forcé'of indi:
vidà killor pith'd 1b'ut b 'te iii-
trinia ,çèülleÏile"h ii ,sù8d
Ori *i l' differilc& ?'feïj , Terii.

perament, cl.racter, were to be efaced
by the adoption of the systein which
ignored them and accomplished its.
ends by the supreme nienit of method,
alone. Bacon's scheme of levelling,
all original differencés and setting
aside all native or acquiied faculties,
is a suggestive .and entertaining con-
mentary when read l the light of.
modern developments. Still, it is.
neither wise nor salutary t, press re-
actionary movements to an extreme.
degree, and there can be no doubt
that methods may be' effectively em-
ployed as an auxiliary to the higher
condition of true scholarship. Xin any
sphere of educational work, their ftpc-
tion must be secondary and §ubgrdi-
nate, not primary or exclusive.

So much lias been written and said
in regard to modes of irqstrtgtion in
prinary schools that the world, has
growvn weary of the tiienie. The loftler
spherçs of scientific, literary gnd his-
torièal teaching have hsppily escaped
the emapirical epidèmic, and will re-
main , free from its tainting, touç.,
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langgag-i higherfpi--seems îo have been thus far"undesra*ý


