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laid on re-translation into Latin. The pupil was t.0 begin
the model book as soon as lie knew his declensions and
conjugations; ho ivas to learn everything from the

-master, who translated tle book t.0 him, parsod everyword, and so forth. The perfect gramfmar was to be
constantly referred to, and taugît by the master as#
occasion offered, in confection with the text of the model
book. Eachi piece of the moael book was ta be studied
again and agyain, with varions objects, s0 that the pupil,
beforo ho advanced beyond it, would have read it Ila
dozen times at the loast."

I should very much like t.0 have the experience of
miasters who have tried Ascham's method. My own
notion about iL is, that re-transiation with beginners is
only- another name for learning by heart ; and though

*thoroughness is of immense value where it can ho
attained, iL is uiot always attainable. Moreover, in
striving after iL, the teachor may sicken the learner at
the very outset.

Ascham is well known in. England. Ratke-or, as lie
Latinized bis name, Ratichius-is well known on the
Continent. Ho, 1.00, began with a model book, and that
without any preparatory drill in conj ugations and declen-
sions. But Acham's pupils were to advance very slowly;
Ratichius's were to forge ahead at once. A play of
Terence's was tIe modol book, and the learners were to
go through the translation of the whole play throe times
before -they saw the Latin. The pupils, says somne
objector fond of epigram, are tired of the play before
they begin iL. When they did begin, the master construed
it to them, repeating oacI haîf-hours construing. After
goif g through Lhe play in this way, they began again,
and- LIe boys were put on during Lhe second haîf hour in
'vIat the master lad construed. Thon came a course of
exorcises, applied grammar, &c., ail connected with the
play. I think the plan of making the learner thoroughly
acquainted with the translation flrst contains a hint that
might ho turned ta0 good accoiunt. But to a meeting of

eadhers like this, 1 neod flot point out that Lhe notion of
loaving boys auditores lantum for Lhe whole of the first
roading, is simply absurd.

The system of Ratichins is remarkable for iLs use of a
model book to be read in large quantities, so, LIat more is
thought of the froquency of Lhe impression made in the
learner's mind than of the distinclness of the impressions.
Perhaps iL may ho well here.t10 bave chronological order,
and to mention Hamilton the modern champion of the
plan which plunges the beginner into large quantities of
tIe model book. In most cases the chronological order
is best, because oacI innovator ie influenced by the
thougîts of lis predecessors ; but this doos not apply to
Hlamilton, ivho had as little knowledge as Topsy of lis
sPiritual ancestry.

"lAbout every language," says Hamilton, "lthere are
two great divisions of knowledge: first, knowledge of
Wvords aud usages; second, knowledge of pincîples.
WlicI should corne ftrst? Princieples, says g.1 scîool
mnaster, and ho therefore teaches syntîetically. Knowl-
Odge of words and usages, say I-and I therefore teach
analyticaîîy. -Lot the pupils be taught some of the
languago iisoîf, and lot tiiem make their own observa-
tions on iL. AIL tley want is to lave the language made
intelligible t.0 them, and t.0 lave their power of observa-
tiû1 directed. Rules about the language must ho given
WIhen tIe learner feels lis rieed of them, flot earlier."'
Ilamailton, thougl le talked a good deal about tle natural
1iethod, rejected Montaigne's plan of teaching by talking
LIe foreign language. "lInstruction noL connected with
abook is apt," said le (and here, perlaps, we shahl ail
agrree with him,) "lto Le desultory -and in the air. IL
Wants the book to fix iL. So lot the model book ho kept
t.0." This book was to ho read and re-read by means of

an interlinear Hamiltonian translation. A Hamiltonian
translation, 1 must explain, is neither a translation proper,
nor a vocabulary, but a tertium quid, in which each word
is rendered according to its persan, tense, or case, as if it
belongyed to the context, and yet has' none but -its root
meaning assigned to il, aithougli this may make the
passage unintelligible. After repeated readings, grammar
is t.0 be taught in confection with the model bok; and,
after a great deal of reading, reproduction or imitation is
to be attempted in speaking and writing. Thus Hamilton
agrrees with Ratichius, and differs from Ascham, ini
insisting on large quantities; and in making at first no
use of the pen. The system seems t.0 me littie botter than
revived Ratichianism, and yet it caused great excitement
as a niew discWvery; and Hamilton, shortly before lis
death, which took place in 1831, had as many as 600
pupils, and was very celebrated, botli in the Old World
and the New.

Ail the methodizers 1 have mentioned go on the plan
of taking some book written in Lhe language, and drilling
their pupils in that. Before 1 corne to those who would
make their own book, iL will be convenient to take
Jacotot's plan. As I have already said, one very broad
distinction between the methodizers is, that some hurry
the beginner along througli the model book ; others
require him to work at each lesson titi hie has thoroughly
mastered it. The most uncompromising champions of
the latter method are Jacotot, and, in our own day,
Prendergasr. For both of these I have a very high
respect, though wvant of time will prevent me on the
present occasion from doing anything like justice to their
merits. Jacotot required the pupil to Iearn Télémaque,
the whole of Télémaque, and niothing but Télémaque and
what could Ie deduced fromn it. For a long lame the
pupil was always to begin each tesson from the beginningy
of the book, advancing alittie further every time. Thus
the earlier chapters would*be gone over r.ot only twelve
times at the least, as Ascham says, but twelve timos
twelve at the least. From the book the pupil was to
make out for himself the grammar, of the language ; the
teachor had only to guide, test, and stimulate, and on no
account ivas ho to tell anything that the learner could
possibly get at for himself. 1 take it that Jacotot las
taught more omplatically than any one three great
poedagogic truths-first, that good teaching exercises the
active rather than the receptive faculties of the learner's
mind; second, that ail frésh knowledge should bo
connected with wvhat the learner knew before; and third,
that a lhorough knowledge of anything is an almost
i.nexhaustible source of power. However, if his principles
were rigît, there must have been some grave defeets in
his application of thomn; or lis system, which at first
met with immense success, would not have so speedily
lost its ground.

We now como to the methodizers who teacli from a
model book of thieir own treparing. The book thus
prepared, which las lad the loiùgest4lived celebrity, is
the "lOrbis Pictus"1 of Comenius. The abject of Comenius
was twofold-flrst, to supply a vast amount of information
about £hings; second, to give a large vocabulary. Ho
therefore tries ta squeeze both the visible world and the
Latift language between tlîe covers of lis book and ho
proclaims it as a merit that no vocable in the book, except
the little words like and and but, occurs a second time.
To quote the words of an excellent wnitor on the subject
of language-learning. Dr. James Clyde, Il It is of great
moment to see clearly what part of the vocabulary that
is in which the vital organs of the language are placed."1
(1) But Comenius treats the body linguistic, as if its

(1) In the Niaseum.
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