
Pat* 34 THE CANADIAN THRE8HERMAN AND FARMER November, '19

Which blade is yours?

You shave with the first blade—unless
you use sn AutoStrop Razor. Shaving causes a saw-like 
edge to form and the blade becomes dull. Stropping 
re aligns the edge and brings the blade back to original 
keenness. That’s why men of judgment select the 
AutoStrop Razor; they realize that no razor can do 
good work without constant stropping. If you doubt this, 
ask a barber. Take a barber’s strop from him and he'd 
have to close up his shop.

Why then put up with dull blades, need-
less expense, half-removed stubble, and a smarting sense of 
discomfort —penalties imposed by a non-stropping razor?

The AutoStrop Razor strops itself with-
out removing the blade; it is cleaned without taking it 
apart; while the self stropping feature makes for shaving 
comfort by preserving the keen edge that makes close, 
even shaving possible.

Drop in at your dealers the next time
you’re in town and ask to see the AutoStrop Razor. There 
•s no obligation to buy; and no obligation to keep an 
AutoStrop Razor if it doesn’t please you. Everywhere— 
razor, strop and 12 blades, complete. $5.00.

AUTOSTROP SAFETY RAZOR CO , LIMITED
AutoStrop Building, Toronto, Canada p

AutoStrop Safely Razor

Carhartt

Overalls

Impel a man to ci.oeee a 
nret-olaee horse should also In
duce him to buy flrst-olaaa over
all». The one bio thing you will 
like about my Oorhartt Overall» 
I» that they are thoroughbred all 
Ute way through, end that mean» 
thoroughbred ear vice, neat and 
finished tailoring and heavy denim 

Ivory team la double 
stitched, every button la rein
forced. SI see are correct, astro

high bib and generous seat
hind It all le my guarantee
satisfaction and 
knowing how

HAMILTON CARHARTT 
COTTON MILLS, LIMITED

Education In and Through 
Agriculture
By J. W. GIBSON, M.A.

Director of Elementary Agricultural Education, British Columbia

IN the June number of the 
Agricultural Gazette, Mr. 
John Dearness, in his most 

timely article on “Agriculture as 
Education," points out some of 
the dangeis and also some of the 
errors attendant upon the intro
duction of agriculture in the 
schools. The case has not been 
overstated. Agricultural instruc
tion can hardly be said to have 
more than begun in the schools 
of Canada and already one sees 
evidences of mischief and im
pending failure, chiefly, we think, 
through a lack of understanding 
combined with the misdirected 
enthusiasm of some of ' its 
strongest supporters. What we 
seem to need and need badly is 
a philosophy of agricultural edu
cation. Education in agriculture 
is comparatively easy of under
standing. “Let us have agricul
ture taught in our schools," is the 
slogan, and many who know 
more about agriculture than 
about the true function of schools 
are leading rashly and blindly on. 
In too many cases they mistake 
the means for the end. They 
have not grasped- the important 
fact that in the public schools, at 
least there is one thing more im
portant than education in agricul
ture and that is education through 
agriculture.

At various times during the 
last half century attempts have 
been made to introduce the study 
of agriculture in the public 
schools of Canada. The supposi
tion was that agriculture was 
something that children would 
do well to know about, hence it 
never got beyond the stage of 
good and useful information, dis
pensed from text-books with a 
certain amount of doubtful ex
position thrown in. Indeed, the 
instructions issued to teachers in 
Ontario in 1896, relative to the 
teaching of agriculture in public 
schools, specifically stated that 
the teaching of this subject was 
to be “by conversation only." 
Of course, Ontario and the other 
provinces have got well beyond 
that stage in the teaching of 
agriculture but there is a grave 
danger of our making another 
mistake and that is what Mr. 
Dearness has taken occasion to 
point out. The whole question 
is too serious and too important 
to be passed over. There is a 
right way and we may be sure 
that it is based upon sound peda
gogic principles.

How majiy teachers of agri
culture ever stop to consider the 
great question of the evolution of 
interest in children? “If it is a

good thing to know, then the 
sooner they learn it the better," 
seems to be the theory of so ne 
agricultural instructors. Bit 
this is wrong in principle and can 
never be permanently successful. 
For example, the scientific feed
ing of hogs is a fine study and 
the economic production of pork 
is a splendid achievement, but it 
properly belongs to young men 
and not to little boys and girls of 
junior or intermediate grade. A 
certain kind of agricultural pro- • 
pagandist in Canada has failed to 
recognize or appreciate this fact 
and the sudden popularity which 
now attends all efforts on the 
part of the schools to increase 
food production seems to give 
him right of way in the schools. 
Under war conditions we felt that 
this should be tolerated and even 
encouraged, but it is now time 
that school inspectors and super
intendents should think their way 
through this question of agricul
ture in the schools and get on to 
a sound basis of education both 
in and through agriculture.

Agriculture has wonderful pos
sibilities as a great liberalizing 
subject of instruction. It stands 
so close to the first interests of 
the human race that it is destined 
to occupy a most important place 
in the educational systems of the 
future, but it will never become 
the great factor and the fine in
strument in education which it 
can and should be unless it is pro
perly organized and intelligently 
handled. It has its beginnings in 
primary education in a direct ob
servational study of the things 
that surround the children and 
which enter into their daily ex
perience and activity. It includes 
a knowledge of the plant and 
animal life of the district and of 
the soil and later of the processes 
entering into plant production. 
Probably no single phrase or 
term adequately expresses all 
that we wish to include in the 
elementary work which logically 
precedes vocational and economic 
agriculture, but certainly “nature 
study" as we understand it to
day most nearly expresses what 
we mean. The true teacher who 
has learned to think with the 
children and to appreciate their 
mental processes and above all 
the normal development of their 
interests, attitudes and tenden
cies, makes no dividing line be
tween nature study and agricul
ture. She thinks of agriculture 
as nature study specialized and 
applied—and as it becomes more 
specialized and operative it obvi
ously may become more economic


